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Apstrakt: Uvodenjem inkluzivnog modela obrazova-
nja u Republici Srbiji, Skolske 2010/11. godine, u sre-
distu stru¢nog i naucnog interesovanja nasli su se na-
stavnici kao neposredni realizatori inkluzivne nastave.
S obzirom da stavovi nastavnika prema inkluzivnoj na-
stavi fizickog vaspitanja predstavljaju jedan od klju¢nih
faktora efektivnosti inkluzivne nastave, kao i da 70%
teritorije Srbije ¢ine ruralne regije, sprovedeno je istra-
zivanje sa ciljem da se ispitaju razlike u stavovima pre-
ma inkluzivnom fizickom vaspitanju ucitelja seoskih i
gradskih Skola. Na uzorku od ukupno 84 ucitelja (80
zena, 4 muskarca) primenjen je upitnik ATIPE (Hutzler,
Zach, & Gafni, 2005) za procenu stavova prema inklu-
zivnom fizi¢kom vaspitanju. Dobijeni rezultati pokazu-
ju da ucitelji iz seoske i gradske sredine imaju sli¢na
obelezja socio-profesionalnog statusa. U¢itelji naginju
umereno pozitivnim stavovima prema inkluzivnom fi-
zickom vaspitanju. Razlike izmedu subuzoraka su na
granici znacajnosti (p = .06), pri ¢emu su u proseku ne-
$to pozitivnije stavove iskazali seoski ucitelji.

Kljuéne reéi: inkluzivno fizicko vaspitanje, uéitelji,
selo, grad

Uvop

Primena inkluzivnog modela obrazovanja u Repu-
blici Srbiji, Skolske 2010/11. godine, podstakla je nauc-
no interesovanje za problematiku inkluzivnog fizickog
vaspitanja. U sklopu viSegodiSnjeg naucnog projekta
Fakulteta sporta i fiziCkog vaspitanja u Novom Sadu,
»Inkluzivno fizicko vaspitanje u vojvodanskim skola-

''U radu su predstavljeni rezultati dobijeni u okviru nau¢noi-
strazivackog projekta “Inkluzivna nastava fizickog vaspitanja
u vojvodanskim $kolama: Izazovi i persperktive” koji se rea-
lizuje na Fakultetu sporta i fiziCkog vaspitanja Univerziteta u
Novom Sadu (nosilac projekta je prof. dr Visnja Pordic), a koji
finansira Pokrajinski sekretarijat za nauku i tehnoloski razvoj
AP Vojvodine (2011-2014).
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Abstract: Implementation of inclusive educational
model in the Republic of Serbia in 2010 has put teach-
ers as key figures in the focus of professional and scien-
tific interest. Since teachers’ attitudes towards inclusive
teaching is one of the main factors of the inclusion ef-
ficacy, and since Serbia is mostly rural region (70% of
the territory), the study was conducted in order to ana-
lyze rural and urban schools teachers’ attitudes towards
inclusive physical education. Total sample of partici-
pants comprised of 84 primary teachers (80 females,
4 males). The ATIPE questionnaire (Hutzler, Zach, &
Gafni, 2005) was applied for the assessment of teach-
ers’ attitudes towards inclusive physical education. The
results indicated that teachers from rural and urban ar-
cas shared similar socio-professional status. Teachers
reported moderately positive attitudes toward inclusive
physical education. Differences between subsamples
were near the level of significance (p = .06), with rural
school teachers expressing slightly more positive atti-
tudes.

Key Words: inclusive physical education, primary
school teachers, rural areas, urban areas

INTRODUCTION

Implementation of inclusive model of physical educa-
tion in the Republic of Serbia, in school year 2010/11, raised
scientific interest in problems of inclusive physical educa-
tion. Within the multi-year scientific project of the Faculty
of Sport and Physical Education in Novi Sad, “Inclusive
classes of physical education in schools of Vojvodina: chal-

' The study presents results obtained within the scientific re-
search project named “Inclusive classes of physical education
in schools of Vojvodina: challenges and perspectives” and
which is realized at the Faculty of Sport and Physical Educa-
tion (project owner is Prof PhD Visnja Pordi¢) and financed
by the Provincial Secretariat for Science and Technological
Research of AP Vojvodina (2011-2014).
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ma: izazovi i perspektive®, koji sufinansira Pokrajin-
ski sekretarijat za nauku i tehnoloski razvoj, znacajna
paznja posvecena je identifikovanju mogucih prepreka
za kvalitetno fizicko vaspitanje svih ucenika i analizu
mogucih nacina za njihovo prevazilazenje, te razvoj in-
kluzivne kulture i prakse u fizickom vaspitanju u vojvo-
danskim Skolama.

S obzirom da stavovi nastavnika predstavljaju
jedan od najvaznijih faktora uspe$nog inkluzivnog fi-
zickog vaspitanja (Folsom-Meek & Rizzo, 2002), kao i
da 70% teritorije Republike Srbije Cine ruralne oblasti
(Plan strategije ruralnog razvoja, 2009), postavlja se pi-
tanje da li nastavnici koji rade u sredinama razli¢itog
nivoa urbanosti iskazuju i razliCite stavove prema in-
kluzivnom fizi¢kom vaspitanju.

Prethodna istrazivanja ne nude jednoznacan odgo-
vor. U istrazivanju Bulgrena i saradnika (2002; prema
Stauble, 2009) nastavnici iz gradskih Skola imaju ma-
nje pouzdanja kada je rec¢ o dostupnosti neophodnih na-
stavnih sredstava, manje se angazuju u procesu izrade
individualnog obrazovnog plana (IOP) i ne prilagoda-
vaju nastavne planove na osnovu IOP. Takode, manje
su bili skloni da koriste tehnologiju u radu sa uc¢enicima
sa posebnim potrebama. Nastavnici iz seoskih sredina
su bili manje spremni da upute ucenike na dodatne us-
luge specijalnog obrazovanja, smatraju da su te usluge
nedelotvorne i takode nisu pravili modifikacije svojih
nastavnih planova u skladu sa IOP. U isto vreme, vise
od polovine nastavnika iz seoskih sredina (52%) nije
zelelo da ucestvuje u bilo kakvim obukama u vezi sa
inkluzivnom nastavom, dok je to je bio slucaj sa samo
27% nastavnika iz grada.

Stauble (2009) je ispitujuéi efekte sredine u kojoj se
Skola nalazi na stavove nastavnika prema inkluziji utvr-
dila da ne postoji statisticki znacajan uticaj. lako razlike
nisu znacajne, Stauble konstatuje da su nastavnici iz se-
oskih skola ispoljili negativnije stavove prema inkluziji.

Chopra (2008) je analizirala faktore koji uticu na
stavove nastavnika osnovne $kole prema inkluzivnom
obrazovanju. Utvrdila je da postoje statisticki znacajne
razlike izmedu nastavnika sa sela i iz grada, pri ¢emu
su nastavnici iz gradskih skola imali pozitivnije stavove
prema inkluzivnom obrazovanju nego nastavnici seo-
skih skola. Chopra (2008) razlike tumaci ¢injenicom da
je kod nastavnika iz gradskih sredina izraZenija svest
o inkluzivhom obrazovanju, jer u Skolama imaju viSe
pogodnosti za inkluzivno obrazovanje, svi nastavnici
koriste internet i savremene medije.

Istrazivanje Denga (Deng, 2000) bavilo se stavovi-
ma nastavnika osnovnih $kola iz izabranih ruralnih i ur-

lenges and perspectives” and which is realized at the Facul-
ty of Sport and Physical Education and financed by the Pro-
vincial Secretariat for Science and Technological Research,
significant attention was dedicated to identification of pos-
sible obstacles which prevent quality physical education of
all pupils and analysis of methods for their overcoming, and
development of inclusive culture and practice in physical
education in schools of Vojvodina.

Since the primary teachers represent one of the key
factors of successful inclusive physical education (Fol-
som-Meek & Rizzo, 2002), and since 70% of the territory
of the Republic of Serbia consists of rural areas (Strate-
gy Plan for Rural Development, 2009), there is an issue
concerning whether the teachers working in areas which
include various levels of urban development also express
various attitudes towards inclusive physical development.

The research activities conducted so far do not pro-
vide unambiguous solution. In the research of Bulgren at
all (2002; according to Stauble, 2009) primary teachers
from urban schools have less confidence in terms of avail-
ability of required teaching aids, they are less involved
in the process of production of Individualized Education
Plan (IEP) and do not adapt their teaching plans to IEP.
Also, they less relied on the use of technology in work
with pupils with special needs. Teachers from rural areas
were less prepared to send their pupils to additional ser-
vices of special education, as they find such services inef-
ficient, and also, they were not modifying their education
plans in accordance the IEP. At the same time, more than a
half of the teachers from rural areas (52%) did not want to
participate in any kind of training relating inclusive teach-
ing, and in urban areas, the figure was only 27%.

Stauble (2009), when testing effects of the environ-
ment where schools are located, established no significant
statistic influence. Although there was no significant differ-
ence, Stauble confirmed that the rural primary school teach-
ers expressed more negative attitude towards inclusion.

Chopra (2008) analyzed factors influencing attitudes
of primary teachers on inclusive education. She estab-
lished that there are statistically significant differences
among the teachers from rural and urban areas, where the
teachers from urban schools expressed more positive at-
titudes towards inclusive education as compared to rural
schools. Chopra (2008) explains such differences with the
fact that the teachers in urban areas have stronger consci-
entiousness for inclusive education; all of them use inter-
net and modern media.

The research conducted by Deng (Deng, 2000) con-
cerned the attitudes towards inclusive education in primary
schools from selected rural and urban areas in China. The
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banih podrucja u Kini prema inkluzivnom obrazovanju.
Dobijeni rezultati pokazuju da seoski i gradski nastav-
nici imaju znacajno razliite stavove prema inkluziji, a
nastavnici iz urbanih sredina su imali negativniji stav
prema inkluziji nego nastavnici iz ruralnih sredina. Pri-
tom, dostupnost nastavnih sredstava, nastavna godina ili
relevantna obuka za specijalno vaspitanje nisu znacajno
uticali na stavove nastavnika (Deng, 2008). Nastavni-
ci iz grada su iskazali negativan stav prema inkluziji,
bili su skloniji da se opredele za odvojeno specijalno
obrazovanje ukoliko za to postoje uslovi, iako gradske
Skole raspolazu boljim resursima. Deng (2008) tumaci
dobijene rezultate Cinjenicom da u urbanim sredinama
ima viSe specijalnih $kola nego u ruralnim sredinama,
pri ¢emu je za seosku decu sa smetnjama u razvoju tes-
ko da idu u specijalnu Skolu u gradu, zbog siromastva
i problema sa transportom. U tom slucaju, ukljucivanje
u obliznje redovne §kole predstavlja uobicajenu praksu.
Takode, gradske skole su pod vecim pritiskom da po-
boljsaju skolsko postignuée ucenika, kako bi uspeli da
se upisu na prestizne fakultete.

Sa ciljem da se ispitaju razlike u stavovima pre-
ma inkluzivnom fizickom vaspitanju ucitelja seoskih i
gradskih skola u na$oj sredini, sprovedeno je istraziva-
nje na uzorku ucitelja iz zapadnobackog okruga.

METOD

Ispitanici. Uzorak ispitanika cinilo je 84 ucitelja
iz seoskih i gradskih $kola zapadnobackog okruga (80
zena, 4 muskarca). Uzorak ispitanika podeljen je na dva
subuzorka: 1) ucitelji koji rade u gradskim Skolama (42
ispitanika) 1 b) ucitelji koji rade u seoskim $kolama (42
ispitanika).

Merni instrumenti. U istrazivanju je kori$¢en upit-
nik koji se sastojao iz dve celine: 1) Pitanja koja se od-
nose na prethodno iskustvo ucitelja, stru¢nu obuku i
samoefikasnost ucitelja i 2) Stavovi prema inkluzivnom
fiziCkom vaspitanju.

Stavovi prema inkluzivnom fizickom vaspitanju is-
pitani su pomocu skale ATIPE (Atitude Toward Inclusive
Physical Education; Hutzler, Zach, & Gafni, 2005). Ova
cetvorostepena skala Likertovog tipa (nema neutralnog
stava) sastoji se iz 15 ajtema, od kojih je 11 tvrdnji ne-
gativno formulisano (npr. ,,Deca sa smetnjama/ invali-
ditetom cesto izazivaju disciplinske probleme na casu
fizickog vaspitanja“), a 4 pozitivno (npr. ,,Deca sa smet-
njama/invaliditetom mogu mnogo dobiti u¢estvovanjem
u fizickom vaspitanju sa drugom decom®). Skor ispitani-
ka na skali predstavlja prosecan skor (suma skorova na

obtained results indicate to the fact that rural and urban
teachers express significantly different attitudes towards
inclusion, and the teachers from urban areas expressed
more negative attitude towards inclusion as compared to
teachers from rural areas. At the same time, availability of
teaching aids, school year or relevant training for special
education did not significantly influence the attitudes of
teachers (Deng, 2008). Urban teachers expressed nega-
tive attitude towards inclusion, they were more in favor
of separated special education providing that there are
conditions for that, although urban schools have better re-
sources on their disposal. Deng (2008) interprets the ob-
tained results with the fact that in urban areas, there are
more special schools as compared to rural areas, where the
children from rural areas find it difficult to attend special
schools in urban areas, due to poverty and transport prob-
lems. In that case, inclusion into nearby regular schools
represents usual practice. Also, urban schools are under
stronger pressure in terms of orders to improve the school
achievement of pupils, in order to adequately prepare them
to enter prestigious faculties.

With the aim to investigate differences in attitudes
towards inclusive physical education and teaching of ru-
ral and urban school teachers in our environment, the re-
search was conducted at the sample of teachers from the
West Backa District.

METHODS

Participants. The sample of participants comprised
of 84 teachers from rural and urban areas of the West
Backa District (80 female, 4 male participants). The sam-
ple of participants was divided into two subsamples: 1)
teachers employed in urban schools (42 participants) and
b) teachers employed in rural schools (42 participants).

Measuring instruments. The research used the ques-
tionnaire composed of two chapters: 1) Questions refer-
ring to previous experience of teachers, professional
trainings and self-efficiency of teachers and 2) Attitudes
towards inclusive physical education.

Attitudes towards inclusive physical education were
tested by means of the ATIPE scale (Attitude Toward In-
clusive Physical Education; Hutzler, Zach, & Gafni, 2005).
This four-degree Likert-type scale (no neutral attitude)
comprises of 15 items, of which 11 statements are nega-
tively formulated (for e.g. “Children with disorders / dis-
ability often provoke disciplinary problems at the classes
of physical education”), and 4 positively (for e.g. “Children
with disorders / disability may receive a lot through par-
ticipation in physical education with other children”). The
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pojedinacnim ajtemima/l5), tako da rezultat ispitanika
moze da se krec¢e u rasponu od 1 do 4.

Obrada podataka. Za obradu podataka kori§¢ena
je deskriptivna statistika, a razlike izmedu dve grupe u
stavovima prema inkluzivnom fizickom vaspitanju is-
pitane su koriSé¢enjem t- testa za male nezavisne uzor-
ke. Imaju¢i u vidu rezultate prethodnih istrazivanja na
sli¢nim uzorcima, rezultati parametrijske statistike bice
dopunjeni rezultatima hi-kvadrat testa i FiSerovog testa
tacne verovatnoce.

REzuLTATI

Karakteristike uzorka. U uzorku dominiraju ucitelji
sa 16 do 25 godina radnog staza (39%), slede ucitelji sa
radnim stazom do 15 godina (36%), dok je najmanje uci-
telja sa radnim stazom duzim od 25 godina (25%). U¢i-
telji iz seoskih i gradskih Skola se ne razlikuju znacajno
u pogledu radnog staza (*(2, N=84)=0.97, p = .96).

Na nivou celog uzorka 72% ispitanika se izjasnilo
da je dosada imalo prilike da bliZze upozna osobe sa smet-
njama/invaliditetom, a 28% nije imalo takvih iskustava.
Izmedu ucitelja iz seoske i1 gradske sredine ne postoje
znacajne razlike u pogledu licnog iskustva sa osobama sa
invaliditetom (y (1, N = 84) = 0.24, p = .62).

Sto se ti¢e profesionalnog iskustva sa inkluzivnom
nastavom, tri petine ispitanika (58%) ima takvog isku-
stva, a preostalih 41.67% nije dosada predavalo u inklu-
zivnom odeljenju. Testiranje hi-kvadrat testom pokazalo
je da se subuzorci ucitelja koji rade u gradskim i seoskim
Skolama ne razlikuju statisticki znacajno u pogledu na-
stavnog iskustva sa inkluzijom (y*(1, N = 84) = 0.20, p
=.67).

Oko 2/3 ucitelja (68%) pohadalo je stru¢ne semi-
nare iz inkluzivne nastave. lako je nesSto vec¢i procenat
ucitelja iz grada pohadao ove seminare, razlike izmedu
subuzoraka ucitelja iz gradskih i seoskih $kola nisu stati-
sticki znacajne (y (1, N=84)=0.24, p = .27).

U isto vreme, beznacajan je procenat ucitelja koji
su pohadali seminare iz inkluzivnog fizickog vaspitanja.
Od ukupno 84 ispitanika, samo jedan se izjasnio da je
pohadao takav seminar, dok preostalih 83 ispitanika nisu
dosada ucestvovali u seminaru iz inkluzivnog fizickog
vaspitanja.

Sa tvrdnjom ,,Imam poverenja u sebe kada je rec o
poducavanju dece sa smetnjama/invaliditetom® slaze se
nesto vise od polovine ucitelja u uzorku (55%), dok se
preostali ucitelji ne slazu sa tvrdnjom koja se odnosi na
njihovu samoefikasnost kada je re¢ o poucavanje ucenika
sa smetnjama/invaliditetom. Distribucija odgovora ne ra-

score of participants at the scale represents an average score
(the sum of scores at individual items /15), so that the result
of participants can move within the range from 1 to 4.
Data processing. Data processing was executed by
means of descriptive statistics, and the differences be-
tween two groups in attitudes towards inclusive physical
education were tested with t- test for small independent
samples. Having in mind the results of previous research
activities conducted on similar samples, the results of pa-
rameter statistics will be supplemented with the results of
hi-quadrant test and Fisher’s test of accurate probability.

THE RESULTS

Sample characteristics. The sample is dominated by
teachers having 16 to 25 years of service (39%), which
is followed by teachers with the length of service up to
15 years (36%), while the lowest figure refers to teach-
ers with the service longer than 25 years (25%). There is
no significant difference between teachers from rural and
urban schools in terms of years of service (y*(2, N = 84) =
0.97, p =.96).

At the level of the total sample, 72% participants said
that they had the opportunity to get to know persons with
disorders / disability, and 28% had no such experience.
There is no statistically significant difference in terms of
personal experience with the disabled between teachers
from rural and urban areas (y *(1, N=84) = 0.24, p = .62).

As for the professional experience in inclusive teach-
ing, 3/5 of participants (58%) have such experience and
the rest of 41.67% do not have experience in teaching in
inclusive classes. Testing with hi-quadrant test indicates
that there is no statistically significant difference in terms
of teaching experience in inclusion between subsamples
of teachers working in urban and rural schools (y*(1, N=
84)=0.20, p = .67).

Approximately 2/3 of teachers (68%) attended ex-
pert Inclusive Teaching Seminars. Although such semi-
nars were slightly better attended by teachers from urban
schools, the difference between subsamples of teachers
from urban and rural schools was not statistically signifi-
cant (x (1, N=84)=0.24, p = .27).

At the same time, the percentage of teachers attend-
ing inclusive physical education seminars is insignificant.
Out of 84 participants, only one said to have attended such
seminars, while the rest of 83 have not participated in in-
clusive physical education seminars.

Slightly more than one half of teachers included in the
sample (55%) agrees with the statement “I trust myself when
it comes to teaching of children with disorders / disability”,
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zlikuje se statisticki znac¢ajno izmedu subuzoraka, odno-
sno, ucitelji iz seoske i gradske sredine se ne razlikuju u
pogledu samoefikasnosti (y (1, N=84) = 1.20, p = .27).
Stavovi prema inkluzivnom fizickom vaspitanju. Stavovi
ispitanika prema inkluzivnom fizickom vaspitanju
ispitivani su pomocu skale ATIPE (Atitude Toward
Inclusive Physical Education; Hutzler, Zach, & Gafni,
2005). Rezultati deskriptivne statistike za subuzorke
ucitelja iz seoskih i gradskih Skola, kao i t-testa za
testiranje znacajnosti razlika, prikazani su u tabeli 1.

Tabela 1. Stavovi prema inkluzivnom fiziCkom vaspitanju
ucitelja iz seoskih 1 gradskih skola

Table 1. Attitudes of teachers from rural and urban schools
towards inclusive physical education

while the rest of teachers do not agree with the statement
referring to their self-efficiency when it comes to teaching
of pupils with disorders / disability. Distribution of responds
is not statistically significant between the subsamples, that
1s, teachers from rural and urban areas do not differ in terms
of self-efficiency (y (1, N=84) = 1.20, p = .27).

Attitudes towards inclusive physical education. The
attitudes of participants on inclusive physical education
were tested by means of ATIPE scale (Attitude Toward In-
clusive Physical Education; Hutzler, Zach, & Gafni, 2005).
The results of descriptive statistics for subsamples of teach-
ers from rural and urban schools, as well as t-test for testing
of significance of differences are presented in Table 1.

Stav prema inkluzivnoj nastavnoj praksi / Attitude towards inclusive teaching practice N AS SD Min Max KV%
Ugitelji iz seoskih Skola / Rural school teachers 42 2.77 0.38 1.67 3.73 13.71
Ugitelji iz gradskih Skola / Urban schools teachers 42 2.59 0.49 1.60 3.73 18.92

1(82) = 1.89; p = .06

Legenda: broj ispitanika(N); aritmeti¢ka sredina (AS); stan-
dardna devijacija (SD); nivo znacajnosti (p)

Ucitelji iz seoskih i gradskih skola naginju umere-
no pozitivnim stavovima prema inkluzivnom fizickom
vaspitanju, s obzirom da su ostvarili prose¢ni rezultat
2.77 (ucitelji iz seoskih skola), odnosno, 2.59 (ucitelji iz
gradskih Skola), na skali ¢iji je raspon od 1 do 4. Testira-
nje znacajnosti razlika u skorovima na skali za procenu
stavova prema inkluzivnom fizickom vaspitanju pomocu
t-testa za male nezavisne uzorke, pokazalo je da su dobi-
jene razlike na granici znacajnosti (p = .06). Numericki
viSe vrednosti ostvarili su ucitelji iz seoskih skola, §to
sugerise da su ispoljili neSto pozitivniji stav prema inklu-
zivnom fizickom vaspitanju, u poredenju sa uciteljima iz
gradskih Skola.

Radi dobijanja potpunije slike, testirane su i razli-
ke izmedu subuzoraka na pojedina¢nim ajtemima (tabela
2). Testiranje znacajnosti razlika u prosecnim skorovima,
pokazuje da izmedu ucitelja iz seoskih i gradskih Skola
nema statisticki znacajnih razlika u 12 od ukupno 15 aj-
tema skale ATIPE. Znacajne razlike konstatovane su na
slede¢im tvrdnjama: ,,Ukljucivanje deteta sa smetnjama/
invaliditetom u odeljenju stvara frustraciju i neprijat-
nost” (p = .00), ,,Nije u redu traziti od nastavnika fizic-
kog vaspitanja koji treba da radi sa celim odeljenjem, da
posveti posebnu paznju deci sa smetnjama/invaliditetom
i njihovim roditeljima*“ (p = .01) i ,,Ukljucivanje deteta
sa smetnjama/invalidite-tom moze doprineti razvijanju

Legend: number of participants (N); arithmetic mean (AS);
standard deviation (SD); level of significance (p)

Teachers from rural and urban schools incline to mod-
erately positive attitudes towards inclusive physical educa-
tion, as they achieved average results of 2.77 (rural school
teachers), that is, 2.59 (urban school teachers), at the scale
with the range from 1 to 4. Testing significance of differenc-
es in scores at the scale for estimation of attitudes towards
physical education by means of t-test for small independent
samples indicates that the obtained differences are at the
limit of significance (p = .06). Numerically higher values
were achieved by rural school teachers, and which indicates
that they expressed slightly more positive attitude towards
inclusive physical education, as compared to urban school
teachers.

In order to provide the complete picture, differences
between subsamples were tested at individual items (table
2). Testing of significance of differences in average scores,
indicate that there are statistically significant differences be-
tween teachers from urban and rural schools, in 12 out of
15 items of the ATIPE scale. Significant differences were
confirmed in the following statements: “Inclusion of chil-
dren with disorders / disability into classes provokes frus-
tration and unpleasantness” (p = .00), “It is not in a line to
ask from physical education teacher who should work with
the entire class to dedicate extra attention to children with
disorders/disability and their parents” (p =.01) and “Inclu-
sion of children with disorders/disability, can contribute to
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pozitivnih vrednosti“ (p = .05), i u sva tri slucaja, ucitelji
iz seoskih skola iskazali su pozitivniji stav nego ucitelji
iz gradskih skola.

Najvisi skorovi (od 3.50 do 2.95) ostvareni su na
ajtemima 2, 3, 4 1 12, koji se odnose na tvrdnje da ne
bi trebalo ukljucivati ucenike sa invaliditetom u redov-
na odeljenja, zbog njihovog izgleda, zatim, da inkluzija
predstavlja smetnju efektivnosti nastave; kao i efekte in-
kluzije na odeljenje u celini. Najnizi skorovi dobijeni su
na ajtemu 11 (ucitelji iz seoskih Skola — 2.05, ucitelji iz
gradskih skola — 1.79) koji se odnosi na vecu izlozenost
nastavnika stresu u inkluzivnom odeljenju. Slede ajtemi
1 1 6 sa prose¢nim skorovima izmedu 2.05 1 2.2, a radi se
o stavovima prema osposobljenosti ucitelja za inkluzivnu
nastavu i smanjenom vremenu za rad sa ucenicima tipic-
nog razvoja.

Tabela 2. Ajtem analiza stavova ucitelja prema inkluzivnom
fizickom vaspitanju

development of positive values” (p = .05), and in all three
cases, teachers from rural schools expressed more positive
attitude as compared to teachers from urban schools.

The highest scores (from 3.50 to 2.95) were achieved
in items 2, 3, 4 and 12, and which refer to statements that
the children with disability should not be included into regu-
lar classes, because of their appearance, then, that inclusion
represents an obstacle in effectiveness of schooling; as well
as effects of inclusion on the entire class. The lowest scores
were achieved in item 11 (rural school teachers — 2.05, ur-
ban school teachers — 1.79) and which refer to higher degree
of stress that the teachers in inclusive classes are exposed to.
There are items 1 and 6 with average scores between 2.05 and
2.2, and it concerns the attitudes towards the level of compe-
tence of teachers in terms of inclusive teaching and reduced
time for work with the pupils with normal development.

Table 2. Item analysis of attitudes of teachers on inclusive
physical education

Stavke / Items AS SD ttest p
Utitelj fizitkog vaspitanja nema znanja i vestina da podu¢ava ugenike sa senzomotornim smetnjama. Selo/Rural 219 0.67 108 029
Physical education teachers do not have knowledge and skills to teach children with sensorimotor disorders. Grad/Urban 2.05 054 ' '
Ne bi trebalo ukljucivati ucenike sa invaliditetom u redovna odeljenja, zbog njihovog izgleda. Selo/Rural 350  0.71 172 090
Children with disability should not be included into regular classes, because of their appearance. Grad/Urban 324  0.69 ' '
Posto je kvalitet i efikasnost nastave fiz.vasp. prioritet, vazno je izbegavati mogu¢a ometanja, ukljuéujuci i inkluziju dece sa Selo/Rural 324  0.69
smetnjamalinvaliditetom. / Since the quality and efficiency of physical education classes is priority, it is important to avoid possible 157 012
distractions, including inclusion of children with disorders / disability. Grad/ Urban  3.00  0.70

Deca sa smetnjama/invaliditetom mogu mnogo dobiti uéestvovanjem u fiz.vasp. sa drugom decom. Selo/Rural 319 0.63 164 OM
Children with disorders/disability can benefit a lot from attending physical education with other children. Grad/Urban 298 056 ' '
Deca sa smetnjama/invaliditetom Cesto izazivaju disciplinske probleme na ¢asu fizickog. Selo/Rural 286 0.65 060 055
Children with disorders/disability often provoke disciplinary problems at the classes of physical education. Grad/Urban 276  0.79 ' '
Ugitelj koji ukljuCuje dete sa smetnjom/invaliditetom u redovni &as fizi€kog vaspitanja, smanjuje vreme koje moze da posveti  Selo/ Rural  2.14  0.61

drugim ucenicima. / Teachers that include children with disorders / disability into reqular classes of physical education reduce, the -065 0.52
time they could dedicate to other pupils. Grad/Urban 224 0.73

Dete sa smetnjamalinvaliditetom moze usporiti uéenje druge dece na Gasu fizickog. Selo/Rural 250  0.71 000 100
Children with disorders/disability may slow down the studying of other children at the physical education classes. Grad/Urban 250  0.80 ‘ '
Dete sa smetnjamalinvaliditetom ometa nastavnika fizickog vaspitanja. Selo/Rural 286 0.72 047 064
Children with disorders/disability distract teachers of physical education. Grad/Urban 279  0.68 ' '
Deca sa smetnjama/invaliditetom treba da pohadaju specijalna odeljenja. Selo/Rural 248 0.77 066 051
Children with disorders/disability should attend special classes. Grad/Urban 236  0.88 ’ '
Ukljucivanje dece sa smetnjama/invaliditetom predstavlja li¢ni izazov za uitelja. Selo/Rural 293 0.68 092 036
Inclusion of children with disorders/disability represents a personal challenge for each teacher. Grad/Urban 279 075 ' '
Ucitelj koji ukljuci dete sa smetnjamalinvaliditetom je izlozen riziku veceg stresa. Selo/Rural 205  0.76 142 046
Teachers that include children with disorders /disability are exposed to risk of stronger stress. Grad/Urban 1.79 093 ' '
Ukljucivanje deteta sa smetnjamarinvaliditetom moze doprineti razvijanju pozitivnih vrednosti. Selo/Rural 324 0.53 271 000
Inclusion of children with disorders/disability can contribute to development of positive values. Grad/Urban 293 051 ' '
Uklju¢ivanje deteta sa smetnjamarinvaliditetom u odeljenju stvara frustraciju i neprijatnost. Selo/Rural 295  0.58 200 005
Inclusion of children with disorders / disability into classes provokes frustration and unpleasantness. Grad/Urban 267 072 ' '
Redovno odeljenje moze imati koristi od inkluzije deteta sa smetnjama/invaliditetom. Selo/Rural 271 0.67 127 021
Regular class can benefit from inclusion of children with disorders /disability. Grad/Urban 252  0.71 ' '
Nije u redu traziti od ucitelja koji treba da radi sa celim odeljenjem, da posveti posebnu paznju deci sa smetnjamalinvaliditetom Selo/ Rural 2.67  0.75

i njihovim roditeljima. / It is not in a line to ask from physical education teacher who should work with the entire class to dedicate Grad/ Urban 219 0.89 264  0.01

rad/ Urban 2. .

extra attention to children with disorders/disability and their parents.
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DISKUSIJA SA ZAKLJUCCIMA

Cilj istrazivanja je bio da se ispitaju stavovi ucite-
lja iz seoskih i gradskih $kola o inkluzivnoj nastavnoj
praksi i inkluzivnom fizickom vaspitanju. Sva seoska
naselja obuhvacena istrazivanjem imaju do 5000 sta-
novnika, a osnovna privredna delatnost je poljoprivre-
da. Sombor, kao gradsko naselje, sediSte Grada Som-
bora i Zapadnobackog okruga, ima ukupno skoro sko-
ro 48.000 stanovnika (bez okolnih seoskih naselja).

Ucitelji iz seoskih i gradskih skola ne razlikuju
se znacajno po radnom stazu, licnom i profesionalnom
iskustvu sa osobama sa smetnjama/invaliditetom, po-
hadanju seminara iz inkluzivne nastave, kao i povere-
nju u sebe kada je re¢ o inkluzivnoj nastavi (procenje-
na samoefikasnost). ,, Tipi¢an“ ucitelj u naSem uzorku
ima 16 do 26 godina radnog staza, ima li¢no i profesi-
onalno iskustvo sa osobama sa smetnjama/invalidite-
tom, pohadao je seminar iz inkluzivne nastave, ali ne
i iz inkluzivnog fizickog vaspitanja, i ima poverenja
u svoje sposobnosti da realizuje nastavu fizickog vas-
pitanja. Ovim sli¢nostima u socijalnom i profesional-
nom statustu, verovatno se mogu objasniti i slicnosti
u stavovima prema inkluzivnom fizickom vaspitanju.

Ucitelji iz seoske i gradske sredine naginju ume-
reno pozitivnim stavovima prema inkluzivnom fizic¢-
kom vaspitanju. Razlike izmedu subuzoraka su na
granici znacajnosti, pri ¢emu su u proseku visi skor
postigli ucitelji iz seoskih Skola. Oni su, osim toga,
imali znacajno vise skorove na tri pojedinacna ajtema,
Sto sugeriSe da postoji tendencija pozitivnijih stavova
prema inkluzivnom fizickom vaspitanju kod ucitelja
iz seoskih Skola. Ucitelji iz seoskih Skola iskazali su
pozitivnije stavove prema efektima inkluzije na ode-
ljenje u celini i posvecivanju dodatne paznje od strane
ucitelja. Ovi rezultati koresponidraju sa rezultatima
Denga (2008), koji je takode konstatovao da nastav-
nici iz seoskih §kola imaju pozitivnije stavove prema
inkluziji u poredenju sa nastavnicima iz gradske sre-
dine. Deng smatra da se razlike mogu tumaciti ve¢om
dostupnosc¢u specijalnih Skola u urbanim nego u ru-
ralnim sredinama, preprekama za ukljucivanje seoske
dece u specijalne Skole u gradu (transport, troskovi)
Sto ukljucivanje u obliznje seoske redovne Skole Cini
uobicajenom praksom. Knoblauch i Hoy (2008; prema
Stauble, 2009) isti¢u da iako seoski nastavnici mogu
imati problema sa resursima jer rade u veoma malim
Skolama, Cesto imaju prednosti snaznijeg osecanja za-
jednistva u lokalnoj zajednici i podrske porodice. Ne-
gativnije stavove nastavnika iz seoskih Skola konstato-
vali su Stauble (2009) i Chopra (2008).

DISCUSSION AND CONCLUSIONS

The aim of the research was to investigate attitudes
of teachers from urban and rural schools in terms of in-
clusive teaching practice and inclusive physical education.
All rural villages included into research have up to 5000
inhabitants, and the basic business activity is agriculture.
Sombor, as a town, the capital of the City of Sombor and
the West Backa District, count, in total, almost 48,000 in-
habitants (without surrounding villages).

There are no significant differences between teachers
from rural and urban schools, in terms of age of service,
personal and professional experience with children with
disorders/disability (they attend inclusive teaching semi-
nars), and the trust they have in themselves when it comes
to inclusive teaching (estimated self-efficiency). “Typical”
teacher in our sample has 16 to 26 years of service, they
have personal and professional experience with children
with disorders/disability, they have attended seminars
from field of inclusive teaching, but not inclusive physical
education, they trust in their abilities to realize the classes
of physical education. These similarities in professional
status can probably explain similarities in attitudes to-
wards inclusive physical education.

Teachers from rural and urban areas have slight ten-
dencies towards moderate attitudes to inclusive physical
education. Differences between subsamples are at the
limit of significance, and higher score, on average, was
achieved by rural school teachers. Besides, they had sig-
nificantly higher scores in three individual items, which
indicates to the fact that there is a tendency towards more
positive attitudes on inclusive physical education in rural
school teachers. Rural school teachers expressed more
positive attitudes towards the effects of inclusion on the
entire class, and dedication of extra attention by teachers.
The said results correspond to results of Deng (2008), and
who also confirmed that rural school teachers have more
positive attitudes towards inclusion as compared to urban
school. Deng is of the opinion that such differences can
be interpreted by higher availability of special schools
in urban as compared to rural environments, obstacles
for inclusion of rural children into urban special schools
(transport, costs) which results in general practice of inclu-
sion into regular rural schools. Knoblauch and Hoy (2008;
according to Stauble, 2009) point out to the fact that, al-
though those teachers can have problems with resources,
as they work in very small schools, they will often have
stronger feelings of togetherness in local community, as
well as the family support.

More negative attitudes of teachers in rural schools
were confirmed by Stauble (2009) and Chopra (2008).

Jun/June, 2014

39



V. Borbi¢, T. Tusi¢ 1 B. PROTIC - GAVA:
STAVOVI UCITELJA SEOSKIH I GRADSKIH SKOLA PREMA INKLUZIVNOM FIZICKOM VASPITANJU

SPORTSKE NAUKE 1 ZDRAVLIE 4(1):33-40

Generalno gledano, ucitelji iz naseg istrazivanja
iskazali su najpozitivnije stavove kada je re¢ o prihva-
tanju fizickog izgleda ucenika sa invaliditetom, uticaju
inkluzije na kvalitet nastave fizickog vaspitanja i efek-
tima inkluzije na odeljenje u celini. Najnegativniji sta-
vovi odnose se na percepciju da su ucitelji u inkluziv-
nom odeljenju izlozeni vecem stresu, da nisu dovoljno
osposobljeni za inkluzivnu nastavu i da ostaje manje
vremena za rad sa ostalim ucenicima.

Razlike izmedu ucitelja iz seoskih i gradskih sko-
la, iako tek naznacene, zasluzuju dalju paznju, poseb-
no sa aspekta specificnih profesionalnih izazova i po-
treba samih ucitelja, ali i specificnih potreba ucenika
sa smetnjama/invaliditetom u manjim sredinama, gde
su mnogi specijalizovani servisi i podrske nedostupni.
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