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Sazetak

U radu su teoretski obradeni i pred-
stavljeni: motivacija ucenika razredne
nastave, pojam motivacije, vrste moti-
vacije, faktori koji doprincse uspjesnoj
motivaciji ufenika za rad i ucenje i pove-
zanost motivacije i emocija. Razradeni
su posebno faktori motivacije udenika i
faktori motivacije nastavnika. Od meto-
da, u radu je koristena metoda leorijske
analize. Rad predstavlja skroman dopri-
nos unapredenju nastave i uéenja uceni-
ka osnovne Skole.

Kljuéne rijefi: motivacija, motivi,
uéenici, nastavnici, razredna nastava

Summary

In this work we theoretically elabo-
rated and presented the following: mo-
tivation of students in classroom teach-
ing, types ol motivations, the factors that
contribute to the successful motivation
of students for work and learning, as well
as the connection between motivation
and emotions. We especially elaborated
upon motivation factors of students and
teachers, using the method of theoretical
analysis. This work is a modest contribu-
tion to the improvement of teaching and
learning of elementary school students.

Keywords: motivation, motives, stu-
dents, teachers, classroom teaching.
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Uvod

Dijcca i mladi provode najliepsi i naj-
burnifi dio svoga Zivota u Skoli. Zato se
kaze da je skola najvaZnija stepenica u
njthovom Zivotu, “U §koli sticu osnovna
nanja, navike 1 sposobnosti, izgraduju
naucni pogled na svijet, osposobljavaju
se za nastavak Skolovanja 1 studiranja i
dobivaju iskustva za profesionalna za-
nimanja” (Ajanovié i Stevanovié, 1998,
str. 103).

U danadnje vrijeme Skola sve &clce
postajc Zivotna zajedinica uéenika, na-
stavnika | roditelja. U Skoli se, pored
znanja, razvija zdrava, humana, obra-
zovana, kriticka i kreativna lidnost uge-
nika, razvijaju se njeni fizicki 1 psihicki
potencijali, U savremeno] Skoli udenik
kao stvaralatka li¢nost treba da je ele-
mentarno polazidte u nastavi i udenju,
Savremenu nastavu neophodno je shva-
titi kao stvaraladku aktivnost ucenika i
organizacionu 1 motivacionu aktivnost
nastavnika.

Ucenje u nastavi bi¢e uspjesno ako je
izgraden sistem motivacionih postupaia.
Funkeija motivacije je pokrenuti uéenike
na akiivnost, voditi je i zavrsiti, Savre-
mena nastava treba imati razvojni karak~
ter i podsticali razvoj saznajnih, opstih i
intelektualnih sposobnosti uéenika, spo-
sobnosti slicanja novih znanja i njihove
primjene u novim situacijama, razvoj sa-
mostalnog 1 stvaralackog mislienja, §to
podrazumijeva aktiviranje intelektualnih
sposobposti. Neophodno je svim ueni-
cima omoguciti uéedée i napredovanje

fatroduction

Children and young people spend the
most beautitul and the most wrbulent
part of their fives in school. Thercfore it
is said that the school is the mosi import-
ant step in their lives. “In school they ac-
quire basic knowledge, habits and skills,
butld a scientific view of the world, be-
come qualified for further education, and
gain experience for carcer professions”
(Ajanovid and Stevanovié, 1998, p. 163).

Nowadays, schoolshave increasingly
become a vital comumunity of students,
teachers and parents. Schools, alongside
knowledge, help develop healthy, hu-
mane, educated, eritical and creative per-
sonality of a student as well as its phys-
ical and psychological potentials. In the
modern school a student, as a creative
persoit, should be the starting point in
teaching and learning. Modem teaching
has to be understood as creative activity
of students andorganizational and moti-
vational activity of tcachers.

The process of learning in the class-
room will be successful if the system
of motivational processes is build. The
function of motivation is to initiate the
students in activity, to lead the activity
and to {inish it. Moderi teaching needs
to have developing character and en-
courage the development of cognitive,
general and intellectual abilities of stu-
dents, the ability to acquire new knowl-
edge and its application in new situa-
tions, the development of independent
and creafive thinking, which involves
activation of mtellectual abilities. It is
necessary for all students to participate
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u nastavi bez obzira na stilove udenja,
visestruke sposobnosti i sklonosti, “Va-
kode je bitno $to su ucenici motivisani
“‘iznutra’ jer istraZivacki proces ima li¢-
no znatenje za njih — njihovi intelektu-
alni procesi prozeti su interesovanjima i
emocijama” (Stojanovié, 2009, str. 19).

Znamo da je Glasser kreiraju¢i meto-
diku kvalitetne nastave polazio od unu-
trasnje motivacije ucenika i nastavnika.
U danasnjoj nastavi preovladuje ekstrin-
zicka, tj. vanjska motivisanost (nastavni-
ci, roditelji i drugi).

Motivacija za nastavai rad

Motivacija za $kolsko uéenje je, po-
red sposobnosti, jedan od najznadajnijih
psihologkih faktora u ucenju.”Motiv —
opsti naziv za $iroku 1 heterogenu klasu
organskih, psihi¢kih i sredinskih ¢inifa-
ca za koje je utvrdeno ili se pretpostavlja
da sudjeluju u determinisanju ponasanja
fjudi i Zivotinja. U savremenoj psiholo-
giji pod motivom se podrazumijeva ili
objekt u spoljasnjoj sredini koji izaziva
izvjesnu akcionu tendenciju v subjektu,
ili sama ta tendencija, shvaéena kao unu-
tradnji Cinilac koji pokrece, energizuje,
usmjerava, odrzava i zaustavlia ponaa-
nje jedinke” (Pedagoska enciklopedija,
1989, str. 67).

Motivacija za Skolsko ucenje i oslva-
rivanje ciljeva i zadataka vaspitno-obra-
zovnog rada dijeli se na: spoijadnju,
vanjsku {ckstrinzi¢ku) i unutradnju (in-
trinzi¢ku). Motivacija za uéenje je stanje
kad osoba ima motiv da nesto uli i naudi.

and progress in the classroom regardless
of learning styles, multiple abilities and
preferences. “It is also important that
students are motivated from the wnside,
because the rescarch process has person-
al meaning for them - their inteliectual
processes are imbued with interests and
emotions” (Stojanovic, 2009, p. 19).

We know that Glasser, creating qual-
ity teaching methodology, started [rom
the internal motivation of students and
teachers. In modern teaching extrinsic,
L.e., external motivation (of teachers,
parents, and others) prevails.

The motivation for teaching

The motivation for learning at school,
in addition to capacity, is one ol the most
important psychelogical factors in learn-
ing. “The motive - a general term for a
wide and heterogeneous class of organic,
psychological and environmental factors
that have been identified or suspected to
participate in specifying the behavior of
humans and animals. In contemporary
psychology under the motif is implied an
object in the environment that triggers
a certain action-tendency entily or this
tendency itself, understood as an inter-
nal factor that drives, energizes, directs,
maintains and stops the behavior of in-
dividuals” (Pedagodka enciklopedija,
1989, p. 67).

The motivation for schoo! learning
and achieving the goals and educational
work is divided into: the outer, external
(extrinsic) and internal (intrinsic). The
motivation for learning is a state in which
a person is motivated to learn something.
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Da bi ucenici postigli uspjeh u ucenju,
bitno je da su zainteresovani 1 motlvisa-
ni. Kod moetivisanog ucenika intenzivniji
j& misaoni napor 1 stepen misaone akiiy-
nosti, bolja je koncentracija paznje, §to
dovodi do boljih rezultata u uéenju.

Unutrasnja predstavija
primarnu potrebu za stjecanjem znanja
1 vjestina, za razvijanjem kompetencija,
uéenik je aktivan radi same akiivnosti,
nije potrebna vanjska motivacija. Samo
bavljenje aktivnoséu kod unutradije mo-
tivisanih aktivnosti predstavlja nagradis.
U osnovi wnutrasnje (intrinzicke) mo-
tivacije leZi radoznalost, stalni nemir
hudskog duhe 1 teZnja za otkrivanjen.
“Fenomen motivacije od izuzeine je vaz-
nosti za tokove i ishode nastave i moZe
utjccati na djelovanje drugih faktora koji
SU U nastavnom procesu neizostavni”
{(Muminovi¢, 2010, str. 43). Primjer za
takvu motivaciju su izuzetno razvijenc
opsie | specilicne sposobnosti pojedin-
ca koje bez motivisanosti mogu biti do-
vedene u pitanje, kao i osobine li¢nosti,
nivo aspiracija, znanje odredene oblasti
i sli¢no,

motivacija

Prema Maslovu i Glaseru, u osnovi
pokretanja na aktivnost svake individue
nalaze se shjede¢i motivi: a) hijerarhija
potreba (motiva): fiziolo3ke potrebe, po-
treba za sigurnoscu, potreba za ljubav-
fju i pripadanjem, potreba za ugledonn i
postovanjem, potreba za samoaktualiza-
cijom i b) vise motiva: motiv preZivlja-
vanja, motiv {jubavi, motiv moéi, motiv
zabave, motiv slobode. Udenike na ude-
nje pokredu svi navedeni motivi i oni se

In order for studentis to achicve success
in learning, it is cssential that they are
mnterested and motivated. A motivated
student has intense intellectual effort and
the degree of the intcHectual activity, the
better concentration of atiention, which
Jeads to better results in learning,
Internal mofttvation is the primary
need for acquiring knowledge and skills
and developing competencies. The stu-
dent is active because of the activity 1t~
self, he does not need external motiva-
tion. Dealing with the activityalone in
inner-motivated activities represents a
reward. The essential of the internal (in-
trinsic) motivation is curiosity, ihe con-
stant restlessness of the human spirit and
the pursuil {or discovering. “The phe-
nomenon of motivation is of great im-
portance for processes and outcomes of
{eaching and it can affect the action of
other factors that are indispensable in the
learning process” (Muminovié, 2010, p.
43). Examples of such motivation are
highly developed general and specific
abilities of the individual without which
motivation can be questioned, as well
as personality traits, level of aspiration,
knowledge of specific areas and the like,
According to Maslow and Glasser,
within the basics of activity of each indi-
vidual are the following motives: a) hier-
archy of needs (motives): physiological
needs, the need for security, the need for
love and belonging, the need for pres-
tige and respect, the need for self-actual-
ization and b) more motifs: the survival
motive, motive of love, motive of pow-
er, motive of fun and motif of freedom.
All of the above motives are interwoven
among themselves thus initiate students

28



R, Trumié: MOTIVATION OF STUDENTS IN CLASSROOM...

OQUR SCHOOL 2014 Banja Luka

medusobno ispreplicu. Korelacija izme-
du dvaju ili vise motiva moZe povecati
aktivnosti uCentka, ali motivi se mogu
sudarati i suZavati motivacijsko polje
djelovanja.

Motivacioni procesi deSavaju se stal-
no, faktori motivacije djeluju perimanen-
tno, koretacijski odnosi stalno postoje,
dok smjerovi pokretljivosti idu u pozi-
tivnom i negativnom praveu. Motivacij-
ske cikluse odreduju objekti, situacije i
liudi, a motivaciju i svijest o faktoru koji
je pokrece i cilju koji treba ostvariti tim
pokretima. “Motivacija u nastavi je stva-
ralacko izvoriste 1 uporidie efikasnosti u
radu. Ona je pospjesivac napora, gradi-
telj ljudske svestranosti, zaStitnik pozi-
tivnih ostvarenja i optimizma, te je ofu-
da i kljuéna vrijednost li¢nosti i [judskog
progresa” (Filipovié, 1980, str. 66)

Motivacija kod razli¢itih ucéenika
istog razreda moze biti prisutna u razli-
¢itom stepenu. Kod motivisanog uceni-
ka vedi je uloZeni napor, stepen misaone
aktivnosti 1 koncentracija paznje, Sto re-
zultira boljim rezultatima u ucenju. Da
bi nastavnici uspjesno organizovali rad
sa u¢enicima, neophodno je da poznaju
molivaciju.

Za ufenje u nastavi treba podstica-
ti unutradnju (intrinziénu) motivaciju.
Najznacajniji motiv za Skolsko ucenje je
Zelja za znanjem, jer smisaono udenje u
kome dolazi do uvidanja odredenih, Ce-
sto slozenih veza, za razliku od drugih
vrsta ufenja, predstavlja nagradu samu
po sebi. Pa ipak, u gkoli je ¢edéa spoljas-
nja motivacija koja ukljuéuje koridtenje

for learning, The correlation between
two or more motifs can increase the stu-
dent activities, or motifs can collide and
narrow motivational field of action,

Motivational processes occur contin-
uously, the motivation factors opcrate
constantly, and correlated relationships
exist permanently, while directions of
mobility can be positive and negative.
Motivational cycles are determined by
the objects, situations and people, moti-
vation and awareness of the factors that
has driven and aim to atlain these move-
ments. “Motivation in the classroom is a
creative source and ground of efficiency
at work. It enhances effort,it is a creator
of human versatility, protector ol pos-
itive achievements and optimism, and
hence it is the critical value of personali-
ty and human progress” (Filipovi¢, 1980,
p. 66)

Motivation of different students of the
same class can be present in varying de-
grees. A motivated student gives greater
effort, the level of thought activity and
concentration of attention, which as an
outcome has better results in learning. In
order to successfully organizeworking
with students it 1s necessary for teachers
to know the types of motivation.

The internal (intrinsic) motivation
for learning in the classroom should be
encouraged. The most important motive
for learning at school is the desire for
knowledge, because meaningful learn-
ing in which there aresome certain, of-
ten complex relationships, as opposecd
to other types of learning, is a teward
in itsel. However, the external motiva-
tion that involves the use of incentives
to learn, such as praise, reward, punish-
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podsticaja za ucenje kao $to su pohva-
la, nagrada, kazna, takmicenje, saradnja
i druge.

Spoljasnje podsticanje treba nastav-
nici treba da koriste priviemeno dok
se ucenik ne upozna sa prirodom pred-
meta, a nakon topa moguée je razvijati
unutradnji motivaciju za uéenje, Zelju za
saznanjem, radoznalost, potrebu udenika
da kroz ufenje razvija i ispolji svoje spo-
sobnosti, da ostvari kompetencije. Kako
bi motivisac udenika, nastavnik treba
povezivati nepoznato gradivo sa pozina-
tim, kao i sa svakodnevaim iskustvima
ucéenika.

Sa uzrastom uéenika postaju manje
znaéajni spoljasnji podsticaji, dok sve
zhacajaiji postaju vnutrainji motivi ve-
zani za postavljem zadatak i ego-motivi
za afirmacijom 1 samopogtovanjem.

Govoredi 0 motivacijl u nasiavnom
procesy, Filipovié (1980) govori o mo-
tivaciji nastavnika i motivacyi uéenika
kao medusobno povezanim Zaridtima ra-
zvoja i sre¢e. Medu motivima vezanim
za nastaviike koji su bitni za uspjedno i
stvaralatko odvijanje nastave on ubraja:
1) izrazita i trajna interesovanja, 2) spo-
znaju i dozivljavanje smisla uloZenih na-
pora i ostvarcmih rezultata, 3) afirmaciju
svoje licnosti, 4) odgovornost za tokove
i rezuliate u radu, 5) materijalno i moral-
ino {drustveno} stimulisanje rada i rezul-
taia nastavnikove aktivirosii, €) struéni
uvid, primjer i pomo¢ u radu nastavnika
1 7) takmic¢enje medu nastavnicima.

Govoredi o motivaciji uéenika, Fili-
povié na prvo mjesto stavlja radoznalost,

ment, competition, cooperation and oth-
ers is the most comimon motivation in
the schools.

Teachers should use external encour-
aging temporarity until the studentsget
to knowthe naiure of the case, then it is
possible 1o develop intrinsic motivation
for learmning, a desire for knowledge, cu-
riosity, students need to develop through
learning and demonstrate their abilities
0 achieve competence. To motivate the
students, the 1eacher should connect the
unknown with the known material, as
well as everyday cxpericnees of students.

With the age of students the external
motives become less significant, while
infrinsic motives related to the assigned
task and ego motives for affirmation and
self-esteem become increasingly import-
ant.

Speaking of motivation in the learn-
ing process, Filipovic (1980) discusses
the motivation of teachers and students
as inierrelated centersof development
and happiness. Among the motives relat-
ed to the teachers that are essential for
successful and creative course of classes
he lists: 1) a distinet and enduring inter~
est, 2) knowtedge and experience sense
efforts undertaken and results achieved,
3) the affirmation of his personality, 4)
responsibility for the fows and results
in work, 5y material and moral (social)
stimulating of work and results of the
teacher’s activities, 6) professional in-
sight, example and support the work
ol teachers and 7} competition among
teachers.

Speaking about the motivation of stu-
dents, Filipovic¢ puts curiosity in the first
place, aspire to greater achievements
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teznju ka vedim dostignu¢ima {unutras-
nje faktore motivacije), a dalje u faktore
motivacije uéenika ubraja i: 1) medusob-
no povjerenje, tvazavanje i ispomaganje
u radu, 2) odgovornost u radu i kulturu
rada ucenika, 3) didakti¢ko-metodicke
procese u nastavi, 4} pohvale i nagrade
ucenika i 5) takmifenje u grupi, kolekii-
vu 1 Siroj zajednici.

Muminovi¢ (2010) upozorava na
ometajuce Taktore motivacije i zbog nji-
hovog znadaja za udinak navodi da tre-
ba kontrolisati faktore koji ne doprino-
se njenoj misiji. Kao faktore znalajne
za motivaciju u nastavi on naglasava:
1) psiho-fizicku strukturu studenata |
ucenika, 2) karakteristike nastavnika, 3)
karakteristike nastavnog sadrzaja (kuri-
kulumy), 4) nastavnu tehnoiogiju i 5) so-
cio-kulturne uvjete i okruZenje.

Nadin motivacije udenika za
rad 1 ucenje

Nacini motivacije uéenika na ucenje
su razli¢iti. Najéesdée ostvarujemo moti-
vaciju putem kvalitetne nastave, putem
ocjenjivanja i podsticanja udenika na rad
| stvaranjerm motiviude i stvaralagke so-
cioemocionalne i radne klime u razredu.
Vaznu ulogu u svemu ovome imaju i ka-
rakteristike li¢nosti nastavnika, Ugenici-
ma treba biti jasno za3to su im potreb-
ni sadrZaji koje uée. Nastavnik im treba
objasniti Zivotne, stvarne razloge udenja.
On 1h mora dobro poznavati i adekvat-
no objasniti, 8to nije uvijek lako i jedno-
stavno,

(external motivational factors), and fur-
ther into the factors of motivating stu-
dents lists: 1) mutual trust, respect and
help in work, 2) accountability in the
work and work culture of students, 3)
didactical-methodological processes in
teaching, 4) praises and rewards of stu-
dents and 5) competition in the group, in
the narrower and wider community,

Muminovié (2010) warns of the dis-
turbing factors of motivation and be-
cause of thelr importance for the effect
states that we need to control the fac-
tor's that do not contribute to its mission.
As important factors for motivation in
teaching he emphasizes: 1) the psy-
cho-physical structure of students and
pupils, 2) the characteristics of teachers,
3) the characteristics of the instructional
content {curriculum), 4} teaching meth-
ods, 3) socio-cultural conditions and en-
vironment,

The way of student motivation
for work and learning

Ways to motivaie students for learn-
ing are different. We frequently achicve
motivation through quality teaching,
through assessment and encouraging stu-
dents to work and creating a motivating
and creative socio-emotional and work-
ing climate in the classroom. The per-
sonality characteristics of teachers have
an important role in all of this, Students
should understand why they need activi-
ties whichthey are {earning. The teacher
should cxplain to the students the real-life
function of fearning. He should be famii-
iar with them and explain that tothem ad-
equately, which is not always casy.
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Najznadajniji razlog za udenje je pri-
rodna ljudska radoznalost, Zelja za zna-
njem, odnosno potreba da se bavimo
onim $to nas interesuje. Ucenici ¢e uditi
sa rado$éu i fjubaviju ono Sto im je in-
teresantno, nece pitait ucitelja zasto Ce
im koristiti stedeno znanje ukoliko im
je gradivo koje usvajaju i nacin na koji
to rade intercsantan. Nastavne sadrZaje
udenicima treba prezentovati 3to inte-
resanfnije. Ukoliko je uéenicima intere-
santan nastavni predmet ili nain preda-
vanja, lako ih je mofivisati na uéenje i
svakako ée im biti interesaninijc.

Na wéenike odbojno djeluju preies-
Ki i nerazumlijivi sadrzaji. Nastavnik se
treba potruditi da uéenicima dobro obja-
sni gradivo, da ga shvate i razumiju svi
uéenict u razredu. Ako gradivo nije ja-
sno udenicima neophodno je objasniti i
vige puta. U proces uéenja neophodno je
aktivno ukljuditi uéenike 1 podsticati ih
da pitaju, istrazuju i analiziraju. Na po-
stavljena pitanja potrebno je odgovarati
uvijek sa voljom i podsticati ih.

Pitajuéi i iznosedi vlastito misljenje,
ufenici se ude razmislianju, saradnji, to-
leranciji, komunikacijskim vjeStinama i
razvija se kod njih timski duh. Ucenike
treha osposobliavati da postavljaju pra-
vilna pitanja i razvijati kod njih edgovor-
nost za kvalitet uenja u nastavi.

Nastavnik treba upoznati osobine |-
nosti uéenika kako bi ik uspjednije moti-
visao za ugenje i rad. Jako je vazna osjet-
ljivost za probleme, istrajnost, upornost,
odgovornost | radoznalost uéenika.

U pocetku uéenja nastavnik koristi

The most important reason for learn-
ing is a natural human curiosity, the de-
sire for knowledge or the need o deal
with what we are interested in. Students
will learn with joy and love what they
consider interesting, they will not ask the
teacher for what they will use this knowl-
edge 1F their material that they adopt and
the way they do it are interesting. In-
structionalcontentshould be presentedas
altractive as possible (o the students. [f
the students consider a subjector mode of
delivery interesting, i1 is easy to motivate
them for learning and certainly it will be
more interesting for them.

Students act repulsively at oo diffi-
cult and incomprehensible contients. The
teacher should try to explain the materi-
al to the students so that cvery student in
the class can understand it. I the material
is not clear to the students it should be
explained more than once. In the learning
process it Is necessary to actively engage
students and encourage them to ask ques-
tions, explore and analyze. These ques-
tions need to be answered gladly and stu-
dents need to be encouraged constantly.

By asking and expressing their own
opinions, students are learning how to
think, cooperate and tolerate. They leatn
communication skills and also develop
team spirit. Students should be frained to
ask correct questions and they should de-
velop the responsibility for the quality of
tearning in the classroom.

The teacher should be familiar with
personality characteristics of students to
make them motivated for learning and
working. Sensitivity, perseverance, re-
sponsibility, and students’ curiosity are
very important for the problems.




R. Trumié: MOTIVATION OF STUDENTS IN CLASSROOM. ..

OUR SCHOOL 2014 Banja Luka

spoljasnje podsticaje da bi pridobio pa-
Znju ucenika i pobudio interes za sadrZaje
$to e doprinijeti razvoju interesa za ude-
nje tog gradiva, nezavisno od spoljasnjih
podsticaja. Neophodno je uCenicima 3to
jasnije definisati zadatke, koristiti mate-
rijale koji privlade paZnju i povedavaju
radoznalost udenika, obezbijediti pocet-
ne uspjehe u udenju prilagodavajuéi te-
Zinu zadataka nivou sposobnosti ucenika
s ciljem da svaki ucenik doZivi osjecaj
uspjeha i da ne bude frustriran. Ucenike
je neophodno pripremati da postavljaju
sebi realisti¢ne ciljeve, da sami procje-
njuju njihovu realizaciju 1 da ne koriste
gesto vanjske motive, narodito kaznu i
pokudu,

Ucenici ¢e pokazati veéi interes za
ucenje nastavnih sadrzaja ukoliko su bo-
lje osposobljeni za samostalni rad i ako
im se pruza prilika da rade samostalno.
*Zato je potrebno nastavnikovu organi-
zovanost nastavnog ¢asa preusmjeriti na
ulenikovu samoorganizovanost nastav-
nog dasa” {Stevanovié, 1998, str. 238).

Kako bi uenici uspje$no savladali
gradive koje ude, jako je vazno:

+ zadobiti njihovu paZnju,

iskazati jasno svrhu i cilj svake lekcije,

* sa ucenicima raditi zajednicki &to
¢esde u timovima,

« pouditi ih da sebi postavljaju realne
ciljeve,

» zadrZzati se na vizuelnom,

» postovatl u€eni¢ka iskustva,

Atthe beginning of learning the teach-
er is using external stimulus to garner the
attention of students and arouse interest
in the contents which witl contribute to
the development of interest to learn the
material, regardless of the external stim-
uius. It is essential to clearly define tasks
to the students, use materials that atiract
attention and increase the curiosity of stu-
dents, provide initial success in learning
by adjusting the difficulty level of tasks
to the abilities of students with the aim
that each student experiences a feeling of
success and doesn’t feel frustrated. it is
necessary to prepare the students to set
realistic goals for themselves, to assess
their implementation and not use exter-
nal motives too often, especially the fine
and reproaches.

Students will show a greater interest
in lcarning of teaching contents if they
are able to work independently and if
they have the opportunity to work inde-
pendently. “Therefore, it is better to redi-
rect a teacher’s organization of the class
to the student’s self-organization of the
class” (Stevanovic, 1998, p. 238).

In order for the students to master the
material they are learning successfully, it
is important:

¢ fo get their attention _

1o make facilities as acceptable as
possible and show a clear purpose and
aim of each lesson,

+ to work together, and in teams with
other students as much as possibie,

+ to teach them to set realistic goals
for themselves,

* to keep to the visual,

* o respect the students’ experiences,
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« criati, koristiii tabele, dijagrame,
karie i drugo,

= pokazati im kako,

e nauiti th da se koriste irtkovima,

e stimulisati spoznajni pristup,

» nau¢iti ih da zapisuju predavanja,

= stvoriti uslove da vjezbaju nove
vjestine,

= obavezno sumirati gradivo,

= osvieziti uéeni¢ku memoriju pro-
vieravanjem sadrzaja koje podudavaju
ta sistematican nacin (Miler, 2001).

U pravilnoj motivaciji uenika za rad
veoma su vazni { didakiiCko-metodiéki
procesi u nastavi. "Odmijereni sadrZaji,
problemski okdop i uspje$no oviadava-
nje sadrZajima, problemima, tehnikama
i sli¢no, organizacione radne promjene,
svijest o etapnom i ukupnom napredova-
nju do postavlienog cilja, povezanost te-
orije 1 prakse, primjena metoda i tchnika
aktivnog udenja, razli¢itih oblika nastav-
nog rada, metoda i nastaviih sredstava,
omogucuje vecu motivaciju ucenika na
uéenje i nastavni rad" (Sehovic, Osmid |
Tomié, 2004, str. 11},

Uloga Skolske ocjene u
motivaciji ucenika

Skolska ocjena predstavija oCigledan
t znaCajan motiv za rad udenika. Dobra
$kolska ocjena podstide ulenike na rad,

* to draw, use tables, diagrams, maps
and more,

o to show them how,

s+ to teach theim how to use tricks,

* fo stimulate the cognitive approach,

» to teach them to write down the lec-
ture,

+ fo create condifions for practicing
some new skills,

° fo summarize the material

* o refresh students” meinory by
checking the conients which they were
iaught in a systematic way (Miller,
20013,

The meihodological  processes  in
the classroom are very important in the
proper motivation of students for lcarn-
ing. “Steady facilities, the shell of the
problem and successful mastering of the
contents, problems, techniques and the
like, the organizational changes of work,
awareness of the stages and overall prog-
ress to the set destination, the conneciion
between theory and practice, the appli-
cation of methods and techniques of ac-
tive learning, different forms of teach-
ing, methods and {caching aids allow
the greater student motivation for learn-
ing and teaching “(Sehovié, Osmié and
Torni¢, 2004, p. 11).

The role of school grades in
motivating students

A school grade represents an obvious
and significani motive for the student
work. Good school mark encourages stu-

34



R, Trumié: MOTIVATION OF STUDENTS IN CLASSROOM...

OUR SCIHGOL 2014 Banja Luka

posebno ako je pravedna. LoSa $kolska
ocjena jedan broj udenika motivise na
rad i uéenje, dok jedan broj njih demoti-
vide. Svaki uenik voli biti nagraden za
svoj trud. Najbolja motivacija za ucenje
je nagrada koju u §kolskom ugenju &ine
ocjena ili pohvala.

Veliki broj nastavnika rijetko ocje-
njuje ili dijeli samo niske ocjene za ude-
nikov trud, $to moZe na njih djelovati
demotividuée. Nisia ne moZe tako jako
traumatizovati ucenike 1 oslabiti njiho-
vu volju za rad kao nepraviina skolska
ocjena.

Karakter i priroda ocjenjivanja prace-
ni su mnogim slabostima i nedostacima.
[strazivanja su pokazala da je ocjenji-
vanje sloZen 1 teZak posao, da su njego-
vi rezultati cesto subjektivni i relativni.
Glavni izvori teskoda, odnosno tri vrste
teskoda u ocjenjivanju koje navodi Bac-
her {1969) nalaze se: u nastavaiku, u iz-
boru predmeta ispitivanja i u uéenicima.

Teskoce u ogjenjivanju vezane za na-
stavnika ogledaju se u sijedecem:

s Obzirom da se nastavnici raziiku-
ju u svojim procjenama i u ocjenjivanju
uenikovog rada, u svim predmetima vo-
¢ava se nedovoljna objektivnost u ocje-
njivanju. Svaki nastavnik stvara lcnu
praksu ocjenjivanja, §to manje govori o
rezultatima rada ucenika, a vise o nastay-
niku;

e Nastavnici formiraju li¢nu sliku do-
brog i slabog udenika koja Cesto nema
ni¢eg zajednickog sa uenikovim radom
ili rezultatima, ali subjektivno utide na
davanje ocjena;

dents to work, especially if it is fair. Poor
school mark motivates a number ofstu-
dents to work and learn, while a number
of them demotivates. Every student likes
to be rewarded for his/her efforts. The
best motivation for school learning is the
reward of grades or praises.

A large number of teachers rarely
give low grades for a student’s effort,
which can be demotivating for him/her.
Nothing can be so traumatizing for stu-
dents and weaken their will to work as
ircegular school grades.

The character and nature of the evalu-
ation are followed by many weaknesses
and imperfections. Studies have shown
that the evaluation is a complex and dif-
ficult job, that its results are often subjec-
tive and relative. Three main sources of
difficulties according to Bacher (1969)
can be found: in the teacher, in the choice
of subject matter and in the students.

Difficulties in evaluating related to
the teachers reflects in the fotlowing:

= Considering that teachers differ in
their assessments and in assessing the
student’s work, in alt cases an insuffi-
cient objectivity in the evaluation Is evi-
dent. Each teacher creates a personal as-
sessment practice, which says less about
the results of the students, and more of
the teacher;

« Teachers form a personal picture of
a good and a poor student which often
have nothing in common with the stu-
dent’s work or results, but it subjectively
affects the administration of grades;
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¢ Prilikom ocjenjivanja nastavnici
se ¢esto oryjentiSu prema nivou uspjcha
odredenog odjeljenja, i u skiadu sa tim
isti postavljaju nive znanja te ocjenjuju
razlicito;

® Snazan {akior u ocjenjivanju pred-
stavljaju simpatije 1 antipatije nastavnika
prema uéenicima;

e Cesto je prisutna i pojava halo-efek-
ta, a ogleda se u tome da se pod uticajern
prethodnih rezultata, informacija, pona-
Sanja i slicno, procjenjuju i svi sljededi
odgovori i postignuti rezultati u uéenju,
pozitivni ili negativni,

= Cesto je prisutan uticaj kontrasta
{poslije niza slabih odgovora, osrednii
odgovor ufenika moZe se precijeniti i
obratno} 1 pojava perseveracije {poneka
pitanja nastavnik stalno postavlja -- per-
severativna stereotipija),

e U ocjenjivanju ucenika vaZna je i
li€nost nastavnika. Neki su strogi, drugi
sitniCavi, treéi popustljivi i blagi 1 sl.

IstraZivanja su pokazala da 1 pol ude-
nika ima utjecaja na formiranje ocjene
o njegovom uspjehu i {0 na $tetu djeca-
ka, Positoje razlike medu nastavnicima u
ocjenjivanju i u pogledu pojedinih na-
stavnih predmeta. Varira strogost ocje-
njivanja. Nastoje se svi predmeti jed-
nako tretirati. Sve to suZava objektivne
moguénosti za potpunije procjenjivanje
ucenika. Pored toga, upotreba malog bro-
ja tehnika 1 procedura smanjuje obiek-
tivnost ocjenjivanja, "Da bi ocjena bila
motivaciono sredstvo i izvor radosti i za-
dovoljsiva za uéenike, nastavnici se mo-
raju cuvati posebno utjecaja halo-efekta,

= In giving grades teachers arc often
oriented towards the fevel of success of a
certaip ¢lass, and in accordance with that
they set the same level of knowledge and
evaluate differently;

* An important factor in the evalua-
tion is likes and dislikes of teachers to-
wards students:

*» A halo-effect is often present, and it
is reflected in the fact that under the in-
fluence of previous results, information,
behavior and the like, all of the following
answers and achieved resulis in learning
are estimated, positive or negative;

« Often the influence of contrast is
present {(after a series of poor response,
the mediocre answer of students may be
overgstimated and vice versa) and the
oceurrence of preservations (the teacher
keeps asking the same questions - pre-
servative stereotypes);

s In the assessment of students the
personality of the teacher is also import-
ant. Some are strict, some arc pedant,
and some are lenient and mild, eic.

Studies have shown that the gendey
of students has an influence on the form-
ing of evaluation of their success to the
detriment of boys, There are differenc-
es among teachers in the evaluation in
views of individual subjects. The rigor of
assessment varies. All subjecis should be
treated equally. All this narrows the ob-
jective possibilities for a more complete
assessment of students, In addition, the
use of a small number of techniques and
procedures reduces the objectivity of the
evatuation. “In order for the score to be
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moraju vodit racuna o razlikama u ocje-
njivangu u mladim i starijim razredima
zhog razlike u osjetljivosti uéenika 1 tru-
ditt se da ocjena bude $to objektivnija’
(Tomi¢ i Osmic, 2000, str, 301).

Objektivnije 1 pedagodki stimula-
tivnije ocjenjivanje je ono koje je kon-
tinuirano, principijelno, sveobuhvat-
no, odmjereno, stimulativno, pravedno,
obrazloZeno, transparentno i odgovorno.
Ocjenjivanje je potrebno provoditi sva-
kodnevno i u svim aktivnostima tokom
cijelog nastavnog procesa i nastavnog
rada $to ukazuje da nema potrebe za po-
sebnim Casovima ocjenjivanja, Udenike
treba osposobiti za samoocjenjivanje i
za ocjenjivanje nastavntka. Najbolje je
kombinirati razliite metode ocjenjiva-
nja.

Ocjenu je neophodno komentarisati i
obrazloZiti i podsticati u¢enika na samo-
ocjenu svoga rada. "U tradicionalnoj na-
stavi ocjenu izvodi iskijudivo nastavnik,
a na osnovu paméenja 1 reprodukeije ¢i-
njenica, radnji i vjestina koje uéenik de-
monstrira. [zostavljeno je samoocjenji-
vanje i grupno ocjenjivanje, izostavljeno
Jje ocjenjivanje drugih sposobnosti. Bez
obzira na sve, gkolska ocjena je bila i
ostace snazno sredstve podsticanja, vaz-
no sredstyo motivisanja uéenika” (Suzié,
2005, str. 446).

Skotska dokimologija bi trebala traZi-
ti rje$enja za umanjivanje slabosti i po-
Stovanje prednosti Skolske ocjene kao
sredstva motivacije uéenika na udenje.

the means for motivation and source of
joy and satisfaction for students, teach-
ers must keep away from the impact of
halo-effect, they must take account of
differences in assessment in younger and
older classes because of the difference in
sensitivity of students and try to be ob-
jective as possible” (Tomi¢ and Osmic,
2006, p. 301).

Objective and pedagogically stim-
ulating assessment is one that is con-
tinuous, in principle, comprehensive,
measured, stimulated, fair, reasoned,
transparent and accountable. The evalu-
ation must be conducted daily in all ac-
tivities throughout the teaching process
and teaching work which indicates that
there is no need for special classes of
evaluation, Students should be trained
in self-assessment and the assessment of
teachers. It is best to combine different
methods of evaluation.

It is necessary to comment the grade
and the reasons for giving it and encour-
age students at self-assessment of their
work. “In the traditional teaching evalu-
ation is done exclusively by the teacher
based on memorization and reproduction
of facts, actions and skitls demonstrated
by the student. The self-assessment and
group assessment are omitted, as well as
the evaluation of other abilities. Despite
everything, school grade was and will ai-
ways remain a powerful mean of encour-
aging, an important mean of motivating
students” (Suzié, 2003, p. 446).

Schools should seek solutions for
mitigation of the weaknesses and for re-
specting of school grades as the means
of motivating students for learning.
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Emocionalna dimenzija
motivacije u nastavi

Brojna istrazivanja su pokazala zna-
¢aj etnocionalne klime u ucenju udenika.
Preipostavka uspjeha u véenju 1 radu je
povoljna radna kiima. Nienu osnovu ¢in
emocionalna klima. "Nastavna klima
podrazumijeva: nastavnikovu toplinu,
sudjelovanje ucenika u nastavi, podsti-
canje odgovornosti udenika i individual~
ne 1 socijalne norme nastavnika koje je
prihvatio kao svoj model, koli¢inu poti-
caja samopouzdanja, poticanje drugar-
stva, natiecanje, teskoée u nastavi (tezi-
na nastave), bliskost iskustva, disciplinu
1 zadovoljstve ucenika nastavom™ (Jurié,
1993, str. 67).

Nastavna klima direktno utic¢e na do-
zivljavanje 1 ponasanje ucenika (rezulta-
te udenja i disciplinu), postizanje ciljeva
t zadataka nastave i motive u¢enja.

Analizom psihofizioloskih nalaza o
vezi emocija i motivacije bavio se Nenad
Suzi¢. Pedagoske pouke koje je on izveo
analizom psihofizioloZkih nalaza su:

e "UJ tradicicnalnoj nastavi je zane-
marcna enocionalnost djece;

e Nasa djeca se raduju kada im saop-
stimo da nema nastave; postavlja se pi-
tanje koji centar u amigdali stimuliSemo
kada kao rezultat imamo ovakve nega-
fivhe emocije — na sceni je snazno pri-
sutna demotivacija;

e Nastava u kojoj ima vise smijeha i
pozitivnih emocija moZe, na bazi luéenja
serotonina, kod djece podstadi pozitivnu
emocionalnu vezanost, motivaciju;

The emotional dimension of
motivation in teaching

Numerous studies have shown the sig-
nificance of the emotional climate in stu-
dent learning. Prerequisite for success in
learning and work is a favorable work-
ing climate. 1ts basis is the emotional ¢hi-
mate, “Teaching climate means: teacher
warmth, classroom participation, encour-
aging students responsibility and individ-
val and social norms accepted by teachers
as their mwodel, the amount of confidence
boosts, encouraging friendships, compe- -
tition, difficulty in teaching (difficulty of
classes), the closeness of the experience,
discipline and satisfaction of students
with the classes” (Jurig, 1993, p. 67).

Teaching climate directly affects the
experience and behavior of studenis
(learning outcomes and  discipline),
achieving the goals and tasks of teaching
and learning motives.

Nenad Suzié dealt with the analysis
of psychophysiological findings on the
relationship between emotions and moti-
vations. Pedagogical lessons that he per-
formed out of the analysis of psychophys-
iological findings are:

» “The emotionality of children is ne-
glected in the traditional teaching,

= Our children are happy when we an-
nounce them that there is no classes; the
question is which center in the amygdala
is stimulated when, as a result, we have
such negative emotions- demotivation is
strongly presented on the scene;

» Classes in which there are more
laughter and positive emotions can en-
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e Nastava kao pritisak i obaveza, u
kojoj je ucenik gesto prekidan i ometan,
stimuliSe kortizol i srodne hormone stre-
sa, a time postaje neugoda koju dijete na-
stoji izbjecdi, postaje demotiviiuéa;

e Kognicija moZe uticati na emocije,
a ovaj kognitivni uticaj je moguée mode-
lovati u nastavnim situacijama — kogni-
¢ija kao osnov motivacije" (Suzié, 2002,
str. 139).

Rezultati istraZivanja (Suzié, 1995)
su pokazali da postoji zakonomjeran
odnos izmedu osobina nastavnika i mo-
tivacije. "Sto su vide izraZene pozitivne
osobine nastavnika, to je motivacija na
¢asovima visa i obrnuto, vece prisustvo
negativnih osobina nastavnika rezultiva
nizom motivacijom u nastavi" (Suzic,
2002, str. 145).

Emocionalna klima zavisi od afektiv-
nog odnosa ucenika i nastavnika medu-
sobno, kao 1 od odnosa prema nastavi.
Dimenzije ovog afektivnog odnosa su:

e "odnos prema sebi: samopostova-
nje, osjeéaj viastite vrijednosti, samode-
terminizam;

e odnos prema gradivu ~ ono to po-
buduje sam materijal: interes, lidni anga-
Zman, postignuce ili uspjeh;

e socijalni odnos: odnos uéenik-na-
stavnilk, odnos ucenik-ucenik, odnos
u¢enik-grzpa, intergrupne snage, slika
o sebi, koedukacija" (Suzi¢, 2002, str.
145).

Ukoliko je socioemocionalna kiima u-

odjeljenju povoljna i uravnoteZena, uce-
nik i odjeljenje ¢e biti jace motivisani,

courage positive emotional attachment,
motivation with children based on the se-
cretion of serotonin;

+ Classes as the pressure and obliga-
fion, In which the student is often inter-
rupted and distracted, stimulates cortisol
and related stress hormones, and thus be-
comes a discomfort that the child is trying
to avoid, it is becoming demotivating;

« Cognition can influence the emotions
and the cognitive impact can be modeled
in teaching situations - cognition as the
basis of motivation” (Suzi¢, 2002, p. 139).

The research results (Suzi¢, 1995)
showed that there is a sizable relation-
ship between the teacher characteristics
and motivation. “The more positive qual-
ities of teachers are expressed, the high-
er is motivation in classes and vice versa,
greater presence of negative characteris-
tics of teachers result in lower motivation
in the classroom” (Suzic, 2002, p. 145).

Emotional climate depends on the at-
fective mutual student-teacher relation-
ship as well as the relationship towards
the ¢lasses. Dimensions of this affective
relationship are:

» “attitude towards themseives: self-es-
teem, self-valuation, self-determination;

= aftitude towards the material — that
what excites the material itself: interest,
personal involvement, achievement or
5UCCEeSS,

» Social relationships: student-teach-
er, student-student, student-group, inter-
group power, self-image, coeducation”
(Suzi¢, 2002, p. 145).

If the socio-emotionzal climate in the
classroom is favorable and balanced, the
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§to ¢e rezultirati boljim uspjehom u na-
stavi i ugenju,

Vodenje racuna o ucenickim
mogucnostima

Na motivaciju uéenika u radu snaz-
no djeluje i vodenje racuna o zahtjevima
koji se pred ulenika postavljaju., Svaki
uéenik se po netemu razlikuje od ostalih
uéenika istog odjeljenja. lzmedu udenika
istog odjeljenja postoje raziike u hrono-
loskoj, obrazovnoj i mentatnoj dobt, po-
stojl razli€itost porodicnih 1 drustvenih
sredina iz kojih potjecu, razliéit je inven-
tar ficnog iskustva ucenika, specifi¢ne su
psiholoske karakteristike procesa ucenja
(svako uéi vlastitim snagama i tempom)
itd. '

Princip individualizacije podrazumi-
jeva prilagodavanje didakticke aktivno-
sti svakom udentku i unaZavanje njego-
vih individualnih karakteristika. Indivi-
dualizacija nastave znadi orijentaciju na
realne tipove uenika, uvazavanje razli-
ka medu njima i uskladivanje metoda i
postupaka pedagoskog djelovanja prema
tim razlikama, pomod¢ uéenicima da na-
preduju svojim vlastitim tempor u skla-
du sa moguénostima. Razlike medu uée-
nicima postoje u opdtim sposobnostima,
brzini napredovanja, motivaciji, stavovi-
ma, alt 1 u posebnim specijalnim sposob-
nostima.

Individualizacijom se nastoje ostvari-
ti maksimalne moguénosti u razvoju sva-
kog pojedinca, Glavni cilj individualiza-

student and the class will be more moti-
vated, which will result in better success
in teaching and learning,

Taking care of students’
abilities

Demands that are placed in front of
students have a great impact on the mo-
tivation of studenis in work. Every stu-
dent is different from the other students
of the same class. Among the students
of the same class there are differences
in chronological, educational and men-
ial age, there is a diversity of family and
social environments of origin, the inven-
tory of personal experience of students
is different, the psychological character-
istics of the learning process are specific
(everyone learns in his/her strength and
pace) and so on.

The principle of individualization im-
plies the adjustment of didactic activities
to each siudent and taking inio account
his/her individual characteristics. Indi-
vidual teaching means being focused
on reai types of students, taking into ac-
count the differences between them and
harmonizing methods and procedures of
pedagogical activities to these differenc-
es, helping students to progress at their
own pace according to their possibilities.
Differences in general skills, speed of
progressicn, motivation, attitudes, and in
particular special abilities exist among
students.

Individualization is trying o achieve
the maximum performance in the de-
velopment of each individual. The main
goals of individualization are to teach
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cije je nauciti uCenike da ude, formirati

kod njih pozitivnu motivaciju za ucenje i
~osloboditi potencijalne sposobnosti sva-
kog pojedinca. Potencijalna sposobnost
je slozena sposobnost pojedinca koja se
manifestuje u svakoj pozitivnoj reakeiji
za koju Je on sposoban. Manifestuje se
u dinamicénoj razmjeni utjecaja izmedu
pejedinca i njegove sredine.

[ndividualizacija nastave treba da
obuhvati sve u¢enike u odjeljenju. Moze
se provoditi razliditim na¢imima diferen-
cijacije nastave. Najlakde se ostvaruje u
dopunskoj, izbornoj i fakultativnoj nasta-
vi. U redovnoj nastavi individualizacija
se najlak8e provedi individualnim radom
uCenika posebno na diferenciranim za-
dacima prema odredenim individualnim
razlikama. Individualnim radom uceni-
ci rade svojim viastitim tempom. Indi-
vidualizaciji nastave moZe doprinijeti
i grupni oblik rada sa unutraSnjom po-
djelom rada medu ¢lanovima, a posebno
programirana nastava. Individualizacija
se moZe postiéi i aktivnodéu u tradicio-
nalnoj nastavi, frontalnim oblikom rada
(variranjem nastavnog rada primjenoni
razli¢itih izvora znanja, izmjenom na-
stavnih metoda, izmjenoin razticitih ak-
tivnosti).

Individualizacija se postize, pored
ostalog, i diferencijacijom nastave u sa-
drZaju i nafinu rada u toj mjeri da se za-
dovolje individuaine razlike medu ule-
nicima. Individualizacijom nastave teze
se maksimalno iskoristiti psihofizicke
snage ucenika radi njihovog intenziv-
nijeg razvoja, ¢ime se u jod vecoj mjeri

students how to learn, form a positive
motivation for learning and unleash the
potential abilities of each individual. Po-
tential ability is a complex ability of an
individual that is manifested in each of
the positive response for which he/she is
capable of. It manifests through dynamic
exchange of influence between individu-
als and their environment.

Individual teaching shouid invelve
all students in the class. It may be imple-
mented by different ways of differentia-
tion of classes. The easiest way is real-
ized through supplementary, elective and
facultative classes. In the regular classes
individualization is easiest carried out
through individual work of students es-
pecially on differentiated tasks accord-
ing to specific individual differences.
Students work individually at their own
pace. The group work with the inter-
nal division of work among the mem-
bets and especially programmed classes
can contribute to the individualization.
The individualization can be achieved
through activities in traditional classes
by the frontal form of work (different
forms of teaching using various sources
of knowledge, modification of teaching
methods, and modification of various ac-
tivities).

[ndividualization is also achieved,
among other things, by differentiation of
classes in content and manner of work
to the extent which satisfy individuat
differences among studenis. The aim of
individualization of teaching is 1o take
maximum advantage of psychophysical
forces of students for their intensive de-
velopment, which is an even greater real-
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ostvaruje princip adckvatnosti i anticipa-
cije.

Nastavnilk mora poznavati svakog
ucenika 1 permanentno pratiti mdividu-
#ini razvoj.

Maotivacija nastavnika

Medu najvaZnije molive nastavni-
ka kojt imaju udjela u stvaralackom za-
snivanju t odvijanju nastave Filipovié
(1980} ubraja: izrazito 1 trajno intereso-
vanje, spoznaju 1 doZivijavanje smisha
ulozenih napora 1 ostvarenib rezuitaia,
afirmaciju svoje liénosti, teZnju za otkri-
vanjem novih znanja, vjestina i navika,
viSestruke sposobnosti pojedinca i mo-
gucnosti stvaralackog usavirfavanja kon-
cepeija 1 ichnologije nastavinog rada, od-
govornost za tokove i rezultate u radu,
materijalno 1 moralno (drudtveno) stimu-
lisanje rada i rezaltata, struéni uvid, pri-
mjer i pomoé u radu nastavnika i takmi-
cenje medu nastaviicima,

1} savremenoj nastavi nastavnik je
sve viSe "organizator i voditel] nastav-
nog procesa, koordinator, mentor, par-
tner, ravnopravni saradnik, traZitelj i da-
vatcl) informacija, planer, istraZivag, mo-

tivator, inicijator, terapeut, dijagnosticar

i drugo. Njegova prvenstvena uloga je
da ucenicima bude od pomodi u razvoju
njihovih fizickih i psihickih potencijala,
kao i da im pomogne da svako od njih
dostigne svoj individualni maksimum"”
(Stevanovic, 1998, str. 321),

lzrazite i trajno  interesovanje za
uspiedno obavljanje vaspitno-obrazovie

ization of the principle of adequacy and
anticipation.

The teacher must know each student
and permanently monitor ndividual de-
velopment,

Motivation of teachers

As the most important motives of
teachers who have part in the creative
formning and development of classes
Filipovié (1980) listed these: distinct
and permanent interest, cognition and
cxperience of undertaken cfforts and
achieved results, the affirmation of his/
her personality, striving for sceking new
knowledge, skills and habits, multiple
mdividual’s abilities and capabiiities of
creative training concepts and technol-
ogy of teaching, responsibility for the
ffows and resuits of work, material and
moral (social) stimulating of work and
results, expert insight, example and sup-
port of the work of teachers and compe-
tition among teachers,

In modern teaching a teacher is more
of an “organizer and leader of the teach-
ing process, coordinator, mentor, partner,
equal collaborator, seeker and provider
of information, planner, researcher, mo-
tivator, initiator, therapist, diagnostician,
and more. His‘her primary role is to be
helpful in the development of physical
and mental potential of students, as well
as to help them to reach their individual
maximum” (Stevanovic, 1998, p. 321),

Distinet and permanent interest in the
successful conduct of educational activ-
ities is an important initiator of teacher’s
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akiivnosti je vazan pokretac rada nastav-
nika koji mu omoguéuje lakse savladiva-
nje prepreka u toku pripreme za poziv i
lak3e obavljanje duZnosti uditelja u bilo
kojem drudtvu, Ovo je usmjerenc na za-
dovoljavanje postojecih interesa. Usmje-
reno je¢ na mogucnost organizovanja hu-
mane vaspitno-obrazovne koemunikacije
u nastavi, dijaloga. fzvor je nove enecr-
gije |1 uspjeha u radu, osobnog zado-
voljstva i praviinog vaspitanja ucenika.
Ukoliko nastavnik spozna i doZivi smi-
sa0 napora koji utaze i dozivi smisao os-
tvarenih rezultata, bilo u svom osobnom
osposobljavanju, bilo u razvoju ucenika
sa kojima radi, to moze biti snazan pod-
sticaj za njegov dalji rad. Ukoliko na-
stavnik doZivi svoj rad kao nedovoljno
smislen, a uloZene napore bespredmet-
nim. ukoliko uoéi nesklad izmedu ostva-
renih rezultata, moZe se frustrirati, §to
moze dielovati demotividuée na njegove
nove podsticaje i sprijeciti stvaralacke
rezultate.

Za uspjeh u nastavnom radu vazna je
afirmacija nastavnikove li¢nosti. Ukoli-
ko nastavnik ima zasluZeni ugled u odi-
ma ucenika, kotega, roditelja, Sire javno-
sti, to ¢e predstavijati pozitivno i snazno
izvoriSte mobilnosti u vaspitno-obrazov-
nom procesu 1 na putu saviadavanja fed-
koca. U suprotnom, moze doci do krize
afirmacije, pada ugleda i negativne mo-
tivacije.

Kreativan i stvaralatki nastrojen na-
stavnik stalno teZi da otkriva nova zna-
nja, vjestine 1 navike, da razvija svoje
sposobnosti, usljed ¢ega usavriava kon-

worl that allows him/her to overcome
obstacles in the course of preparing for
the call and to pertorm the duties of a
teacher in any society. The aim of this is
to satisfy the existing interests. It is fo-
cused on the possibility of organizing a
kumane educational communication in
teaching-dialogue. It is a source of new
energy and success in work, personal
satisfaction and the proper education of
students. If a teacher learns and experi-
ences the significance of the effort in-
vested and experiences the meaning of
achievements, cither in histher personal
capabilitics, either in the development of
students whom he/she is working with,
it can be a powerful incentive for his/her
future work. If the teacher experienc-
es his/her work as meaningful, and the
efforts made pointless, if he/she notices
a discrepancy between the results ob-
tained, he/she can be frustrated, which
can be demotivating at his/her new mo-
tives and it can prevent his/her creative
results,

For success in teaching, the affirma-
tion of the teacher’s personality is im-
portant. Il a teacher has a well-deserved
reputation in the eyes of students, col-
leagues, parenis, the general public, it
will present a positive and powerful
source of mobility in the educational
process and in the way of overcoming
ditficulties. Otherwise, it may come io
a crises of affirmation, falling of reputa-
tion and negative motivation.

A creative-minded teacher is con-
stantly striving to discover now knowl-
cdge, skills and habits, to develop his
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cepeiju i tehinologiju nastavnog rada, Sto
moZ¢ imatt jaku motivacionu ulogu u
profesionainiom radu i Zivotu nastavnika.
"Ona na najbolji nadin gradi uslove za
stvaralaku transformaciju lidnosti na-
stavnika i polaznika, teorije i prakse na-
stavnog rada. Otvorenost prema novim
moguénosiima, idejama, rjedenjima, eh-
nikama, uz prisusivo kriticke procjene o
valjanosti novog i ustaljenog, rasplamsa-
va radoznalost, rada radost u radu 1 jaca
afirmaciju u sopstvenim odima i ofima
drugih, cuva nastavnika i nastavu od
‘more dosade’, samozadovoljstava, for-
malizina, dogmatizma 1 deugih slabosti®
(Filipovié, 1980, str. 61).

Veoma vaZzan motiv koji je stalni
pratilac nastaviikovog ispofjavanja kao
vaspitaca je odgovornost za tokove i re-
zultate u radu, a po istom autoru "svijest
o preuzete] obavezi | znadaju nastave za
razvoj ucenika i drustva shuzi kao eticki
okvir nastavnikovog angaZovanja, izvor
nadahnuéa i pregnuéa u radu” {Ibidem,
str, 61).

Vazan faktor motivacije nastavnika
za rad ¢ini 1 materijalno i moralno (drus-
tveno) stimulisanje rada i rezultata na-
stavnikove aktivnosti. Nastavnike moti-
vise na rad 1 adekvatpa strucna pomod u
radu, strucni uvid i primjer. Uspjes$nijem
radu doprinosi i takmiéenje u radu medu
nastavnicima i vrednovanje u skladu sa
kvalitetom rada i rezultata.

skills, which results in improvement of
design and technology of teaching work,
which can have a strong motivational
role in the professional life and work
of a teacher. “It builds in the best way
the conditions for the creative trans{or-
mation of the personality of the teacher
and students, the theory and practice of
teaching. The openness to new possibil-
ities, ideas, solutions, techiiques with
the presence of a critical assessment of
the validity of the new and the usual ig-
nites euriosity, generates joy in work and
makes stronger affirmation in his own
cyes and the eyes of others, keeps the
teacher and teaching out of *boredom’,
self-satisfaction, formalism, dogmatism
and other ailments”™ (Filipovi¢, 1980, p.
6l

A very important motive which is the
constant companion of a teacher as an
educator is a responsibility for develop-
ments and results in the woik, and by the
same author “awareness of a commit-
ment and the importance of teaching for
student development and society serve
as an cthical framework of teacher en-
gagement, a source of inspiration and ef-
forts in work” (Ibidem, p. 61).

An important factor in motivating
teachers to work is both material and
moral (social) stimulation of the work
and results of the teacher’s activities.
Adequate professional assistance in
work, professional insight and example
also moftivate teachers to work. Also, the
competition in work among teachers and
evatuation according to the quality of
work and results contribute fo successtul
work.
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Zakljucak

Motivacija za nastavu i uéenje je jako
bitna pretpostavka uspjednih ishoda ude-
nja ucenika. Motivacija udenika razred-
ne nastave je u podetku ekstrinziéna
(vanjska), a postepeno je vazno razvija-
ti unutragnju {intrinziénu) motivaciju za
ucenje.

U skolskom ucenju jako je vazna mo-
tivacija i nastavnika i u¢enika. Takode
je vaZno znati da pozitivha socioemoci-
onalna klima rezuliira pozitivhom moti-
vacijom udenika. DuZnost jc nastavnika
da poznaje temeljito motivaciju, kao i
motive koji mogu rezultivats pozitivnim
ishodima uc¢enja ucenika.

Pravilnom motivacijom uéenika za
nastavu i uéenje doprinijet ¢emo sreéni-
jem i humanijem razvoju i Zivotu uéeni-
ka razredne nastave, a time i motivaciji
nastavnika.
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Conclusion

The motivation for tfeaching and
learning is a very important precondi-
tion for successful student fearning out-
comes. At the beginning, motivation of
students is extrinsic (external), and it is
important to gradually develop an inter-
nal (inirinsic) motivation for learning,

Motivation of both teachers and stu-
dents is very important in the learning
activity. It is also very important to know
that a positive socio-emotional climate
18 resulting in positive motivation of stu-
dents. It is the duty of teachers to be thor-
oughty familiar with the motivation and
motives that may result in positive learn-
ing outcomes of students,

Proper motivation of students for
teaching and learning will contribute to
happier and more humane development
and life of students, hence the motiva-
tion of teachers.
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