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Pezume

Cazdatba 0 3HAYaJy ©MOLMa Y LLKOS-
CKOM W BaHIIKOJICKOM JKHBOTY YUYEHHKA
Hagena cy ayTopa f(a ce GaRM NUTameM oo
Hoca emoupja 1 ymjerioctn. KoukpetHe,
y paigy ie TPETMpPaH OQHOC BPeIHOBAHba
JIUKOBHE KynType H eMouuja {ocjeharma)
yuesrka, Unib Herpakusama j¢ yrephu-
paise MehysasucHocTn wusmel)y spemno-
BAMLA JIMKOBHE KYNTYPE ¥ €MOUMja YUESHU-
Xa y NAcTaBH JIMKOBHE KyIType. Ysopak
MCTpaXkuBaa uvHuio je 320 yuyenwuka
Tp¥ GaipanyHKe OCHOBHE NHONE. Y HCTpa-
WHBAKY CY KOPHINTEHA ABA HHCTPYMENTA
Juxosna xywmypa u ja (JIAlay n Crana
ROFUMUGHUX U He2amuGHUX ocjehidiva Y
nacmagu auxosie xkyamype (CITAHO HIT).
MNocragmene xuitorese oy notaphene.
TauHHje, PesyNTaTh YKasy]y Ja ce BpenHo-
BAibE NIUKOBHE KYNTYpe ¥ HacTaBu/yueiby
(11KONU)} MUjeka Y 3aBUCHOCTH Ol BUBOA

Summary

Findings about the importance of
emotions in pupils” in-school and out-
ofschool life have led the author to deal
with the relations between emotions and
art. More specifically, the paper deals
with the relation between evaluation of
fine arts and pupils’ emotions (feelings).
The aim of the research is to establish the
interdependence between the evaluation
ol fine arts and pupil’s feelings in fine
art classes. The sample of the research
included 320 pupils from three primary
schools in Banja Luka, Two instruments
were used in the research; Fine arts and
I and Scale of positive and negative feel-
ings in fine art classes. The proposed hy-
potheses were confirmed. More precise-
ly, the resulis indicate that the evaluation
of fine arts in teaching/learning (school)
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BPEIHOBAkG2 JIMKOBHE KYATYPES ¥ CBAKO-
AHERHMN  (RAHINKONCKUM) cuTvauuiama.
Taxohe, noxaszano ce O3 pasimuUTe KOM-
IIOHEHTE DPEAHOBALA JMKOBHE KYJITYpe
PasIEUTO AeTepMUHRINY (iperoapehyiy)
HOZUTHBHE U HEPaTUBHE EMOLU]E YUSHMKA
Y HACTABK JIMKOBHOJ KYJITYPH, IPH HEMY CY
WIASHTHQUKOBAHE CHE KOje NPEACTARILA]Y
HAJCHANKHY]S TETOPMUHAHTE,

Ky ue PHIEIN: BPCIHOBALE JIHKOB-
e KYJITYPe, O3UTHBHE eMOLMIE, HEraTHE-
HE eMOLH]e.

Yeon

Teopuja 1 npaxca yxazyjy a je y siko-
naMa BM3YSNIHM fe3uK Fyro OMo sanemMa-
pvBaH Yy ofHOCY Ha Bepbainu, Te 1a ce
NPeAHOCT [aBalia KOPHUITEHY JidjeBe xe-
Muchepe y ofHocy Ha fecHy xemmchepy
MOo3ra. Meliytum, OTKPUBERO j6 , 8 cBAKA
xemucdepa canpiH MHOIO BHIIE COCOG-
HOCTH Opyee cmpane HETO IITO ¢& TO pa-
nuje mucauno” (Buzan, 2001, crp, 16), Te
Ha ce HajBomBM PeRYNTaTH MOCTHIKY YKOMY-
KO MOCTOfH 3aj6HNYKO HjesIoBaIhe Nijese
u necne xemucdepe, UITO Ce IOKA3AN0 B
Yy HacTajarby Hjena BeJUKHUX YMjEeTHUKA
(ibidem). Ja je y pacnnrHOo-00pas0BHOM
NpoLECY HEOMXOAHO KOPUCTHTH BUSYEIHU
JE3HK, YKa3yjy HCTPaKHBaHA [PEMA KOjM-
M2 MO34K (QYHKUMOHMINEG MYJTHIMMEHIK-
onanmo (ibidem), npu yemy Buzyenna npe-
3eHTAUM]A MMA IIPSIHOCT HAK JIMHEAPHOM.
To 3HauM A2 HACTABA JIUKOBHE KYATYpS
Moxe umarty ropely ynory v melycobHom
HOBE3UBAIY 3HAA PASAHYNTHX HeyMjeT-
HUYKKX NIPEAMETA. ¥3 TO BaJba HATIACHTH
na ymjeTHu4ko 0fpazoBame NONpMHOCH
CMOLHOHANROM, SCTETCKOM, KPEATHBHOM,

varies depending on the level of evalua-
tion of fine arts in everyday (non-schoacl)
situations. Also, it was found that dif-
ferent components of the evaluation of
fue arts determine (predetermine) posi-
tive and negative emotions of pupils in
fine art classes differently, wherein the
strongest determinants were identified.

Key words: evaluation of fine aris,
positive emotions, negative emotions,

Introduction

The theory and practice show that, in
comparison with the verbal one, the visu-
al language has been neglected for a long
time at schools, as well as that the pref-
erence has been given to the use of the
left bemisphere of the brain relative to the
right hemisphere. However, it was found
that “each hemisphere has many more ca-
pabilities of the other side than previous-
ly thought” (Buzan, 2001, page 16) and
that the best results are achieved if there
is common activity of the left and right
hemispheres, as shown in the creation of
works of gieat artists (ibidem). Research
according to which the brain functions
multi-dimensionally (ibidem) suggests
that it is necessary to use the visual lan-
guage in the educational process, wherein
the visual presentation takes precedence
over the linear one. This implies that the
fine art classes may take a leading role in
connecting knowledge from various non-
art subjects. It should alsc be noted that
art education contributes to the emotion-
al, aesthetic, creative, personal and sociai
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JMHYyHOM K conujanHomM paseojy (Turkovié,
2009), OBuM pazoM ynpaBo KeJMMO ca-
TIeRaTH ONHOC JIHKOBHE KYJITYPS B EMO-
1Mja KOjHMa ce, TeK Y HOBHje Bpujeme,
npu/Iaje 3HA4a) KOjU OHE 3acHyxkKyJy.

Emouuje (ocjehama)l  movkeMo  fie-
dunucati Kao ,,HEKAKBO KpeTawe, Io-
kperatbe win y36ylieno cTame koje je
pesyarar oapefieHe cuTyauuje Koja je 3a
JIMYHOCT 3HaYajHa WIH je TOC/heanna
HEKOT YHYTPALlber MEHTATHOr Ccratba’
(Cranxosuh, 2007, ctp. 19). Yuunum no-
INTHBHKX €MOLM]A HA LIKONCKE HCXOAE CY
BEIIMKKU: MOTMBHUCAHOCT, UHTEPES, YKIBY-
YeHOCT, capadba, (pNeKcHOUWIHOCT, OTBO-
peHocT yMma, caocjehame, npuxsalieHOCT,
kpearueHoct, cxnax (Chabot u Chabot,
2009), bpojna "erpaxupasa cy MOTBpP-
AUA FOBE3aHOCT eMOoLMja ca HACTABOM
u yuerweM. Mzusojullemo Heka o HHX.
Jako naMTUMO REDOPMaLMje Koje Y HaMa
H3A3UBAJY TPHKIAKHO, YMJEpEHO, eMOLu-
onanto y3byheme (Andrilovié n Cudina,
1985). EdukacHoet 1 TpajuocT namliema
Y HACTaBH MOJKE C€ OCUI'YPaTH aKo ¢e
HIKOJICKO ¥9ethe ONBHja Y YTORHO{ eMOouu-
obanuoj kitumu (Rolis, 2000 ~ sy xon:
Suzié, 2002, ctp. 52). Ca nopacroM cTa-
pocHe po0H y4eHnka ocHoeHe wxone (VI,
VII, VIII, IX), emoumja pagoct n3assada
efyxaumjoM WMa Tpeny riajsa (Crankosuh,
2007). Moxemo ce 3anurati: Kaxse pe-
YTATE MOKEMO OWEKHBATH Y INKOIM Y
K0j0j je CRe Mame pafoCcTH YYeHrKa?

Ono wro je jowl BakdMje O ca-
Mor namherba, a WCTOBPEMEHO Tpea-
CTABIbA jesiaH Ol TIPEAYCA0oBa eMKaACHOT

! FleRArolnKe SHIMKAONEAH]E 0 IGKCHKOHH CpncKer ro-
BOPHOT DOEpYYja HEajy Ham yeua y onpefieise nmojwmosa
camounje 1 ocjehiniba, HA OCHORY HOJEr HX MIKEMO TPETH-
PATH KA0 GHHOMUHME,

development (Turkovié, 2009). In this
paper we wish to discuss the relation be-
fween fine arts and emaotions which, until
recently, were not given the importance
they deserve.

Emotions (feelings)' may be defined
as “a sori of movement, moving or excit-
ed state, which resulted from a particular
situation which was important for the per-
son or which wag a consequence of an in-
ner mental state” (Stankovi¢, 2007, page
19). The effects of positive emotions on
school results are enormous: motivation,
interest, inclusion, cooperation, flexibil-
ity, open-mindedness, compassion, ac-
ceptance, creativity, harmony (Chabot
and Chabot, 2009). Numerous studies
have confirmed the association of emo-
tions with classes and learning. We will
single out a few of these. We find it easy
to memorize information which causes
appropriate, moderate, emotional excite-
ment (Andrilovi¢ and Cudina, 1985).
The efficiency and durability of memory
in the classroom may be provided if the
school learning takes place in a pleas-
ant emotional climate (Rolls, 2000 — see:
Suzié, 2002, page 52). With an increase
in age of primary school pupils (6%, 7%,
8% and 9", the emotion of joy caused by
education tends to decrease (Stankovic,
2007). We may ask ourselves: What re-
sults can be expected in a school where
pupils are less and less joyous?

Interest in the subject is more im-
portant than memory itself, while it also
represents one of the preconditions for

! Pedagogical encyclopedias and lexicons of the Serbian-
speaking area provide the insight into the coneepis of emo-
tion and feeling, based on which these may be treated as
S¥nOnyms.
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iamera, jecTe HWHTEPeCOBALE 32 TEMY.
Harepecosame 3a TCMY je NOBE3aHO ca
CMOLMaM:, eMOLMjE Ca NePINCTERLNIOM
{ucTpajuomiliy), a  mepsucredimja  ca
yvuewem (Ainley, Hidi & Berndorft, 2002).
3a nolyljMsame UHTCPECOBAA W ApUHjaT-
HUX €MOLH]A HEOMKOMHO j& CTEOPUTH pas-
HOBPCHO M CTHMYNATHBHO OKPYIKEL:E
wojem fie yuenux, Mehy rroryheHuM TeMa-
ma, moliv riperossary (mpodahn) nuunu
Wi yHRBepRansu 3Hada)j. Hacraga nukon-
HE KyJIType, eBojuM GOratuM caipikajem,
HACTABHUM  CPEICTRUME W TeXHHKAMa,
ynpago To omoryhasa,

HMiax, HeonxofHo je ykasaru aa emo-
UHie Koje ce jaBibajy KOI YMEHHKA MOTY
Guru ambusaneqrde. Yecro je 1o vy cu-
TyaumjaMa kaaa ce ydenuuu cycpelly ca
HEeYHM HOBMM WIHM Mame Jo3HaTuM. Mry-
CTPORANeMO TO JENHUM UCTPAKHBAHEM.
IToxazano ce j1a ce y3 BU3YaNu3aUMjy 1 oT-
BOPCHOCT HMyAa, Ko TEXHHKS YYCHha Koje
CY Mamhe 3aCTYIURCHE Y Npougcy yuehka
Of, youapara UACjA W IOBE3UBANA, KON
VUEBHKA jaBIbajy KAKO MO3UTUBHE TAKO M
neraruene  emouyje {Cranxosuh-JaHko-
suh, 2012). Buayanmzanuja 1 oTBOpeHOCT
uyna 6uTHH €y MPeRyCrioBd epuKACHOr
yuewa. Hapenenum wucrTpaxusameM je
noTephere Aa Cy, ¥ UjenoKyiHe] Hacta-
By, OBE TEXHUKE HEROBOJBHO 33CTYIULEHE,
(aspemena HacTtaBa npyxka Gpojne mMo-
ryfHOCTH NpuMjeHe OBMX TEXHMKA KaKO
Y JMKOBHOj KYATYPH TaKO M y APYIUM
obnactuma. Jenan om upsbepa HacTaBHe
JIMKORHE KYNTYPE j© HAYUUTH YYSHMKe JIa
menajy yMjeTHUYKA Ajena, an u CRUjer
y ujemann (Huzjak, n.d,), a, wto je jour
BKHI]E, pazByjatbe CHOCOBHOCTH 3ama-
warsa (Hadzié Jovandié, 2011). Inenatbe
1 subene jecy cyGjexkTHREU Npoecy, anu

efficient memeory. Interest in the subject
is associated with emotions, emotions
with persistence (perseverance), and
persistence with learning (Ainley, Hidi
& Berndorff, 2002). In order to excite
interest and pleasant emotions, it is nec-
essary to create a diverse and stimuliat-
ing environment in which a pupil is able
to recognise (find) personal or universal
importance among available topics. Fine
arf classes, with their rich content and
teaching fools and technigues, make ex-
actly this possible.

However, it is important to note that
pupils’ emotions may be ambivalent.
This often happens when pupils en-
counter something new or less familiar,
We will illustrate this with a research.
It was found that through visualization
and openness of the senses, as learning
techniques which are underrepresented
in the learning process compared to de-
tecting ideas and connecting, both posi-
tive and negative emotions of pupils are
caused (Stankovié-Jankovié, 2012). Vi-
sualization and openness of the senses
represent essential prerequisites of ef-
ficient learning. This research has con-
firmed that, when it comes to the over-
all teaching process, these techniques
were underrepresented. Modern classes
provide numerous possibilities to apply
these techniques in fine att classes, but
also in other fields. One of the aims of
fine art classes is to teach pupils to ob-
serve work of arts, but also the world as
a whole (Huzjak, n.d.), and even more
importantly, to develop the observing
ability (Hadzi¢ Jovancic¢, 201 1). Obsery-
ing and seeing are subjective processes,
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H& bUX MOXKEMO JENOPaTH RBACTHTAHEM
u obpazoramem (Huzjak, n.d.}. Yopaeo 1y
NPeno3HajeMo BENUKY YIOTY IKOne (Ha-
CTABHMKA), anu u MOryRHOCT fijenopatba
Ha JUKOBHY KYITYPY YUSHHKA Y CBAKO-
JHEBHUM CHTYatMjaMa.

Takohe, HacTapa Koja yRakaBa caBpe-
MEHA HCTpAXHBAKba K AccTuriiyha say-
ke, curopHo Hehe 3aHemaput otTkpuha
HA TIOTBY BHILECTPYKHUX  CIIOCOOHOCTH
(Gardner, 1993). Haume, saxpamyjylin
TEOPUjU  BUUICCTPYKE  KHTeNUFSHOH|E
Xayapaa [apasepa oteapajy ce Opojue
MOFYIiHOCTH YBayKaBatbe M TNOACTHLAba
HHMMBHAYANHHX [OTEHIMjaNa yUeHUKa.

Te aoapasyMmujesa TIOTIIYHO APYrauMji .

[PUCTYR Y BACITHTHO-00paszoBHOM pany. C
JjellHe crpaHe, CUTYallMje BaH LUKONE HYAS
LIMPOKY SIENE3Y NOACTHIIAjA KOj& TPAAHULM-
OHanHa WKona, GOKyCHpaHa Ha JIOTHIKY H
BepOamly MHTEMHIeHUK]Y, HHje AOBOIBHO
HCKOPUCTHIIA, 4, ¢ ApYTe CTpaHe, Kpen-
pajylin aMOHjeHT ¥ KOJeM YUCHULH MOTY
JIa aHrakyjy WTe BULIE Yyna, HACTABHULIK
NOACTHYY YHEHHKE Ha NCTpaXKHBame cede
W cora okpyxewa. Ha Taj Haumn nog-
cTHYY, H3Mehy OCTanux, H pa3Boj Bulyen-
HO-MIPOCTOPHE HHEENUFeHLIM]eE.

IMouexan wamMely npujarHAX eMouMja
npema onpeheHOM IPEAMETY W CaMorpo-
LjeHe ycnjexa yueHHKa Yy TOM [peamMery
He cToju 2HaK jeanaxocty. Ha npumjep,
HaKO Ce YUCHWUM M3jallmkarajy fa BHINe
BONE yMmjeTHoeT of MmareMarvke (72%
y oauocy Ha 23%), uUMak na NuTame Y
yemy ¢y 0omH, 53% yueHuka oarosopa y
yMjeTHOCTH, a 47% ¥ maremaTuum (Potter
& Edens, 2006). Moryhe je ma cy vicxonu
yuetba Y HACTABH MaTeMaTHKE jacHo nie-
(unLcany, 0K je Y YMjeTHOCTH yHCHULM-
Ma YECTO HEjacHO IITA CE Of} HHX QUeKyje.

but these may be influenced by upbring-
ing and education (Huzjak, n.d.). This is
where we can recognize the huge role of
school (teachers) and possibility of influ-
encing art culture of pupils in every-day
situations.

Also, the teaching process which rec-
ogitizes contemporary research and sci-
entific achievements surely does not ne-
glect discoveries in the field of multipie
abilities (Gardner, 1993). In fact, thanks
to the theory of multiple intelligences of
Howard Garner, many opportunities to
acknowledge and encourage individual
pupil potential were opened. This implies
a completely different approach in educa-
tional work. On the one hand, sitvations
out of school offer a wide array of incen-
tives which the traditional school, which is
focused on logical and verbal intelligence,
does not benefit from as much as it should.
On the other hand, by creating the environ-
ment in which pupils are able to engage
as many senses as possible, teachers en-
courage pupils to investigate themselves
and their surroundings. In this way they
encourage the development of visual and
spatial intefligence, amoung other types of
intelligence.

At times, pleasant emotions towards
a particular subject are not equal to the
self-assessment of pupil’s success at this
subject, For example, even though pupils
statement they prefer art to mathematics
(72% wversus 28%), when asked at which
of these they achieve better results, 53%
answered arts, and 47% mathematics
(Potter & Edens, 2006). It is possible that
learning outcomes at mathematics classes
are strictly defined; while when it comes
to arts pupils often find it unclear what

9
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Taxohe, MOKEMO 170CTABUTH BHMTAILE KPH-
TepujyMa Bpenrorana, Jia mu cy yucHum
CUITPUJH KPUTHHAPH CBOI YMjEeTHHUKOT
HOCTUrHYNA ¥ ONHOCY HA HEYMJETHUUKO K
KaKBad CY QUEKMBAL2 HACTARHMKA 11O D-
Takby HCXOZA YHEHA Y JERHOM ¥ HPYromM
1ACTARHOM Hpenmery?

Konuka je yrora HACTARHHKA Y BaCTIHT-
Ho-00paszoBROM MPOLecy TOBOPKH HaM K
YHELSHHIIE JIA MCXOAH YHekba YECTO 38RHMCE
Ol flepLenLH]e K OYSKIBAM HACTABHUKA.
L, HUJe TellKo oueKBaTy JIa MHOIM O} yue-
HUKA KOJU cy TPO3BAMM HAmRpoOCiewrum
3a4CTa TIOHHY A2 OCTBAapyjy Harmpocjey-
He pesymrare, hox fic HeKM O@ T3B. #e-
ROOHpOCieuHUX TOUSTH Ja KIIM3C HCIon
CBOT  HOPMMIHOT HHBO2 NOCTHrAYHRA™
(Bradbury, 2006, ctp. 127), wro je nor-
BpheHo pavujHM eKCNCPUMEHTOM (luupe:
Covey, 1989).

Ipr  nopesuealsy HacTaBe HHKOBHE
KYATYPE Ca APYFHM HACTABHHUM [IPEMETH-
Ma HEeOOXOAHO je Hariacuru Ra Hauuuy
YU€Iba Y YMJETHOCTH MOI'Y 13 AOOPHHECY
PA3BOJY PaRIMYMTHX HAYMHA MHIUIbEHA
¥ CMAke HHBC YHRQOPMHOCTH ¥ HalluM
wkonama (Eisner, 2002 — suan xon; HadZzic
Jovangi¢, 2011). Ynpaso pazmuunty Hauu-
HH MHLIBEbA NPYHA]y MOTYIHOCT yuetha
ca pasyMUjeBaILeM ¥ CARJIANABALE Fpanu-
Ba HA OPMIUHAIAH HauUH.

Herpamusame KojuM c©y nenitisa-
HY CTABOBHM YUEHHKA O YYCHY TIOKa3alo
j& Aa caBBagMBOCT IpaJuBa M Yucke ca
pasyMMjeRabeM pPaTe NPHjaTHE eMOIuje
(Cramxorub-Jankosuh, 2012). Vionuko
YHEHULM Npoljenyjy Ka 3Hajy yuntH ca
pPasyMMjeBalmeM W Ja TPAOUBO Koje yue
MOTY CaBnajarth, jacHo je na he Gurn mo-
3UTUBHO OPHjSHTHCAHH ¥ A Hefie cTpaxo-
BaTH EPes( HOBHUM H3a20BHMa. Haxanoor,

is expecied from them, Also, the issue of
evaluation criteria may be raised. Are pu-
pils harsher critics when it comes to their
achievements in the field of arts than when
it comes fo their non-art achievements,
and what are the expectations of teachers
in terms of learning outcomes at both of
these subjects?

The importance of the role of teachers
in educational process is illustrated by the
fact that learning ouicomes often depend
on the perception and expectations of the
teacher. “Tt is not unlikely that many of the
pupils who are said to be above average
actually start to achieve above average re-
suits, while some of those so-called beiow
average pupils start to slide below thetr
normal level of achievement” (Bradbury,
20006, page 127), which was confirmed in
an earlier experiment (more info: Covey,
1989).

In terms of linking fine art classes with
other school subjects, it must be noted that
learning methods in arts may contribute to
the development of different ways of think-
ing, while reducing the level of uniformity
in our schools (Eisner, 2002 ~ sce Hadzié
Jovan¢i€, 2011). Exactly these different
ways of thinking offer the possibility of
fearning with understanding and mastering
the curriculum in an original way,

The research which examined the views
of pupils about learning showed that the
manageability of the learning contents and
learning with understanding were accom-
panied by pleasant emotions (Stankovié-
Jankovi€, 2012). If pupils think that they
know how to learn with understanding and
that they are learning the contents which
they can master, it is ¢lear that we will have
positively orienied pupils who do not fear

10
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Y YMjETHHUKHM TIPEIMETHMA YYeHHIH CY
YECTO Y CUTYALHM]H Aa YMJETHHYKE H3a30B€
JOKHBJBABA]Y KAC TMPE3AXTjEBHE W N3HAL
ceojux Moryhuoctu. Taxolje, moryhe je na
CY M 3aXTjeBM HACTABHMKA NPEBHCOKU M
Heycknaheny ca WHAUBUAYANHHM Moryh-
HOCTHM2 YUeHMKA.

HcrpaxuBame
Xnnoorese

I'napna Xunores3a HCTPAXKMBAKLA [TIACH:
nocroju Mehysarucan ofHoc usMehy Bpes-
HOBaH-a JUKOBHE KYJTYPE W eMouuja yue-
HMKA ¥ HACTABH JIHKOBHE KYNEype. IIaBHy
XKUIIOTe3Y CMO PaBIOKHIM Y JBuje nomoh-
He. [Ipea, Bpe/IHOBALE JINKOBHE KYNTYpe ¥
Hactasu/yyemy (UIKONMU) C€ MHjeH:a ¥ 3a-
BUCHOOTH Ofl HHBOA BPEJHOBAKA JIMKOBHE
KYATYpe ¥ CBAKOAHEBHUM (BaHLIKONCKHAM)
cutryatuujama. JJpyea, BpeHOBakC TNKOBHE
KynType 3HaTHO npenoapelyje No3uTHBHE
H HETaTHBHE €MOUM]¢ YUEHUKA Y HACTABU
JMKOBHE KYNITYPE Te Y OKBHPY BPeIHOBAA
JUKOBHE KYNITYpe MOXKEMO HAESHTHUKOBA-
TH HAjCHAKHKIE MPEAUKTOPe.

HmerpymenTu

3a notpefe MOTPAKUBAKRA KOPHCTHIIH
CMO ABa UHCTpyMeHTa. KoHerpyucany cmo
H Bamaapuiu HHCTPYMEHT TIOA Ha3uBOM
JIMIA — Juxosua xynmypa u ja, xojn cagp-
*xH 43 TBpAe pacnopelhene y wect cyOTe-
CTOBA: JTUKOGHA KYRMYPa Y CoarodHeaH M
cumyayufama (7 ajrema), Baxcrocm vaco-
ea auxoeHe xyamype (T ajrema), Yuerve 33
ypmarbe (5 ajtema), Oonoc nacmasHuxa

facing new challenges. Unfortunately, at
arts subjects, pupils often find themselves
in a situation where they perceive artistic
challenges as too demanding and beyond
their abilities. It is also possible that teach-
ers’” demands are too high and not in line
with individual pupil abilities.

Research
Hypotheses

The main hypothesis of the research
reads: there is an interdependent relation
between the evaluation of fine arts and pu-
pils’ emotions in fine art classes. The main
hypothesis was decomposed into two aux-
iliary hypotheses. The first one, evaluation
of fine arts in teaching/learning (school)
varies depending on the level of evaluation
of fine arts in every-day (ouf-of-school)
activities. The second one, evaluation of
fine arts significantly determines the posi-
tive and negative emotions of pupils in fine
art classes; therefore, we can identify the
strongest prediciors as part of the evalua-
tion of fine arts.

Tustruments

We used two instruments for the re-
search, We designed and calibrated the
instrument called Fine arts and 1, which
includes 43 statements classified into
six subtests: Fine arts in every-day situ-
ations (7 items), Importance of fine art
classes (7 items), Learning while draw-
ing (5 items), Attitude of teachers of
fine arts towards pupils (11 items), Fine

11
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aurosie kyamype npema yuenuyumca (11
ajrema), Juxoena kywmypa v ocnosu co-
yitfaonie npomonuje (G ajrema), to Yuerse
HOGEIUBAREH HUKOBNE KYINYDE Ca OpVain
nacmaanun npeduenisa (T ajrema), psn
CyOTECT OAHOCH €& Ha HpoujeHy 3Hauaja
THKOBHE KYNTYREC Y CBAKOLHCRHOM JKIBOTY.
Ha npumjep, jenan ajtem w3 oror cyGrecra
rnacu: Bouum da oduasum na wsnoxcte dje-
aa urosnux yujemuura. Rpyvw cyGreer
FOROPH O BAIKHOCTH YACOBA AHKOBHE KyJ-
TYpe 3a yqeHHKa y cmucny noGyhueama
MOZHTHRIIKX CMOLG]a KPO3 SHIaX0OBAMLE HA
uacy. Ha npumjep, jenan op ajrema rmacu:
Hacosu AUKOBHE KIMINYDE Me OPACHOIoNCE.
Tpehu cyBrect Mjepy KOTHKO LPTAHmE MOXKE
ONBKIIETH IPOLEC YHEk:a, Jeana 1BpUma 13
tpeher cyGreera rnacu; Ocfehaw da Howe
ROMINUM GKG CaopXcd] RpeOcaauM ypme-
oM (cruyon). YeTBpTh cyOmecT QnHOCH
CC HA YUCHUKOBY HPOLJEHY ORHOCA HACTAN-
HHKS NMKORHE KYNTYPE TIPEM3 YUCHUIHMA
Ha “acoBMMa NHKOBHE KyaType. Jepad on
ajreMa jer Ha wacosuma nuKosHe Kyimype,
CROJ UM HAYUHOM PACA, HRCTIAGTIIK CHRAD
onyumeny ammocgepy. Tlerum cybrecrom
MEMMO CazsHATH Ja Jid W ¥ KOJOj Mjepu
THKOBHA KynTypa Moxke OHTH NOCpeIHUK
Y IErOBAKY 3MPABNY HHTEPIEPCOHAIHAY
BPILLAUKHK OFHOCA, 1THTO OTKPENIBY]eMO
cisenehinm ajremom: fpyay xoju je nepac-
roaoxcert padae Ry npenopyyumi sajeduint-
Kit 003 e nuxosny uzrooety. lecrim
cyOTeCTOM HCTPAIYEMO ¥ KOJO] Mjep yue-
HHIK MOCY TOBE3UBATH I'PANHRBO NUKOBHE
KYNTYPE €A I'PAAMBOM APYTHX HACTABHMX
npeaMeTa. Jeana TBpOfLAa OBOD cyfTecTa
nack: Jox uam Hacmasur Rpua O REKOM
AUKOSHOM Ofeny numaM ce xofu ce sadcan
ucmopujcku docahaj oduzpac v spujeme
racwanka moz2 djena. Ha cee repasme we-
DATAHHIKH CY ORTOBAPANH TPOCTeNeHoM

arts in the basis of soctal promotion (6
ems), and Learning by connecting fing
aris with other school subjects (7 iteins).
The first subtest refers to the assessment
of the importance of fine arts in cvery-
day life. For example, one item from this
subtest reads: [ love going fo exhibitions
of works of ariists. The second subiest
refers to the imporiance of fine art classes
for a pupil in terms of inducing positive
emtotions by engaging v the class. For
example, one of the ilems reads: Fine
art classes cheer me up, The third sub-
test measures the extent to which draw-
ing can facHitaie the learning process, A
feel T can memorize the contents better if
[ represent them with a drawing (sketch).
The fourih subtest relates to the pupil’s
assessment of the attitude of the teacher
of fine arts towards pupils in the classes
of fine aris. One of the items is: In Gne
art classes, with hisfher imethod of work,
the tcacher creates a relaxed atmosphere.
Through the fifth subtest we strive to find
out to what extent fine arts can be a me-~
diator in nurturing healthy interpersonal
peer relationships, which is supported by
the following iten: | will gladly propose
going to an art exhibition to a friend who
is in a bad mood. The sixth subtest in-
vestigates the extent to which students
can connect fine arts curriculur with the
curriculum of other school subjects. One
of the statements in this subtest reads:
While the teacher speaks about a worl
of art, I wonder what important histori~
cal event took place at the time when the
work was created. I'or all these state-
ments, respendents answered through a

12
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CKaNoM: He (HuKam), EoHekal, Aa {yBHjex).
Kponbax-and:a xoedUu]eHTH YRYTPaHLE
KOH3HCTEHTHOCTH 3a HABSASHE CYOTECTOBRE
MOTYy ce ounTarsn y Tabenu 1.

Tabena 1

three-stage scale: no (never), sometimes,
yes {always). Cronbach alpha coefficients
of internal consistency for these subtests
can be read in Table 1.

Yiympauanna xousucmennmocnt Jurosna xysmypa u jo (JTHIA)

Table 1

Internal consisiency Fine aris and [

Cronbach alpha {a)

Fine arts in everyday situations
Importance of fine art classes
Learning while drawing

Atiitude of teachers of fine arts towards pupils

Fine arts in the basis of social promotion

Learning by connecting fine arfs with other school

subjects

0.76
0.87
.82
0.84

0.62

0.83

Jererpar CyGrect, Kpondax-andia (@), JINKOBIA KYATYpa ¥ COAKOMICEHUM CITYALMjaME, BwkHoCT 4acosa JIMKORHC
KYITYPe, Yuee i upraibe, (ANoc 1acTasliiKa IHKOBIC KYNTYPEe NPeMa YYCHitaa, JIHKOBHA Kyiiypa ¥ OCHOBH
COUMJATIIC NPOMOLITIE, Y ULILE TOBCIHLAILCH FIHKODHE KYTTYPS Ca APYTHM HACTABHHM MPCAMETHMA

Hpyrv vucTpyMeHT je HacTao azgan-
ranmjom wuctpymenata CITMRO — Cra-
A HOZUMUGHUX Y Te2amusnux ocfeharva
(Positive and Negative Affect Schedule
— Watson, Tellegen & Clark, 1998). Opu-
PUBANHM BecTpyMeHT uma 20 ajrema o

serarnena (o = 0,87) ocjchama yueunka
3a spujeMe Hacrape u uenura. Haw wA-
crpymert CUIMHO Bl — Crana nozwme-
wux o nezamuenux ocfeharba y nacmag
Htosne wwnype cappisau nern 6poj ajre-
M, ad C& OHY OAMOCE HA No3uTHEHA {0
= (0,95} v "erarueua (o = 0,80} ocicharsa
YueHHKa ¥ HACTARH NMKOBHE Kyntype. Ha
nMrara ce oaresapa ckanom Jlukeprosor
TANA OB f — numano ne epujedu 3a mene
A0 5 = nomnayno epujecu 3da Mene, Kac 1y
OPUTHHAIIHOM HHCTRYMENTY.

The second instrument was created by
adapting the instrument Scale of positive
and negative feelings (Positive and Neg-
ative Affect Schedule — Watson, Tellegen
& Clark, 1998). The original instrument
has 20 items, of which 10 measure posi-
tive feelings (o = 0.87) and 10 measure
negative feelings (o = 0.87) of pupils
during classes and examinations. Our
instrument Scale of positive and nega-
tive feelings in fine art classes consists
of the same number of items, but these
refer 1o positive (o = (.L95) and negative
(o = 0.86) feelings of pupils in fine art
classes. The questions are answered us-
ing a Likert-type scale, from 1 — strongly
disagree, to 5 - strongly agree, as in the
original instrument.

13
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Yiopar

Yiopak je caummaraiio 151 yue-
Huia 1 169 yucHuKa Tpu Gamanyuke
OCHOBHE KON, To jeer: 118 yuenuxa
ocHoBHe mxone ,bpanxko Panrueruh®™,
92 yuenuka oCHOBHE fIKOMIE , Hopucan
Crasxosah™ u 110 yuennxa ocHOBHE
uxkosie L Jfeoprn CTojkos PaxkoBexku™,
YryuHo je obyxsaheno 320 yyennka V,
VI, VIL VI u IX paspena (oo jenso
olfjesberhe).

Herpamupame je nposemeHo y Ho-
BemOpy 2012, rogune. Hakon urmo wM je
objallbet OCHOBHM CMHCA0 UCTPAXH-
BaM:3, YHCHUIIM CY Ha NUCTY 3a QAroBope
YAUCKBAMM: 8) dojatke o cebu (non, Ha-
3MB 1UKONe KOjy moxaljajy, onmTd yormjex
HA JICNYIOMMINEY W Kpajy BIKONCKES roau-
He, YCNjeX M3 JIMKOBHE KyJIType Ha NONy-
FOMINTY ¥ HA KPajy HIKOACKE FOAMAS M G)
CTelNeHe clarara/Hecnarama ¢a npoum-
TAHUM TPBAKAMA. 3aTHM, 110j1a0K cy 06-
paheHH CTATHCTUYKUM TIporpaMoM SPSS
20 for Windows.

Pesyararu ueTpaskueama

ITpsa nomolina xunoresa racu: Bpex-
HOBaIE INHKORHE KyAType y Hacrasu/
yuery (IIKOJIM) ce MUjeIha ¥ 3aBMCHOCTH
Ofl HUBOA BPENHOBAHA JHKOBHE KYITYpe
¥ CBAKOABERHHUM (PAHIEKONCKHM} CHTY-
auMjaMa. Pesyirary anaiuse sapujaHce
{Tabena 2) yxasyjy Aa 1UTO j& BHIIH HHRO

Sample

The sample consisted of 151 female pu-
pils and 169 male pupils from three prima-
ry schools in Banja Luka, as follows: 118
pupils from the primary school “Branko
Radifevid”, 92 pupils from the primary
school “Borisav Stankovi¢” and 110 from
the primary school "Georgi Stojkov Rako-
vski”, In total, 320 pupils of the 6", 7™, 8%
and 9 grade (one class of each grade) were
covered.

B e mocnln fransnlnmas mos fo b ae wes adle ol
Research nnupwusmigatlun LA A YL TN

The research was carried out in Novem-
ber 2012, After the basic meaning of the re-
search was explained to them, pupils com-
pleted the answer list with the following: a}
data on themselves (sex, name of the school
they attend, overall score ai the end of the
first semester and at the end of the school
year, score in fine arts at the end of the first
semesier and at the end of the school year,
and b} the degree of agreement/disagree~
ment with the given statements. Afterwards,
the data were processed using the statistical
programme SPSS 20 for Windows.

Results

The first auxiliary hypothesis reads:
evaluation of fine arts in teaching/learn-
ing (school) varies depending on the
level of evaluation of fine arts in every-
day (non-school) situations. Results of
the analysis of variance (Table 2) indi-

14
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BPENHOBAIA JHKOBHE KYNTYPE ¥ CBaKO-
JHEBHMM CUTYauHjaMa YYSHHIH O3~
THRHH]e BpeAHY)Y HUKOBHY KYNTypy Y
HacTaery. YUHU ce Na MOCTOjH HekH BHA
peduiexcyje ca JIHKOBHUX AKTHBHOCTH ¥
CBAKOJHEBHHM CHUTyalHjaMa Ha HACTaBY
JIMKOBHE KYJITYpe.

Cen3uOMITHTET HpeMa JIUKOBHO] KyA-
TYpU pa3BUjeH Yy CBAKOAHEBHHM CHTYa-
ujama, KOjH ¢ ROMUHAHTHO Beryje Kpos
MOPOAHYHO BACOUTAE, Yecro ce, 36or
RyOuHEe CBOje YKOPHUJEHEHOCTH Y JINY-
HOCT YHEHHKA, NMOBUTHBHO OfipaXKara Ha
JIHKOBHY KYNTYPY Y LIKOJICKOM KOHTEKCTY.
C mpyre crpane, u 0OpHYT YTHLRj je MO-
ryh: passijame MO3UTHBHOT CTABa NpeMa
MMKOBHO] KYATYPH KpO3 HACTAaBHU FpO-
LeC MOKE MMard NO3WTUBAH YTHLA) HA
JIHKOBHY CEH3HOHINUTET Y CBAKOAHEBHUM
cuTyanujama. Ha Ou ce To OCcTRApHIIO He-
ONXOAHO j¢ Aa HACTABHULU nofy 0 npHo-
pUTETa YYSHHKA ~ JIa TIPEO3Hajy, NpHxBa-
TE W NPOLIKPE YUYCHUYKA HHTEpPecoBarba
(Kalin, 2005). Ynpago je uuTepecosare
3a aKTHBHOCT jeAHA O KIBYUHHX KOMIIO-
HEHTH MOTHBaIHje yueHukd, YnweHuIa
je Ha je mpoHaIaKeme CMUCHA U BPUjea-
HOCTH ¥ oApeheHnM aKTHBHOCTH jeHlaH of
HAYUHA JIa CE Pa3BUje HHTEPECOBALE 38 Te
aktueHocT (Hulleman, Durik, Schweigert,
& Harackiewicz, 2008). Cmucao u spujea-
HOCTH JIKKOBHE KYNITYPE 3a YUEeHUKE Y ¢Ba-
KOJAHERHMM CHTYaLHjama j& HELUTO OfF yera
Tpeba nohu y Kperpawy BacnuTHO-0Gpa-
30BHOT pajia Ha 4acoBHMA JIRKOBHE KyNTY-

pe.

cate that as the level of evaluation of fine
arts in everyday situations increased, the
pupils” evaluation of the teaching of fine
arts was more positive. There seems to
be some kind of reflection from fine arts
in everyday situations to the teaching of
arts.

Sensitivity to fine arts developed in
everyday situations, which is predomi-
nantly nurtured through family upbring-
ing, often has a positive impact on fine
arts in the school context, due to the depth
of thetr being rooted in the personality of
pupils. On the other hand, the reverse ef-
fect 1s also possible; the development of
positive attitude towards fine arts through
the teaching process can have a positive
impact on the artistic sensibility in eve-
ryday situations. In order to achieve this,
it is necessary for teachers to start from
the priorities of pupils — to recognize, ac-
cept and expand pupils’ interests (Kalin,
2005). This interest in the activity is in
fact one of the key components of pu-
pils’ motivation. The fact is that finding
meaning and value in certain activities
represents one way to develop an inter-
est in these activities (Hulleman, Durik,
Schweigert, & Harackiewicz, 2008). The
meaning and value of fine acts for pupils
in their everyday activities is something
that should be the starting point for the
creation of educational work in fine art
classes.

15
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Tabera 2

Awnconuza sapujance (ANOVA) 3a 0dnoc usmely 8pednogaisa AUnogite KWmype v ta-
CHABL/VHERLY U GPEOROGAIL HIKOGIE KVAMVPE V COAKO0HEGHUM (SAHIHKOICKUM) CUYy-
CILfujcict

Table 2

Analysis of variance (ANQVA) for the relation between the evaluation of fine arfs
in teaching/learning and the evaluarion of fime avis in everyday (now-school) situations

Levol of finc

Yariable arts in everyday N M SH F P
situations
Impertance of fine art MB;{S:E ! 9? ;) lg;g 222
?;af’tf;;%) High 104 2008 4o (48219 0000
“ All 320 2365 827
Low 125 11.37 5.52
Leaiming wihile diawing Medium ™ 17.2% 4.58 .
(5 items) High 104 1960 sop 0000 0000
Al 320 1573 623
Attitude of teachers of ]'.'OW 125 27.14 9.92
fine arts iowards pupiis Med'!]m ol 36.91 8.72 85.541 0000
(11 items) High 104 4213 741
All 320 34.79 10.92
Fing arts in the basis of Ifow 125 b4.24 4.39
social promotion Medium 91 1905433 g9 h5s 5000
(6 items) High 104 22.04 390
B . Al 320 18.14 5.37
Learning by connecting Low 123 15.02 5.86
fine aits with other Medium 2] 23.70 5.59
school subjects (7 High 104 2806 558 100688 0000
items) All 320 21.73 3.00

Jerewna: BapHjadana, Huso MHKOBHE KYITYPC ¥ CBAKONHEBLTHM CHTYALMjamMa, Baiiioct Yacosa NHKOBHE KyIrype
(7 ajrexa), Fhoax, Cpeasy, Bucow, oy, Yuewse vz uprane (5 ajrena), Onloc BACTABHHEEKS JHIKOBHE KYRTYDES NPEa
yuchidiinaa (11 ajrosa), JHosia ayiitypa ¥ 0cHoki colilijadilic iposoikije (6 ajiema), Yuee nopesibaingh THrR0EHS
RYNTYPC CA APYTHM RACTABIKM NpeaMernna (7 ajrena)

Hpyra nomohHa Xunoresa y oBOM Hc-
TPANMWBAKDY IHacKH ANa BPpCOAHOBAMLE NUH-
KOBHE KyiIType 3Harno npenoapeliyje
DO3UTHBHE M HETaTHBHE SMOLMJe yUeHM-
KA Y HACTABM JIMKOBHO] KYATYPH, T¢ Aa Y
OKBMPY BpEAHOBAE:A JHKOBHE KyNTYpe
MOKEMO  UIIEHTM(DUKOBATH  HAJCHAKHU]E
npenuKTope. 3a NPOBjepy OBe XWNOTe3e
KOPHCTHIM CMO  MYNTUINTY perpecHoHy
aHanuzy, MCTOR ONTHMaNHe KoMOHHALMjE

The second auxifiary hypothesis in this
research reads: evaluation of fine arts sig-
nificantly predetermines positive and neg-
ative emotions of pupils in fine art classes
differently, wherein the strongest predic-
tors can be identified as part of the evalu-
ation of fine arts. In order fo test this hy-
pothesis, we vsed the multiple regression
analysis, method of optimal combinations
of the most important predictor variables
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HAJ3RAYA]HIUX IIPSAUKTOpoUx Bapujabnu
(Stepwise meron). Ha ocnopy u3BeneHMx
fera kochunujenara jacHo je xoja Hesa-
puciia (ripeauKropeka) Bapujabna Hajeu-
we oapeliyje 2arucHy {(KpUTEpUIyMOKY)

(Stepwise method). On the basis of the de-
rived beta coefficients, it is ¢lear which in-
dependenti (predictor) variable determines
the dependent (criteria) variable the most
(Suzi¢, 2007}

vapujabny (Suzic, 2007).

TabGena 3

Muymmunna pezpecttona auantza — CYORecmosy HicpyMennia JIukosna Kyamypa u
ja kao npedurmopere (resasucite) sapujatne Hosumueniny ocjeharoa (memod: Stepwise)

Table 3

Multiple regression analysis - subtests of the instrunient Fine dris and I as « predic-
tor (independent) variable. Positive feelings (method: Stepwise)

Criteria (dependent) variable; Positive feelings

P (nen- []

x n T H "l »
R R F(p)  Predictors siand.) 5E (stand.) i f
. _ 531.857 s j _

0.791 0626 600y IFAC | 17:4 0.054 0.791 .?;5:062 0.000
314.549 IFAC 0.313 0.087 0.317 9425 0.000
0816 0665 AFAT 0403 0066 0338 6102 0.000
192 066 IFAC 0,698 0.091 0.444 7.651 0.000
0.824 0.678 roﬁéon)j AFAT 0,327 0.068 0.275 4,801 0.000
- 1.CFA 0.281 0.078 0.173 3.590 0.000

Jlercnna: Kpwrepnjysicrka (sasncua) sapijadina: Flosurusiaa ogiehimea, [psnwcropw, (veer), (eramn), B, BHIT

O, BYL, QLT YIUTH

Hanowena: BHIE = Bamioct uacoss AHKOBEC KynTy-
e, OHI = OpH0C NACTABIIEKE JEMKOBHE KITYPE 1IPeMy
yuennrsa, YT = Yucise noncinsaies HHIKOBAE KyH-
TYPE CLEPYIHM BACTABHIIN BPSAMET ML

Cxema | npukasyje MOSESH HPCHHK|e
ROZUFUGHEX OCfeRdisa (eatoyuja) yuerura
fla OCRHORBY HHXOLBUX CTaBOBd O JH.HCO()’HO}I
wpmypy. On mect nperukropa {(Usect
cyGrectora MucTpymenTa JIH gy, mero-
oM SIePWISE HCKILYYCHA CY TPH: JHHKOGH
KyAmypa ¥ CRGROOUEGHUM CUHIRYAHUTAML,
UEIHE Y3 YPIICIbE U HUKOGHO KYAHYpA Y
ocnosu coyijanne npomoyje (Tabena 3,
Cxema 1), KoedyudienT mysruiue perpe-
cuje namMel)y ROZUMUGHIX SoLifa W ATIe-
apHe KoMORBALNE TPU NPESIIHKTOPCKS Ba-
pujabne je 0,824, oprocuo 68% papujance

Note: [FAC = Importance of fine art classes, AFAT =
Attitude ol teachers of fine arts towards pupils, LCFA =
Leamning by connceling fine arts with olher schoot sub-
jects.

Scheme 1 presents the model of pre-
diction of positive feelings (emotions) of
pupils, based on their attitudes towards
fine arts. Of the six predictors (six subtests
of the instrument Fine Arts and ), using
the Stepwise method, two predictors were
excluded; fing arts in everyday situations,
learning while drawing, and fine arts in the
basis of social promotion {Table 3, Scheme
1}. The coefficient of multiple regression
(R) between posilive emotions and linear
combination of the three predictor vari-
ables is 0.824, which means that 68% of
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HOFURHGHUY SMOYUG MOWEMO 00JacHIT™
Jjcnonaren ora Tpu nperaiciopa (1atena
3

Kao Hajenaminis IpeiMKrop Honmus-
HUX CHOYUFT WINBOJUIA CC BAAHCHOCHT HACOB0
smurogie wamype (B = 0,44, mrro ce puan v
Taftenu 3 u Cxremu 1. To ce MO0 ¥ OYeRy-
BaTH ¢ 0G3IHPOM HE RUKHOCT Y4acOBd HKOBNE
KYHTYPE HMa. NOITHBRO 000jeHy eMOLKO-
BEIY OCHOBY.

Owiije ce noCTaRmLa NMUTANE 33000 cy
(Cxema 1) vapwjaline wuxosua wypmmypa y
CEAKOBHCOHIM CUTRVAYUITN G, YHerbe V3 yp-
HLGHE W THKOGILE KVIHILYPG ) OCHOGH COMUT T
He RpOMOYUie HOKIEYUCHE Ka0 MPSAHKTOPH
vosuTHBHNR emonia. Mowemo ce sanura-
THOKONMKO ¥ Ia JIM CABPEMCHE JIKOIA 11po-
MOBHIE JHKOGHY KWHIYRY V COOROOHERN UM
CUMPAYHI MG, YHOTLE VI YPRILE Vi JUKOGHY
KMWIHDY M OCHOGU  COYUJanie APpOMOYUTe.
Ounrnegno ne y JopOERHO] Mjepn Ha 6u
O DPEMNO3HATH KA0 CHAMHM NPEIHKTOPH
LOINTURHNY emounja. Benuke Moryhuocru
HHTCH3WBNDAKA eMOLIK]a, TTPBSHCTREHO 110~
BHTHRBHUX, MOKEMO OCTBAPHTH YNPABO KPO3
OBE AKTHRHOCTH,

CBUX 1ISCT Bapujabny  UHCTPYMEHTa
Jhuxosna RVIRYPG U jo TPETUPRIM CMO M
¥ OouHOCY Ha mezaimuene emoyuje (Tabena
4, Cxema 1) Of WECT HPeiRKIOpa KOJU Ce
QAHOCE HA BPSHHOBAMKE IUKOBHE KYITY-
pe, MeToEoM Stepwise RCKILYUeHa cy Tpu:
BANCHOCH UACOBH TUKOGHE KVAHIVPE, HUKOG
HEE KVAHIIPE Y OCHOGYH COYfaiine npoMoyuje
U VHEIE HOBCUBMIBEM TIHKOGHE KWIHPE 0O
SPY2UM HACHIaBH I RPEIMETUMA.

Koedmuujent mynrimie perpecuje us-
melly wezamusnux ewmoyujo B uncapHe
komOuUHAUK]Ee TPH UPENUKTOPCKe Bapujabie
vspocku 0,450, ognocHo 20% sapujaHce we-
SAMUGHUX eMOYLTa MOKEMO 0GIaCHITH J(je-

the variance of positive emotions can be
explained as the activity of these ihree pre-
dictors (Table 3},

Importance of fine arts classes (=
(.44} emerged as the strongest predicior
of positive emotions, which can be seen
in ‘table 3 and Scheme 1. This was 1o be
expected, taking into account the fact that
the importance of fine art classes also hag
a positive emotional basis.

The question here is why (Scheme 1)
variables fine ars in everyday situations,
learning while drawing and fine arts in the
basis of social promotion were excluded
as predictors of positive emotions. One

mav wonder how and whethor the mod

Y wonoor oW and wWinllnlr e moa-
ern school promotes fine arts in everyday
situations, learning while drawing and
fine arts in the basis of social promotion;
obviously not enough in order for these
to be recognised as strong predictors of
posiiive emotions, Great opportunities to
intensify emotions, particularly posiiive
ones, can be achieved ihrough these ac-
iivities.

Al six variables of the instrument
Fine Arts and I were treated in relation
to negative emotions as well (Table 4,
Scheme 1). Of six predictors referring
io the evaluailon of fine arts, three were
excluded vsing the Stepwise method: im-
portance of fine art classes, fine arts in the
basis of social promotion and learning
by connecting fine arts with other school
subjects.

The cocfficient of multiple regression
(R) between negative emotions and lincar
combination of the three predictor vari-
ables is 0.450, which means that 20% of
the variance of negative emotions can be
explained as the activity of these three
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nopatem osa Tpu npenuiropa {Tabena 4).
Jlakne, wTo Cy HUKe BPEHNHOBAHU AUKOGHA
KYAMYPA Y COaKOOHeGHUM cumyayujama i
OOHOC HHACHAGHIRG IpeMa yuenutinvia, Belin
j& WHTEH3HWTET Hezamuenux eMoyujo, ann
[0 j& BUIUE BPSAHOBAHO yWered Y3 YPmarse
pehH j& MHTCH3WTIET HeumugHux emoyuja
YyUCHNHEA.

Tabena 4

predictors (Table 4). Thus, the lower the
evaluation of fine arts in everyday situa-
tions and attitude of teachers towards pu-
pils, the higher the intensity of negative
emotions, and the higher the evaluation
of learning while drawing the higher the
intensity of negative emotions of pupils.

Mynmunia peapecuona auamizd — cyomecmosy uncmpymenma Jluxoana Kymmypa u
Je kao npedurniopcie (nesasucie) sapujatne Hezamuenux ocjehmoa (memoo: Stepwise)

Table 4

Multiple regression analysis — subtests of the instrument Fine Arts and I as a predic-
tor (independent) variable of Negative feelings (method: Stepwise)

Criteria (dependent} variable: Negative feelings

8 (non-

2 . NPT B

R R Fi{p) Predictors stand.) SE (stand) ¢ P

0402 o016 O12® FAES 0538 0060 -0402 7832 0.000
: : (0.000) - : ' : : :

a3 ool 37353 FAES 0349 0088 0261 3976 0.000
‘ : (0.000) AFAT 0187 0056 0221 -3371  0.001
506 FAES 0434 0095 -0324  -4.546  0.000
oas0 0203 O AFAT 0237 0060 0281 3973 0.000
: LD 0232 0106 0157 2184 0.029

TNerenaa KpHrepujysera (zasncna) sapujadna: Heraruena ocjehana, [peaicrop, (neet}, (cani), nyc, AYC,

OHN, IVC, OHJL VI

Henosena: JIYC = FIMKOBHA KYTYPa ¥ CBAROAHEHHM
cHryaniama, OHIT = CaHoc HAcTABHHMED JKOBHE KyITY-
pe npeMa yaeinnns, YL = Yuene y3 nprabe.

YV jeAHOM pandjeM UCTpaxuBamy Y
KOJeM CY UCIUTHBAHE TEXHUKE yuersa (pH-
ayanu3auMia, OTBOPEHOCT, 4yNa, IIOBE3H-
BAILE M YOUABAHE Wieja) Kao NPEANKTOPH
IPHUjaTHAX ¥ HENPUjaTHHX SMOLKjd, BU3Y~
anulalMja je MCKIBYHEeHA Kao UPeiHKTop
TPHjaTHUX €MOLIKja, C jedHe CTpane, AOK
ce M3IABOjUNIa KA0 HAJCHAXKHUJHU IpeiuK-
TOpP HENPUJATHHX eMOUM]A, ¢ APYRS CTPa-
ve (Crankosuh-Jankoruh, 2012). Taxohe,
y3 BM3YANMV3AUM]y NPEfMKIOp HenpHjar-
HUX EMOHHIA jecTe M OTBOPEHOCT Yyna

Note: FAES = Fine arts in everyday situations, AFAT
= Attitude of teachers of fing arts towards pupils, LD =
[earning while drawing.

In an earlier research which examined
learning techniques (visualization, open-
ness, senses, connecting and identify-
ing ideas) as predictors of pleasant and
unpleasant emotions, visualization was
excluded as a predictor of pleasant emo-
tions on the one hand, as it stood out as the
strongest predicior of unpleasant emotions
on the other hand (Stankovi¢-Jankovi¢,
2012). Alongside visualization, openness
of senses was also a predictor of negative
emotions (ibidem). In this research, learn-
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(ibidem). ¥ oBOM nerpakMeamy yueroe y3
yPMAIee O MIUBOJMAC KaO NPEHHKTOP He-
camusHux emoyja. 11to je puie yuema
V3 IPTARE Ja4H je HHTEeH3HTET HEraTHBHIY,
emoiMja. HaseneHa ucrpanapana (pangja
¥ OB&) CY KOMOASMESHTapHA U YKa3yjy Ha
Y HAWO] HACTARW jOLU YBUjeK nomuHupa
nuHeaprocT (udeapau ormt) ¥ uabno-
HK3aM, & BH3YAIM3AUMIA W yUerbe y3 up-
TAhe, KOjH HOAPAsYMMieBajy Manmpame,
Boje, cxeme y yuemy, ¥ koju onakmaeajy
VUEHhe, He JeTePMUHANILY DpHjaTse (no3u-
TusHe) emonuje, Konnka je 3nauaj susya-
JMBALMIE M YUeIba Y3 IPYarbe YKa3yjy HO-
BHjA MCTPANHRALGE KOjA HAM IOBOPE Aa j6
MORAK MYNTHARMEHBHOHANAH U fa (yHic-
LHOHUINE V3 [IOMOR CTPYKTYPUPAHHX CXE-
Ma, NOK je NUHeapHa npeseHTalpja YecTo
Heoxaronapajyha sa pazymujesame (Buzan,
2001). Haxe nocroju ¢TaTHCTHUKM 3Ha-
4ajHa NOBE3AHOCT YHeHHA Y3 LPTaLe M [0~
3UTHBHMX. CMODMja, Ol IUECT MpeauKTopa
KOjH C€ OQHOCE Ha BPEXHOBAFE JHAKOBIE
KYATYPE Vuerbe V3 ypmaibe He DpPexn-
KYJE HO3umusHe emoyuje, anv NpeauKyje
Heaamusie emoyuje (Cxema 1), TIpema
NPOLjeHr YUYeHHKR Yuerbe y3 NpTawe, y
HALOUM YWIKOJIAMA, HYJe Y AOBOJLHOj Mje-
PU 3aCTYIUBSHO, 4 HH TOUTHBHO Bped-
tHosado  (Cravkorub-fatkosuii, 2013).
Moxia 6ucMoe gewrfinM NPaKTHKOBAHEM
U Y4EIhEM YUEHA Y3 LPTathe LOonCTaIiM
FO3UTHBHE EMONK)E Y HACTABH NHKOBHE
KyNTYpe, aNd M Ha JAPYTUM 4aCOBHUMa U
CTBOPHAM TIOBOSEHY EMOLHOHANHY KIUMY
¥ X0joj 611 yuenyip Ouik BHIIE MOTHRHCA-
HH 32 pan (yueme).

ing while drawing stood out as a predic-
tor of negative emotions. Thus, the morc
learping while drawing, the higher the in-
tensity of negative emotions. The research
{earlier studics and this one) are comple-
mentary and they indicate that our teaching
process is still dominated by linearity (lin-
car style) and patterns, while visualization
and learning while drawing, which involve
mapping, colours, schemes in learning and
facilitaic learning, do not determine pleas-
ant {positive) emotions. The importance of
visualisation and learning while drawing is
indicated by recent rescarch which shows
that the brain is multidimensional and

that it

wierlre wxnth tho leln ~f ofenes
[ SN B ARil LA AL

works wit sip of structured
schemes, while linear presentation is of-
ten inadequate for understanding (Buzan,
2001). Even though there is a siatistically
significant coirelation between learning
while drawing and positive emotions, of
the six predictors referring to the evalu-
ation of fine arts, learning while drawing
does not imply positive emotions, but it
does imply negative emotions (Scheme 1).
According to the estimate of pupiis, learn-
ing while drawing in our schools is under-
represented, and it is not positively evalu-
ated (Stankovié-Jankovi¢, 2013). Perhaps
we could exercise and learn learning while
drawing more often in order to stimulate
positive emotions in fine art ¢fasses, but
also in ofher classes, while at the same
time creating favourable emotional cli-
tnate in which pupils would be more moti-
vated for work (learning).
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Fine arts i evcrydiy
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Lamning while
driwing
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Y souiak promolicn

Voo | : | 170 |

Lociumng Ty conneeting,
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Leamiing while
wrursing

Atlitnde of leathers
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sl ¥ine orty in e busis of
sacial pramsim

Y.eaming Hy
cutmeeding uf fHne neis
wilh other sehool

1 suljects

H
1
Correlaiion - » v Multiple regression -
H
H

#3p<0,01; *p<0,05 #0p<0.01; *p<0.05

Cxema 1

CyBrectoBr HHCTPYMEHTA Juxo6Ha xyimypa u ja Kao npeauxropeke rapujabne ffo-
sumuenux (O+) B Hezamuenux (O~) ocjeharva (MeTom: Stepwise)

Scheme 1

Subtests of the instrument Fine Arts and I as a predictor variable of Positive (O+} and
Negative (0—) feelings (method: Stepwise)

Jerenza: Kopenawja - r, MynTunna perpeceja — §, JInosua wynTypa y cBakofMEBHEM CYT, BanHocT vacoea Jiy-
KOBHE KYJILYpe, YHEILE ¥3 upTarse, OIHOC 1aCTABHHKS NPEMA YUSHKHLIEMA, JIUKOBHA 1. ¥ OCHOBH COLIj &JIHE NPOMOLH]E,
YucHe NOBCIHBALEM J1, K, C& AP, NpeaMeTHMa, JIKOBHA KYHTYPa ¥ CEAKCAHCBHEM CYT, BayiocT 4acosa THKOBHE Kyji-
Type, YucHe y3 uprase, QOHOC HACTABHHKR NPEMAa YUSHHLMME, JIMKOBHA KK, ¥ GCHOBH COUMjanHE NPOMOUNie, YYeH.e
NORCIMBALCM JI. K, Ca Ap. MpeineTsMa, Kopeaauuja — r, Myntunna perpecuja —
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Yuemhe y3 WPTame HMa HUS NPEAHOCTH]:

yqeimn Mory  cobu nipubiniceri
KAKO KOHKPETHE TAKO ¥ aNCTPaKTie cafp-
axaje (reMe);

—obestjelyie anraxosae Bnie vyia;

~ MOIKEMO F'a DOACTHHATH NOXBANAMa 1
IoApINKOM (Mehy yYeHnuuMa, T¢ of Crpa~
HC HACTABHUKAY,

~ TONCTHYE CTRAPALE Be3e uaMelly na-
YKE W YMICTHOCTI;

 MORE DUTH YKIBYUO Y CHCTEM OljCbU-
BakA YYEHHKA KAO [ITO ¢ Oljerhyie B o~
3HABALE YUILCHMNA.

Bapujabna oornoc nacmaenura nuxosne

KWHIVDE MO VeI waneoiwg e
KA0 NO3MTHBAH UPSHUKTOD HOZUMUGHIIT
eMoyyjd, Ak Kao HEraTHBaH NpesukTop
necamusriux evoyia (Cxema 53, IEro sHa-
44 1A Y3 NIO3HTHRHO BPENHOBAKE ONHOCA
HACTABHUKA [1PeMa YUSHHIIMME PACTY [0
BUTMBHE €MOLje, a HeraTHBHe olalajy.
buno 6K 3hakajuo MCOUWTATH Y KONHKO)]
MjEpU TO uMa Bese ca ocobuHamMa HacTag-
HUKA, jep CY PANHja UCTPAKMBAILA NOKa-
3alla JId eMOLMOHATHA KIIMMa Y paspeny
3ABUCH Ol 0COOMHA HACTABHMKA W 1A ce
IMOBOBHM[E SMOLMOHANHA KIMMA OCTRA-
pyje 32 BpUjEME HACTABHE WHTEpaKLuje
{(Suzié, 2003), MOXEMO BCTPaKUTH 1A N1
HaCTABHULM KOjUMA YUCHHUM IPHITHCY]Y
IO3UTHBHE Wik HeraTHeHe ocobuue nop-
CTHUYY Y TOKY Daja NO3NTURHE WIH Hera-
THBHE eMOLMjE YHEHNKA ¥ A3 ¥ CY TIO3H-
THRHE MM HETaTHBHE eMOIH]E jaue napa-
KEHE KOJ YUSHHKR KOJH YUe YUHTH NyTem
MHTCPAKUM[E WK wHAWBUAyanHo. Y wHa-
IUEM CAYHA]Y JUKOGHT KYHRYPA Y OCHOGU
coyufanie npoxoyfe je NCKIBYHEHa U Kao
APERMKTOP HOIMTHBHNX. # K0 (IPEIUKTOP
HeraTHBHUX emoiM)a. Hamehy ce nurama;

Learning while drawing has numerous
advantages:

- pupils can make both concrete and ab-
siract contents {fopics) clearer

----- it provides the involvement of several
senses

—it may be encouraged through praise
and suppori {among pupils, and by teachers
as well)

—encourages the relations belween sci-
ence and art

~ it can be integrated in the assessment of
pupils, as the knowledge of facts is assessed.

The variable attitude of teachers of fine
arts towards pupils emerged as a positive
predicior of positive emotions, but also as
a negative predictor of negative emotions
{5cheme 5). This means that with the posi-
tive evaluation of attitude of teachers to-
wards pupils positive emotions increase,
while negative ones decrease. It would be
important to examine the extent to which
this has to do with the teacher’s character-
istics, since earlier research showed that
the emotional climate in the class depends
on the teacher’s characteristics and that
favourable emotional climaie becomes
achieved during classroom interaction
(Suzic, 2003}, We could examine whether
those teachers to whom pupils attribute
positive or negative {raits encourage posi-
tive or negative emotions among pupils
during the work, and whether these posi-
tive or negative emotions are more pro-
nounced among those pupils who fearn to
learn through interaction or individually.
In our case, fine aris in the basis of social
promotion was excluded both as a predic-
tor of positive emotions and as a predictor
of negative emotions. The following ques-
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Ja Ny 6UCMO OCHTYDANY YIrOLHHjY €MOITH-
OHANHY KJIMMY Ha Yacy W Aa iy On yenu-
14 ocTBApUIKH 60Ise ocTUrHYhe yionuko
BucMO UK OCTTOCOOMAN Aa yde y3 LUPTake,
e YKONHKO GHCMO UM fAnd MOTYHHOCT J1a
TAKBO 3HAMKE CTHYY KPO3 MHTEpaKUH]y U
COUMJATHY NIPOMOLIHSY.

3aK/LyuHa JHCKYCH]a

OBuM MCTPAIKUBAKGEM CMO ROTBPIM-
JM Ia ¢€ BPeXHOBaibe JIUKOBHE KyNType
Y LIKONH Mujelba ¥ 3aBUCHOCTH Of Off-
HOCA YUEHMKA IipeMa JIHKOBHO] KyNTypH
Yy CBAKOJHCBHMM cuTyauujama. OBaxksd
HaMa3M Hac HaBoAe Ha [IPOMMIULALA O
HOBUM HCTP@XKHMBam:MMa koja Ou Ouna
yCeMjepesa Ha NOAH3Aae HUBOA JIUKOBHE
KYATYpe y BAHLLKOJICKOM OKpyxemy. To
je moryhe ocrBaputu kpo3 nocebuo obo-
raliese rporpaMe cnoGOAIUX AKTHBHO-
CTH, any 1 Behy YKIBYUEHOCT PORUTEIBA.
Ho, na 61 ¢mo edurracho paaunu Ha ToMe
,LLKONIA HE CMHJE 3aUEMAPHUTH CTUJT AKMBO-
Ta MIAZMX jep C& Y TOM TIPOCTOPY KpHjY
cHakHe ocHope Motupaudje” (Cysuh,
2012, ctp. 71). To 3nauu aa wKona (4uraj:
HacTaplimuu) tpefa pa Gyne oTROpEHa 2a
HOBA HCKYCTBA, Ja OyAe cripeMHa ga y4u o
JKHBOTY MIIAINX, A2 OCNYILKY{e KAKBU CY
u3a30BK ponuTessa XXI BUjeka U HHX0BE
Jjeue. Ykonuko, y3 To, ciozHa HorareTso
KOje HaM HYOE YMJETHHUKH TIPeAMETH H
ILMXOBA B34 €A OCTaNHM TIPEeIMeTHMa, ¥
cnoBONRUM BPEMEHOM YUEHHKA, TeK Tana
he cBoje cnare molid ycMjepuTH Ha 100H-
321b€ HUBOA JIMKOBHE KYITYPe Y BRHILKOM-
CKOM Okpysxerby. Kakap je il Knso-
T& MAAAWX, KONHKO M Kaxko ra ofnukyje
YMJETHOCT, IUTAtbA CY Ha KOja MHOIY OA

tions arise: could we ensure a more favour-
able emotional climate in the classroom,
and would pupils achieve better resulis if
we enabled them to learn while drawing or
it we gave them an opporfunity to acquire
such knowledge through interaction and
social promotion.

Discussion

In this research we confirmed that the
evaluation of fine arts at school varies
depending on the attitude towards fine
arts in everyday situations. Such find-
ings lead us to consider new rescarch
which would focus on raising the level
of fine arts in the out-of-school envi-
ronment., This can be achieved through
particularly enriched programmes of
free activities, but also through greater
parental involvement. However, in order
to deal with this efficiently, “school must
not neglect the lifestyle of young peo-
ple, since strong fundamentals of moti-
vations are hidden in this area” (Suzié,
2012, page 71). This means that school
(in fact teachers) need to be open to new
experiences, it must be prepared to learn
about young people’s lives, to pay atten-
tion to the challenges faced by parents in
the 21 century and their children. If, in
addition, the wealth provided by works
of art and their assoctation with other
subjects and pupils’ free time is also per-
ceived, their efforts can be focussed on
raising the level of fine arts in the out-of-
school environment. What the lifestyle
of young people is like and how and to
what extent it is shaped by art are ques-

tions to which answers may be guessed
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Hac nacnyhyjy ORrosope, any ia Jiv oy no-
DOAMIA U LIKONA CHPCMHS W R HEE AMajy
CAPATSIHY KAKO JIQ CC NSAATONTKY HOCE ca
THM ONNOBODHME OC'FE!jC A NOJATEHO Ko
TPaNM KM,

YV ooBom HMOTDARKBALLY R0 HEijCl-}&}K-"
HMJW PORHKTOR HOURUGHUY CMUTUIA W3-
,E{B()jl/}ﬂa CE GOUNCHOCH YOG RUKO6HE K-
Hype, RO¥ Cy papuiadne JuKoana KWmnpe
Y COUKODUCTHUM CURPAYUIOMI, Yeibe V3
YINRAHSE W HHROGH KWHYING Y GCHOGH O~
yujanie APOMONUjE ACKILYHEHE KaC fpe-
JUKTOpK 003UTHRHNX oMouuia. Taxole,
WTO CY HUKE BPORHOBANK AHKOGHT K HFFL)
DAY COUROGHESHUM CUMYCYUfanice U adnoc
HACHTAGN MK BPCMY YUCHEYMAC MHTCH3H-
TCT Hecantusuuy evoyuje ce gonchaesa, C
APYFe CTPAHE, PUeIne VW3 ypmdred |6 nNo3H-
TUBEH NPEIIKIOp He2aimigriy eMoyja.

Ha xpajy, axo carmnenamo Qytyponom-
Ky ABMEHIU]Y LIKORES, MOKEMO Ce 3aliira-
TH IA K U Y KOjO] MjepY HALHW HACTABHE-
UM M YUEeHWDE KOpHCTE ¥ CBOM pany (yue-
koY } MPERNIOCTY eupmyeaix Myseja. Ja i
61 MOryBHOCT OTKPURAKLA M OCMATPAL:
YMJETHHYRUE  fjesa v pupryendom 3]1
OKPYIKEIbY HeKe 00rare W [ajeKe JIKoB-
we ranepuje onaxmana yroheme yucHura
Y CBMJET JIMKOBHE KYNTYPR/YMIETHOCTR U
MCHAroLIKG BOROWE HCHYILCHO LIOSHTHR-
Hum emonujama? To oy jow uexe puneMe
38 HEKA HAPE/HA HCTPAKMBAILA,

Jdureparypa

Ainley, M., Hidi, 5. & Bemderff, 1.
(2002). Interest, Learning, and the
Psychological Processes The Mediate
Their Relationship. Journal of Educe-
tional Psychology, 3, 545-560.

FLATTEA HIKGHA 2013 BALLA JIVEA

by many of us, but it remains to furiher
investigate whether family and school
are prepared to deal with these answers
pedagogically, and whether they have 2
strafegy to do this.

Importance  of  fine  art  classes
emerged as the strongest predictor of
positive emotions in this research, while
the variables fine arts in cveryday situ-
ations, learning while drawing and fine
arts In the basis of social promotion were
excluded as predictors of positive emo-
tiong. Also, the lower the evaluation of
fine arts in everyday situations and aiti-
tude of teachers towards pupils, the high-
er the infensify of negalive emotions. On
the other hand, learning while drawing
represents a positive predictor of nega-
tive emolions,

In conclusion, if we look ai the futur-
istic dimension of school, we may won-
der whether and bhow our teachers and
pupils use the advantages of virtual mu-
seums in their work (learning). Would
the possibility of detection and observa-
tion of works of art in a virtual 3D envi-
ronment of a rich and distant art gallery
facifitate the introduction of pupils into
the world of fine arts and pedagogical
guidance eoriched by positive emotions?
These are some of the dilemmas which
could be the subject of fufure research,
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