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Rezime

El predstavlja sklop vide sposobo-
sti vaznih za razvoj udenika: poznavanje
vlastitih emocija i vlastitih posiupaka,
upravljanje osecanjima, previadanje stre-
sa, empatiju, komunikaciju, razumeva-
nje potrebe za otvorenodéu i poverenjem,
prepoznavanje obrazaca ponaSanja drugih
{judi, prihvatanje svojih mana i procena
svojih vriina, preuzimanje odgovornosti
i prepoznavanje posledica svojih odluka,
samopouzdanje kroz izlaganje svojih briga
i osedanja bez ljutnje i pasivnosti, osecaj
za liderstvo, reSavanje sukoba.

Osnovni cilj istraZivanja je utvrditi da
li se na osnovnu Skolskog uspeha, ocenc
iz viadanja, stepena prihvatanja/nepribva-
tanja od strane drugih ugenika u razredu
(pozitivne i negativne sociometrije) i od
pola udenika moZe predvideti nivo emo-
cionalne inteligencije. Interesovalo nas je

Summary

El is the set of more capabilities im-
portaut for development of student’s skills:
understanding of their own personal emo-
tions and actions, control of feelings, over-
coming of siress, empathy, communication
skills, understanding of need for openness
and trust, recognition of patierns of behav-
jour of other people, acceplance of their own
flaws and virtues, faking responsibility and
recognizing of conscguences of their own
decisions, self-confidence through exposure
of personal concerns and feelings without
anger and passivity, sense for leadership and
conflicts solving.

The main objective of this research is
to determine whether success in the school,
grades in behaviour, level of acceptance/
non-acceptance by other class students (pos-
itive and negative sociometry) and gender
of students can be used for prediction of the
result on a test for Emotional Intelligence. In
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da li su emocionalno inteligeninifi ujedno
t omiljeni, i véenici sa najboljiim §koiskim
postignuéima.

Za potrebe istraZivanja korisfeni su
Upitnik emocionalne inteligencije (kompe-
teninosii), UBK-15U (Taskié, 2002), i So-
clometrijski upitnik za vrinjagku prihvade-
nost po Koiu 1 Dodiu (Coie & Dodge,
1988). Iz kolske administracije smo pre-
uzeli podatke o vladanju i uspehu uéeaika.
U istraZivanju su udestvovali svi udenici
zaveSnih razreda treée (odeljenje autoe-
lektric¢ara) i &etvrte godine (tri odeljenja:
gimnazija, turisticki tehnidar i tehnidar
za racunare) srednje Skole ,Pura Jak$ié®
1w Srbiji. Nalazi istraZivanja govore da sc
na osnovu uspeha, vladanja, sociometrije i
pola ne moZe predvideti nivo emocionalne
infcligencije.

Kljuéne redi: emocionalna inteligenci-
Ja, Skola, uspeh, ponaanje, sociometrija,
organizaciona Kultura

Uvod

Istrazivaci koji se bave obrazovanjem
pokuSavaju da pronadu odgovor zbog fega
su neki uéenici uspedniji od drugih. Sve do
pre dvadeset godina vladalo je uverenje da
Je za uspeh udenika presudna njihova aka-
demska inteligencija (YQ). Nalazi mnogo-
brojnih istraZivanja pokazuju da visok nivo
1Q ucenika ne mora da zna&i automatski i
da je on uspefan, U potrazi za razlozima
uspelnosti ili neuspednosti udenika dosli
smo, izmedu brojnih faktora, i do pojma
emocionalne inteligencije (EI), koja je de-
finisana kao nivo sposobnosti koje pojedi-
nac ima u regulisanju i razumevanju svojih

other words, we wanted to know whether
more emotionally intelligent students are
also favourite students and students with
best academic achievements.

The Questionnaire for Emotional Intel-
ligence (competency) QEI-15U (Yaskic,
2002) and Sociometric Questionnaire for
peer acceptance were used for purposes
of this research. Data of behaviour and
success of students were taken from the
School administration. The research in-
cluded all students of final third (Depari-
ment of car electricians) and fourth year
(three classes: high school, tourist techni-
cian, and computer technician) of the sec-
ondary school “Djura Jaksie” in Serbia,

Obtained results confirm that resulis of
Emotional intelligence cannot be predict-
ed according school success, behaviour,
Sociometry and gender.

Key words: emotional intelligence,
school, success, behaviour, Sociometry,
organizational culture

Introduction

Many researchers who deal with educa-
tion are trying to find the answer why some
students are more successful than others.
Until last 20 years, there was opinion that
the academic intelligence (IQ) is the main
cause of the success. Results of numerous
researches indicated ihat the high IQ level
of the student does not necessary causes
hisfher overall success. Searching reasons
for success of students leaded to numerous
factors including the term of Emotional In-
telligence (EI)} which is defined as a level
of capabilities which individual uses for
regulation and definition of his/her own
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sopstvenih emocija i raspoloZenja, a koji
pritom uzima u obzir osetanja drugih. Na
osnovu ovog odredenja, EI postaje jedan
od vaznijih faktora koji utidu na ponada-
nje udenika i moze dati pretpostavku za
njihov razvoj. Sa druge strane, sve je veci
problem socijalizacije udenika. U danad-
njoj gkoli udenici provede vise vtemena
za kompjuterom nego u otvorenom razgo-
vory licem u lice. Od ulenika se ofekuje
da povezu prekinute razgovore i Sifrovane
poruke poslate preko internet mreZa kako
bi shvatili kako treba ispravno postupati. U
ovakvo slozenim i komplikovanim odno-
sima EI je vaZnija nego ikada ranije.

U ovom radu istraZivali smo uticaj viSe
faktora: a) postignuéa uCenika zavrinog
razreda srednje $kole (uspeh i vladanje), b)
sociometrije, ¢) usmerenja 1 d) pola na nji-
hovu emocionalnu inteligenciju. U zavrs-
noj godini $kolovanja ucenici su vec pu-
noletni, smatra se da su veé emocionalno
zreli 1 da mogu imati sposobnost da opisu
i kontroli$u svoje emocije. U istraZivanju
je postavijen problem: U kojoj meri uspeh
udenika, vladanje, sociometrija i pol mogu
biti faktori za predvidanje nivoa EI? Cilj
ovog istrazivanja je da se utvrdi da i se
na osnovu uspeha i pona$anja ucenika koje
je izraZeno kroz vladanje, moZe pretposta-
viti nivo emocionalne inteligencije. Tako-
de, bilo je interesanino utvrditi da li pol i
usmerenje uéenika imaju veze sa emocio-
nalnom inteligencijom. Na kraju, zanimalo
nas je da li su véenici koji su bolje prihva-
¢eni od drugih emocionalno inteligentniji.

Na osnovu saznanja dobijenih iz rani-
jih istraZivanja, za osnovnu pretpostavku u
istraZivanju uzeto je da se uz pomoé uspe-
ha, ponaganja i1 sociometrijskog statusa

emotions and dispositions while also con-
cerning for others feelings. According to
this specification, El has become one of im-
portant factors which influence the behav-
iour of students. Also, it can offer the as-
sumption about their development. On the
other hand, there is an increasing problem
of students’ socialization, Nowadays, stu-
dents spend more time on computer instead
on open conversation face-to-face. Students
are expected to connect broken conversa-
tions and coded messages sent over Internet
nietworks in order to realise how to behave
properly. For such complex and complicat-
ed relationships, EI is important more than
ever before.

This work explored the influence of
following factors: a) achievements of stu-
dents from final year of secondary school
(success and behaviour), b} sociometry, ¢)
orientation and d) gender on their Emo-
tional Intelligence. During the final year,
student become adult and it considers them
emotionally mature and capable to describe
and control their emotions. The research
placed a question: To which extent student’s
success, behaviour, sociometry and gender
can be factors for prediction of EI level?
The aim of this research was to determine
whether student’s success and behaviour
expressed through his/her overall behaviour
can be used for assumption of level of EL
Also, it would be interested fo determine
whether gender and orientation of the stu-
dent can influence on EL Finally, there is a
guestion whether students who have higher
El level are better accepted by other stu-
dents.

According to information from earlier re-
searches, the main assumption for this work
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udenika moZe predvideti nivo emocional-
ne inteligencije, a takode i da ée Bl zavisi-
{1 1 od pola t od usmerenja uéenika. Da bi
dobili Sto relevantnije podatke, pokrenulj
smo istra¥ivanje u jednoj prosefnoj me-
Sovito Skoli gde su kao uzorak uzeti svi
maturanti, uenici zaviinih razeeda trede
datvrte godine.

MNalazi { saznanja dobijeni ovim istraZi-
vanjem treba da pomognu i u teorijskom, a
pogotovil u prakti¢nom smish, pre svega
u sagledavanju 1 reSavanju nagomilanih
socijalnih problema véenika v skoli. Ako
se dobiju nalazi koji potvrdjuju da se nivo
emocionalne inteligencije moZe predvideti
u zavisnosii od uspeha, ponasanja i socio-
metrije onda bi to mogao da bude poziv
na povedanu aktiviost u ovim oblastima.
Napredak bi se mogao oéekivati kod ko-
munikacije, reSavanja konflikta, motivi-
sanosti ucenika da uce, u stvaranju pove-
renja medu vrinjacima, kod preuzimanja
odgovornosti za viastite postupke i dru-
giin, za ucenike, vaZnim oblastima.

Pregled literature

Postoji brojna literatura o El, ali poro-
blem definisanja ovog konstrukta nije ko-
nacno reden. Tri modela El se najéedce po-
minju: 1} Model sposchnosti po Saloveju §
Majeru (Salovey & Mayer, 1990) gdie se
El posmatra kao sposobnost da se sagleda-
vaju emocije, izvrdi njihova integracija, da
se razumeju i reguliSu emocije u Zeljenom
praveu kako bi se ostvarivao liéni rast.
2) Drugi model je uveo Goulmen (Gole-
man, 1995). On se zasniva na pet glavaih
konstrukcija emocionaine  inteligencije
{samosvest, samoregulacija, socijaine ve-

is that success, behaviour and Sociometry
of the student can be used for the pradiction
of his/her EJ level. Also, it is assurned that
this level depends on gender and orientation
of the student. In order to obiain as much as
more relevant data, rescarches made effort
to conduct the research in an average school
with students of boih genders. Therefore,
the sample included all praduates, students
of final third and fourth year.

Results and acknowledgmeni obtained
by this research should be helpful in theo-
retic and mostly practical sense and above
all i analyzing and solving numerous so-
cial problems of students in the school. If
results confirm that the EI level can be pre-
dicted depending on success, behaviour and
Soctometry, it can be used as an invitation
for higher activity in these areas of study.
The progress can be expected in communi-
caiion, conflicts solving, motivation of
students for study, creation of trust among
peers, taking the responsibility for actions
and other areas important for students.

Review of resources

There is numerous resources about El
while the problem of definition of this con-
struet js not definjtely solved. Three mostly
mentioned models of El are following: 1}
Capability Model by Salovey and Mayer
(1990} which observes El as an ability 1o
perceive emotions, integrate them, under-
stand them and point into desired direction
in oeder to achieve personal growth. 2} Sec-
ond model is introduced by Goleman (1995).
It is based on five main constructions of
Emotional intelligence (self-awareness, self-
regulation, social skills, empathy and moti-
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itine, empatija 1 motivisanost) od Cijeg
nivoa ¢e zavisiti perfomance liénosti. 3}
U treéem modelu Petrides sa saradnicima
(Petrides et all, 2007) definide El kao spo-
sobnost samopercepcije lidnosti da sagle-
da svoje emotivne sposobnosti.

Najvide je pominjan i kritikovan Go-
ulmenov model. Eysenck (2000) tvrdi da
Goulmen nije dokazao korelaciju pet ele-
menaia EI i da ne posioji moguénost nji-
hovog merenja. Lok (Locke, 2005) govori
da El pogre$no tumadi podatke dobijene
istraZivanjima i da je zbog toga ne treba
posmatrati kao sposobnost nego kao vesti-
nu i jedan od oblika inteligencije litnosti
(10Q). Lendi (Landy, 2005) takode tvrdi da
El ne uspeva da dokaZze i predvidi uspeh
i da su dobijeni parametri, koji pokazuju
da se moze pomodu El dobiti prednost,
ustvari metodoloska zabluda. Po njemu ne
moZe se uporedivati EI i akademska inte-
ligencija.

Oc¢igledno je da, §to se EI tide, posio-
je dva krila: komercijaino i akademsko.
Komercijaino krilo pokusava da putem El
objadnjava 1 predvida razvoj li¢nosti u sko-
ro svim oblastima njeniog Zivota, od poro-
dice do zaposlenja i uspeha na poslu, dok
akademsko krilo pokusava da se zadrZi na
strogim nau¢nim &injenicama. Tako Go-
ulmen, predstavaik prve grupe nauénika,
tvrdi da ¢e visi nivo EI garantovati uspeh
lideru na poslu, dok Majer, predstavnik
druge grupe nauénika, govori o tome kako
emocionalno osetljive osobe mogu imati
mnogo vise problema u prilagodavanju i
komunikaciji od ljudi sa nizom El. Zbog
ovakvih, &esto potpuno razlicitih gledista,
i nalazi istraZivanja se bitwo razlikuju, Dok
jedni isirazivadi tvrde da postoji presudan

vation) and their levels are key determinants
for personal performances. 3) In third model,
Peirides defines EI as an ability of personal
self-percepiion, In other words, it is some-
one’s ability to perceive histher emotional
capacities,

Goleman’s model was mostly mentioned
and criticized. Eysenck (2000) argues that
Goleman did not indicate correlation be-
tween five elements of El and that there is
no possibility for their measurement. Locke
{2005) claims that EI misinterprets data ob-
tained by researches and therefore it should
be observed as skill and form of persenal in-
telligence (JQ) rather than a personal ability.
Landy (2003) argues that [l cannot manage
io prove and predict the success. Also, he
claims that obtained results which indicate
that El can be used for making an advantage
are actually a methodological fallacy. Ac-
cording to him, EI and academic intelligence
cannot be compared,

There are two groups, regarding El: com-
mercial and academic. Commaercial group
explains that El explains and predicts per-
sonal development in almost all life areas,
from family to employment and business
success. On the other hand, academic group
tries to keep up with strong scientific facts.
Therefore CGoleman, representative of the
first group of scholars argues that the higher
El level will guarantee the business success
to a leader while Meyer, representative of the
other group explains how sensitive persons
can be confronted with more problems re-
garding adaptation and communication rath-
er than people with lower El level. Hence, re~
search results are often various. While some
researches claim that there is an important
influence of El, others argue that Ef is not
always correlated with someone’s success
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uticaj EX, drugi upozoravaju da El nije uvek
u korelacii sa uspehom i rezultatima koje
neko postize. To se najbolje vidi u istraZi-
vanjima vezanim za uticaj EI na li¢nost u
zavisnosti od pola. Istrazivanja Univerzi-
teta u Kemridzu (University of Cambrige
2009) pokazuju da dedaci imaju visu El od
devojica, dok Kafetsios (2010) polazedi
od nalaza istraZivauja tvedi da su devojéice
emocionalno inteligentnije od dedaka. Ma-
vroveli i sar. (2007) je dosla do rezultata da
izmedu emocionalne inteligencije dedaka i
devojéica ne postoji razlika, Sli¢ne odnose
imamo i za korefaciju El i uspeha. Petrides
(Petrides et all 2004} tvrdi da nema zna-
¢ajne korelacije izmedu kognitivnih spo-
sobnosti i perfomasnsi. Nasuprot njima,
Barc¢ard (Barchard, 2003) i Parker (Par-
ker et all., 2004) tvrde da posioji snazan
uticaj El na uspeh uéenika. Sto se odnosa
EI i ponasanja tife, istraZiva¢i se slaZu da
El uti¢e na ponaSanje Hudi, ali ne uvek u
pozitivnom smistu. To znaéi da visok nivo
El nefe unapred obezbediti osobi savrie-
no uvkiapanje u radnu sredinu, a udeniku
ne¢e garantovati udionicu bez konflik-
ta. Vidi nivo EI udeniku moZe pomoéi da
bolje shvati i razume okruZenje, $to nije
automatski garancija za prihvatanje (Ma-
vroveli, 2008). Na nitanje da §i uéenici
kojt imaju bolji sociometrijski status ima-
Ju vidu EJ, takode nema slaganja. Moreno
(1951} je definisao sociomeiriju kao nauku
o organizaciji grupa i polozaju pojedinaca
u njima gde se problemi trebaju redavati
unutar grupe a ne pritiskom spolja. Tako
je dao sociometriji veoma vaZno mesto u
oblikovanju litnosti unutar grupe. Jedni
tvde da uenici koji imaju visi sociometrij-
ski status imaju i visu Ei (Bar-On, 2006)
dok smo kod Mejera (Meyer, 2003) videli

and resulis. The best way to prove it can be
seen in researches about the influence of the
El to an individual, regarding the genre. Re-
searches of University of Cambrige (2009)
resulted in claims that boys have a higher EI
level than girls while Kafetsios (2010) used
resulis for conclusion that girls are emotion-
ally more intelligent than boys, Mavroveli
ct al. (2007) argued that there is no different
between El of boys and girls. Similar results
are given in correlation between EI and suc-
cess. Petrides et al. (2004) argued that there
is no significant correlation between cogni-
tive abilities and performances. Qpposite to
these argues, Barchard (2003) and Parker
et al. (2004) argued that there is a sirong
influence of EI to the success of students.
Regarding relationship between Bl and per-
sonal behaviour, researches argued that EI
influences on behaviour but not always in
a positive way. In other words, the high EI
level will not provide perfect personal ad-
aptation in environment in advance. There-
fore, it cannot guarantee environment with
no conflict to the student. Higher EI level
for students can help in better understanding
about the environment, which is not an auto-
matic guarantee for acceptance (Mavroveli,
2008). For a question about students’ Soci-
ometric results, there is no final claim that
students with higher EI level can give better
Sociometric results. Moreno (1951) defined
Sociometry as a science about organization
of groups and individual position in them.
Problems within these groups should be
solved in the group rather than using the ex-
ternal pressure. Therefore, he placed a Soci-
ometry as an important element for personal
forming within the group. Some researches
claimn that students with higher Sociometry
have the higher EI level (Bar-On, 2006)
while Meyer (2003) gives different observa-
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da on tvrdi drugadije, tj. da visa EI moze
stvoriti brojne probleme takvim osobama.
Goulmen (Goleman, 1998) je primetio da
u zavisnosti od nivoa EI ljudi biraju posao.
Oni koji imaju vi$u El biraju poslove koji
traze vedu energiju i vise akcije. Kao pri-
mer navodi menadZere. Ljudi sa nizom EI
¢e, po Goulmenu birati poslove koji nisu
povezani sa liderstvom i koji zahtevaju ni-
zak stepen motivacije. Nasuprot Goulme-
nu, Majer tvrdi kako osobe sa visokom EI
mogu biti neprihvadene od sredine v kojoj
Zive i nerazumevanja okruZenja u kome
rade (Meyer i sar., 2003).

Metodologija

Osnovni ¢ilj istraZivanja je utvrditi da
li se na osnovnu $kelskog uspeha, ocene iz
vladanja, razli¢itog stepena prihivatanja/ne-
prihvatanja od strane drugih véenika u ra-
zredu (pozitivne i negativne sociometrije) i
od pola uéenika moZe predvideti postignuée
na testu emocionalne inteligencije.

Specifiéni ciljevi su utvrditi da li se na
osnovu:

a) uspeha udenika (iz matematike, ma-
ternjeg jezika, istorije i op3teg uspeha) moZe
predvideti njihovo postighuée ne testu emo-
cionalne inteligencije;

b) ocene iz vladanja udenika moZe pred-
videti njihovo postignuée ne testu emocio-
nalne inteligencije;

¢) pozitivnog i negativeog sociomettij-
skog statusa moze predvideti tjihovo posti-
gnuée ne testu emocionalne inteligencije;

d) pola utenika moZe predvideti njihovo

postignuée ne testu emocionalne inteligen-
cijei

tions. According to him, higher EI levei can
create numerous problems for persons with
higher Sociometry. Goleman (1998) noticed
that people choose their job regarding their
El level. Those with higher EI levei choose
jobs for which higher energy and actions are
needed. As an example, there are managers.
People with lower El level will choose jobs
not connected to a leadership and with fow
level of motivation, according to Goleman.
Opposite to that, Meyer claims that persons
with high EI level can be unaccepted and
misunderstood by living and working envi-
ronment (Meyer et al. 2003).

Methodology

The main objective of the research
is to determine whether success in the
schoo!, behaviour, different level of ac-
ceptance-non-acceptance by other stu-
dents (positive and negative Sociom-
etry) and gender can be used for predic-
tion of results for EI test.

Specific goals are to determine whet-
her:

a)success of student (mathematics,
mother language, history and general
success) can be used for prediction of
his/her result for El test;

b)behaviour of student can be used
for prediction of his/her result for EI
test;

¢} positive and negative Sociometty
of student can be used for prediction of
his/her result for EI test;

d) gender of student can be used for
prediction of his/her result for EI fest
and
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€) na osnovu usmerenja ucenika u gkoli
moze predvideii njihovo postignude ne testu
emacionalne infeligencije.

Iz problema istraXivanja postavljene su
hipoteze.

HI: Pretpostavka je da ¢e uenici koji
imaju bolji skolski uspeh imati vigu emocio-
nalpu inteligenciju.

H2: Pretposiavka je da ée udenici koji
imaju odlitne ocene iz viadanja imati visu
ernocionalou inteligencij

H3: Preipostavka je da ée ufenici koii
imaju najvise indekse soctometrijskog pri-
vladenja tmali viSu emocionalnu inteligen-
ciju

H4: Pretpostavka je da ¢e udenice imabi
vidu emocionalnu inteligenciiu od dedaka.

H3: Pretpostavka je da de udenici u gi-
mnazijl imati viSu emocionalu inteligenei-
ju od ucenika ostahih srednjih kola.

Opis nstramenata

Kako bismo utvrdili vezu izmedu emo-
cionalne inteligencije i (ne)prihvadenosti u
grupi vidnjaka, pristupili smo testiranju emo-
cionalne inteligencije a zatim proveli socio-
metriisko istraXivanje unutar grupe vedniaka.
U tu svehu koridtena su dva instrumenta.

L. Instrument za merenje Emocionalne
inteligencije: Upitnik emocionalne inteli-
gencije (kompetentnosti), UEK-15 u kome
se koristi skala Likertovog tipa po modelu
Mejera i Saloveja (Meyer & Salovey, 1990)
a koju je pripremio Taskic (2002), koji pred-
stavlja skalu od 15 tvrdnji koja daje opéiu
procenu individualnih razlika v emocional-
noj inteligenciji (kompetentnosti). Pouzda-
nost skale jo zadovoljavajuéa, Kronbahov
alla je 0,90 a korelacija sa ukupnim skorom
skale je (,90-0,92.

¢} orientation of the student in the
school can be used for prediction of his/
her result for Bl tost.

Research problem placed following
hypotheses:

HT: B is assumed that students with
better school suceess will have a higher
Edfevel,

HZ: it is assumed that students with
excellent grades in behaviour will have
a higher EI level.

FI3: 1t s assumed thai students wiih
highest attraction indexes will have a
higher I level.

ti4 3t is assumed that fomale stu-
dents will have a higher Bl lovel than
male students.

H5: I is assumed that students from
a high-school will bave a higher BI lev-
el

Deseription of instruments

In order to determine the connection
between EI and (un)acceptance in peer
group, I've conducted testing of EI. Af-
ter that, the Sociometric research within
the peer group was performed. Iasiry-
menis used for these actions are follow-
ing:

L. Instrument for measurement of
EL Questionnaire for El (competency),
UEK-135 Likert type, made by a model
of Meyer and Saiovey (Taksic, 2002),
which includes 15-claims scale about
overall estimation of individual differ-
ences in El (competency). Its reliability
is satisfying, while the correlation with
total score of the scale is 0.90-0.92.
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2. Kako bismo ispitali vr$njacku prihwva-
¢enost, koristili smo sociometrijiski upitnik,
tehniku nominacije po Koiu i DodZu (Coie
and Dodge, 1988). Od ulenika je tra¥eno
da navedu drugove 1 drugarice iz odeljenja
(najvide pet) sa kojima najvise vaole i sa koji-
ma ne vole da se druZe, a) u 8koli i b) izvan
nje. U obradun su uzeta po dva pozitivna i
dva negativna kriterijuma sa po najvide pet
izbora. Indeks vi¥njacke prihvadenosti, stan-
dardizovan u okviru odelienja, izratunavan
je kao zbir edgovora sa pozitivnim i ncgativ-
niim predznakom, takoe da vidi skor odrazava
vi¥i nivo prihvacenosi, ednosno omiljenosti
medu vrinjacima. Na osnovu odgovora ue-
nika izradunali smo: indeks priviacenja (svi
pozitivai glasovi/2*¥[N-11), indeks odbijanja
(svi negativni glasovi/2*[N-17), kao i socio-
metrijski status pojedninca u grupi (suma
pozitivnih biranja minus suma negativnih
biranja/2*{N-1].

Skolsko postignuce vienika iz matemati-
ke, maternjeg jezika, istorije i opSteg uspeha
kao i ocena iz vladanja je vtvrdeno pregle-
dom podataka iz gkolske administracije.

Opis statistiékih postupaka

Obrada podaiaka uradjena je uz pomoé
5PSS,a korifceni slededi statisticki po-
stupei:

a) Deskriptivaa statistika (AS; SD) za
utvrdivanje izraZenosti osnovnih varijabli
istrazivanja.

by Za uticaj stepena predvidanja zada-
tog modela na stepen izrazenosii emocio-
nalne inteligencije koriséena je multivari-
jantna regresiona analiza.

¢} Za merenje izrazenosti razlika kori-
§¢ena je Analiza varijanse - ANQOVA.

2. In order to investigate peer accepi-
ance, we used Sociometric questionnaire,
nomination technique by Coie and Dodge
(1988). Students needed to specify male
and female friends from class (five the
most) with which they prefer and which do
not like to socialize, a} in school and b) out
of the school. Two positive and two nega-
tive criteria with five choices each were
used. Index of peer acceptance, standard-
ized within the class was calculated as a
sum of answers with positive and negative
sign. The higher score indicates higher peer
acceptance. According to students’ answers,
the following was calculated: atiraction in-
dex (sum of all positive answers /2*(N-1)),
rejection index (sum of all negative answers
12¥(N-1)), and Sociometric status of indi-
vidual in the group (sum of posilive choices
minus sum of negative choices /2¥(N-1).

Student success in mathematics, mother
language, history and overall success and
grade for behaviour were obtained by re-
view of data from School administration.

Description of statistic operations

Pata processing was made using SPSS
software while following siatistic opera-
tions were used:

a) Descriptive statistics {AS5;5D}) for
determination of the severity of primary
rescarch variables,

b) Multivariate regressive analysis was
used to measure the degree of a given
model prediction according to the degree
of severity of emotional intelligence

¢) Variance analysis — ANOVA was
used for measuring of level of differences.
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Udesnici istraZivanja

U istraZivanju su ulestvovali udenici
zavidnih razreda treée (jedno odeljenje
antoelektridara) i fetvrte godine (tri ode-
lienja: gimnazija — opsti smer, turisticki
iehnidar i tehnicar za radunare) srednje
skole ,,Pura Jakgic® u Raéi kragujevad-
koj. U istraZivanju je uéestvovalo ukupno
85 ucenika, od Zega 49 (57,6%) decaka i
36 (42,4%) devojaka. Udenika iz smera
autoelekiriCar je bilo 17 (20%), gimna-
zijalaca je bilo 17 (20%), iehnidara radu-
nara 29 (34,1%} i turistickih iehnicara 22
{25,9%).

Analiza nalaza istrazivanja
Deskriptivia statistilka

Deskriptivna statistika pokazuje da
ispitivani udenici imaju najslabije ocene
iz matematike (AS = 2,66), a najbolje iz
istorije (A3 = 3,85). Opéti uspeh je AS =
3,67. Ocene iz vladanja su vrlo visoke (AS
= 4,80). Emocionalna inteligencija je M =
58.82 {od mogucih 100, sto predstavija do-
bar rezuliat za ovaj uzrast,Tabela })

Study participants

The researchfstudy used students of fi-
nal third (on class of auto-electricians) and
fourth year (three classes: high-school-gen-
eral orientation, fourist technician and com-
puter technician) of the secondary school
“Dijura Jaksic” in Raca, Kragujevac. The
total of 85 students participated in this re-
search. There was 49 (57.6%) male and 36
(42.4%) female students. Also, the number
of studenis from class of Auto-electricians
was 17 (20%), from high-school 17 (20%)
students, Computer Technicians 29 (34.19%)
and 22 (25.9%) of Tourist Technicians.

Results analysis
Bescriptive statistics

Descriptive statistics showed that ques-
tioned students have had lowest grades
in mathematics (M = 2.66), and highesi
grades in history (M = 3.85). The overall
success was M = 3.67. Grades for behav-
iour were very high (M = 4,80). The level
of Ef was A= 58.82 (Table 1).
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Tabela 1

Aritmeticke sredine i standardne devijacije ucenika po smerovima i uspeha iz mate-
matike, maternjeg jezika, istorije, opteg uspeha, viadanja, pozitivie i negativie socio-

metrije | emocionalne inteligencije

Table 1

Mean values and standard deviations of students by their orientations - Mathemai-
ics, Serbian language, History, Overall success, Behaviour, Positive and negative Soci-

ometry and Emotional Intelligence

. Mative . Overall . Positive Negative
Mathematics language History SUCCESS Behaviour Sociometry  Sociometry El

High schoal 3.93 4.59 4.76 4,59 5.00 26 A7 39.76
(N=15} {.96) (.80) (.75) (.80) (.00) (.15} .13 (7.40)
Tour. Tech. 291 3.55 4.00 391 5.00 A6 .08 58.14
(N=22) (1.23) {(1.10y  (1.02) {92} (.00) {.09) (.30} (7.39)
Comp.Tech. 2.28 3.52 3.45 3.38 479 A2 .09 57.52
(N=29) (.96) {1.09) (.95} (.78) 40 (.07 {11 {6.10)
Auto-el. 1.88 2.94 3.18 2.38 4.35 R ¥ .08 61.00
W=7 (.99 (1.03) (98) (.81) (49 {20} (09 {6.43)
Total 2.66 3.62 3.85 3.67 4,80 17 10 58.82
(N=85) (1.24) (.34 (LO8)  (1.00) {40} {.14) (.11} {6.80)

flerenna: Matematika, Maternji jezik, Istorija, Opiti uspeh, Viadanje, Poz Socio, Neg Socio, El, Gimnazija, Tur.

teh.., Tehrad.., Aut.El., Total

Fegenda, Turteh, = Turistitki tehniCar, Teh.rad. =
Tehnidar rafunara, AutEl. = Autoelektridar, Poz.Soc =
Pozitivna sociometrija, Neg.Soc = Negativna sociometrija,
El = Emocionalna inteligencija

Razlike u Skolskom uspehu (i
viadanju) uéenika razli¢itih
SHIerova

Analiza varijanse pokazuje da postoji
znatajna razlika u ops$tem uspehu izme-
du &etiri 3kolska smera F(S,BO) = 13,887,
p <0,001 (Tabela 1). Naknadni testovi
pokazuju da postoji znacajna razlika u
opdtem §kolskom uspehu izmedu gimna-
zijalaca (koji imaju najbolji uspeh) i svih
drugih smerova (razlike aritmeti¢kih sre-
dina sa autoelektri¢arima iznosi 1,776, p

< 0,01; turistickim tehniéarima 0,679, p

Legenda: TourTech. = Tourist Technician: Comp.
Tech. = Computer Technician; Auto-El = Auto-electrician;
Pos.See = Positive Sociometry; Neg.Soc. = Negative Soci-
ometry; EI = Emotional Intelligence.

Differences in school success
(and behaviour) of students with
different orientations

Variance analysis showed that there is a
significant difference in overall success be-
tween 4 school orientations F(m) = 13,887,
p <.001 (Table 1). Subsequent tests showed
that there is significant difference in overall
school success between high-school stu-
dents (with best results) and studenis of ail
other orieniations (mean differences with:
auto-electricians were 1.776, p < .01; tour-
ist technicians .679, p < .05; and computer
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< =,05; 1 tehniarima radunara 1,209, p
< 0,01). Utvedene su znadaine razlike u
uspjehu iz matemaiike H ooy = 12,279,
p < 0,001, Gimnazijalct imaju znadajno
bolil uspeh iz matematike nego udenici
svilt drugih simerova (sve razlike su zna-
¢ajnc na nivou 0;01). Turisticki tehnidari
imaju bolji uspeh iz matematike od au-
toelektridara (p < 0,01} i tehnidara radu-
nard (p < 0,05). 1 na uspehu iz srpskog
Jezika i istorije gimnazijalci imaju bolji
uspeh no svi drugi smerovi {sve znadéaj-
no na nivon 0,01).

Razika w sociometrijskom statusn

ANOVA pokazuje da postoji znatajna
raziika v testu prihvatanja drugih udenika
{poziitvna sociometrija} izinedu daka &eti-
ri siners F(a.sn = 4,623, p <0,01, Naknadni
testovi pokazuju da postoji znadajna razli-
ka izmedu gimnazijalaca (koji imaju naj-
viSu pozitivau sociometriju) i svik drugih
smerova (razlike AS: autoelekiridari 0,09,
2 <0,05; turisticki tehnidari 0,10, p < 0,05;
1 tchuidari radunara 0,14, p < 0,01). Ista
analiza pokazuje da ne postoji znalajna
razlika u negafivioj sociometriji (nepri-
hvatanju} izmedu daka detiri smera F
2,303, p=0,08.

Udenici razliditog opdieg Skolskog
uspeha imaju razlidit pozitivii sociometrij-
ski status F(s‘m) =443, p <0,01, Naknadni
testovi pokazuju da postoji znadajna razij-
ka u pozitivnoj sociometriji izmedu udeni-
ka sa dobrim i odli¢nim vspehom (AS =
0,12, A5 . =023, p<0,01), Ne postoji
znadajna razlika na negativhom sociome-
trijskorm statusu izmedu véenika razliitog
opéteg uspeha.

GAY

technicians 1.209, p < (1), Significant dif-
ferences in reanlis in mathematics were also
determined Floy = 12279, p < 001, High-
school students have much better success in
mathemnatics than siudents of other orienia-
tions {ali differences are important on level
0.01). Tourist technicians have beiter re~
sults in mathematics than auto-electricians
{(p < .01) and compuier technicians (p <
05). Also, students from high-school have
betier results in Native language (Serbian
tanguage) and history than students of other
orientations (all significant on fevel 0.01),

Bifferences in Sociomedry

ANOVA showed that there is a signifi-
cani difference in accepiance test (positive
Sociometry) between students of four orien-
tations F, = 4.623, p < .0L. Subsequent
tesis showed that there is significant dif-
ference between students from high-school
(who have the highest positive Sociometry)
and siudents of all other orientations {A dif-
ferences: auto-electricians .09, p <.05; tour-
ist technicians .10, p < .05; and computer
technicians .14, p<.01). The same analysis
showed that there is no significant differ-
ence in negative Sociometry (non-accept-
ance) between students of four orientations
Foygy = 2.303, p= 08

students with different overall success
in school have different positive Sociom-
etry £, oy = 443, p < 0L Subsequent tests
showed that there is a significant difference
in positive Sociomeiry between students
with good and excellent overall success
(M= 120 M ™ 023, p < .01). For
negative Sociometry, there is no significant
difference between students with different

overall success.
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Razlika po polu

Devojke imaju znatajno bolji opsti

1,09, Loy ™= 3,81, p < 0,01), bolji uspeh
iz matematike (razlika AS = 0,71, fary =
2,96, p < 0,01), bolji uspeh iz srpskog je-
zika (razlika AS = 0,52, Fany = 2,48, p <
0,05), bolji uspeh iz istorije (razlika As =
0,653,487, =297, p< 0,01) i bolje viadanije
(razlika AS = 0,25, ¢_. = 2,97, p <0,01)
(Tabela 2).

Tabela 2

(53

Differences according to gender

Female students have significantly bet-
ter overall results than male students (M
difference M = .69, Lay = 3.81, p < .01),
better results in mathematics (A ditference
AM=.71, {ary ™ 2.96, p < .01), better results
in Scrbian language (difference M = 52,
lapy = 248, p < 05), better results in His-
tory (difference M = .63, by ™ 297, p <
01) and betier resulis in Bebaviour (differ-

ence M= 25, 3(83):2.97, p<.01) (Table 2).

Aritmeticke sredine i standavdne devijacije ulenika razliciteg pola iz uspeha iz ma-

tematike, maternjeg jezika, isiorije, opiteg uspeha, viadanja, pozitivae i negativite s0-

clometrije | emocionalne inteligencije

Table 2

Mean values and standard deviations of different studenis related 1o Mathematics
and siandard deviations of different students -- Mathematics, Serbian language, History,
Overall success, Behaviour, negative and positive Sociometry and Emotional Intelligence

Malhematics | Native History (I)ve‘ru‘lll Behaviour Positive ‘Nohzlgative El
anglage SUCCESS Sociometry  Soclomeiry
Male 233 3.37 3.53 3.33 4.69 0.14 0.10 58.51
(=49} (1.16) (1.07) {1.08) {.86) (.47} {.10) 12y (6.52)
Female 3.11 3.97 422 4.11 4.94 21 A1 59.53
(N=38) (1.23) (1.16) {.94) (1.0} (.23) (.17} {.1) (7. 1%

JTierenga: Matematika, Matemnji jezik, Istorija, Opéli nspeh, Viadanje, Poz Socio, Neg Socio, El, mutls, %enski

Legende Pos socio = Pozitivna soclometrija; Neg
socio = Negativna sociometrija; El = Emocionalna inte-
ligencija.

Devojke imaju i znadajno jace prihva-
tanje drugih uéenika (razlika AS = 0,06,
Ly = 2,21, p < 0,05). Ne posfoji znadajina
razlika u neprifivatanju drugih (negativ-
na sociometrija) ¢ odnosu na decake L
= 0,30 (nije statisticki znagajno), kao i u
sinocionalnoj inteligenciji Ly ™ 0,82, nije
statisticki znacajno.

Note: Pos sociv = Pos. Socivinetry; Neg socio =Nega-
tive sociometry; (= Emational Intclligence.

Female students also beiier accepted
other students (difference M = 06, £, =
2.21, p < .05). There is no significant dif-
ference in un-acceptance of other students
(negative Sociometry) related to male stu-
dents 7., = .30, ni(not statistically impor-
tant}, like for EI Loy = 82, ni(not statis{i-
cally important).
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Legresiona snaliza

Ispitana je moguénost da se na osnovu
ocene iz pojedinih predmeta, ocene iz via-
danja, pozitivhog i negativhog sociome-
trijskog statusa, usmerenja ulenika i pola,
mogu predvideti ostavrenia na testu emoci-
onalne inteligencije. Upotrebljena je stan-
dardna viSestruka regresija pomocu koje je
ispitano nekoliko modela (Grafikon 1).

U prvom modelu je ispitivano da li se
na osnovu Skolskog uspeha i ocene iz via-
danja moze predvideti nivo emocionalne
inteligencije. Prediktorske varijable su bile
uspeh iz maiematike, srpskog jezika, istori-
Je, opiti uspeh { ocena iz vladanja, a zavisna
emoctonalna inteligencija. Model se peka-
zao kao nezadovoljavajudi Fm,?:»:) = 1,024,
(nije statisticki znagajno), i ne omoguéava
predvidanje nivoa emocionalne inteligenci-
je.

Drugi model je ispitao mogucnost pred-
vidanja rezultata na testu EI na osnovu
pozitivnog i negativnog sociometrijskog
statusa, i on se takode pokazao kao nezado-
voljavajuéi ¥, . < 1, (nije statisticki zna-
£ajno).

Ispitivano je da [i se na osnovu postoje-
¢a Cetiri smera v 3koli moZe predvideti nivo
emocionalne inteligencije. i ovaj model se

pokazao nezadovoljavajuéim F(3 s = 1,127,
(nije statistitki znacajno), kao i model

predvidanja emocionalne inteligencije na

osnovu pola uéenika o=l

Regressive analysis

The standard multiple regression was
used for possibility to use grades for in-
dividual subjects, behaviour, positive
and negative sociomeiry, student orien-
tation and gender in order to predict re-
sults for test of EL. Several models were
explored using this method.

First model included observation
whether school success and Behaviour
grades can be vsed for prediction of 3}
level. Predictive variables: success in
mathematics, Serbian language, history,
overall suecess and behaviour, while de-
pendent variable was EI. Model was un-
satisfying £y = 1.024, (not statistically
important), and it does not provide the
prediction of EI level.

The second mode! investigated the
possibility of prediction of resuits of EI
iest according to positive and negative
Sociometry, and it was also unsatisfying

Foa < 1, (not statistically important).

It was investigated whether according
to existing 4 school orientations the EI
level can be predicied. Also, this mod-
el was unsatisfying o= 1127, (not
statisticatly impottant), inciuding the
Model of EI prediction using gender of

student F(uz} < 1.
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MNorrmal P-P Plot of Regression Standardised Residual
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Figure 1

Regressive Analysis Diagrams (Normal Probability Plot and Scaiterplot)

Diskusija

Ni jedna od postavijenih hipoteza nije
potvrdena. Emocicnalan inteligencija se
ne moZe predvideti na osnovu 3kolskog
uspeha (predstavljenog kroz opsti uspeh,
uspeh iz matematike, maternjeg jezika i
istorije), ocene iz vladanja, pozitiviog i
negativnog sociometrijskog statusa i pola.

Hi: Pretpostavka da ¢e udenici koji
imaju bolji 8kolski uspeh imati vi§u emo-
cionalou inteligenciju nije potvrdena. Nije
mogla da se pronade veza izmedu dobrog
uspeha i nivoa El, ¢ak su ucenici treceg
stepena, koji imaju najslabiji uspeh, za ni-
jansu imali i bolje rezultate na skali EL. Ra-
zlog moZe da leZi u tome 5to odliéni véenici
veéu paznju posveduju uéenju i razmislja-
nju o karijeri. Posto u takvim odeljenjima
postaji takmigarski dub moze doéi do pro-

BPiscussion

None of placed hypotheses was con-
firmed. Emotional intelligence cannct be
predicted using school success (presented
through overall success, grades in math-
ematics, mother language and history), be-
haviour, positive and negative Sociometry
and gender.

H1: Assumption that studeuts with bet-
ter school results will have higher EI level
is not confirmed. There was no possibil-
ity to find the connection between good
success and EI level. Even students from
three-year secondary school, with lowest
school results obtained better results in
EI scale. The reason for that may lie in a
fact that excellent students pay more atten-
tion to studying and carrier. Since classes
with such students have desire to compete,
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blema v komunikacijt ba¥ kake je to ngla-
sio 1 Mejer (Meyer et. all,, 2003), Uenict,
u odeljeniima koja imaju siabiji uspeh, vide
paznje obracaju na druZenje i davanje po-
modi drugima vz odekivanje da ée i drugi
razurnet! njihove potrebe. IstraZivanje Uni-
verziteis u Kembrud2o (University of Cam-
brige, 2009 pokazuje da EI nema uticaja
na uspeh ali da pomaZe u borbi sa stresom
i anksioznoscu, §to moZe dovesti do boljih
postignuca ucenika, U svojim istraZivanji-
ma Baréard (Barchard, 2003) 1 Parker 1 sar.
{(Parker ef.al.,2004) dofH su do drogadijih
pokazatelja i oni tvrde da El snazne utide na
akademski uspeh, Na uspeh ulenika utitu
i drugi fakiori: porodica, vrsta gkole, ke
Zenje. Razlog bi mogao il | to $to skola
ne meri nijednu od komponenti El niti kod
udenika niti kod nastavnika. Skolski uspeh
Je sveden na reprodukeiju i konformisanje a
ove varijable ne koreliraju sa El, Medutim,
tadan mehanizam kojim El utide na aka-
demsli uspeh udienika je jod uvek nepoznat.

B2 Pretpostavka da de udenici koji
imaju odliéne ocene iz viadanja imati visu
emocionalnu inteligenciju anije potvrdena.
Samo kod nckih ulenika je potvrdena ova
pretpostavka, pa nije mogla da se uzme kao
pravilo. 1J ovom istraZivanju zabeleZeni su
i siuCajevi da ucenici sa lo§ijom ocenom iz
vladanja imaju vidi nive EI. Obrazovne in-
stitucije su mesto gde se potrebe uéenika ne
uvaZavaju u potpunosti iako to ne treba da
bude pl‘aksa Zbog toga, emocionalno oset-
pobune protiv takvog nadina rada $kole. Oni
deice dolaze v konfiikine sitvacije sa svojim
nastavnicima, jer su oni za njih predstavnici
skole pa tako mogu da dobijaju niZe ocene
iz viadanja. Ovi udenici mogu imati sasvim
dobre odnose sa svojim vr¥njacima i izuzet-

FMOCIONALNA INTLE I IGLNCHA T SKOLT

there can be probiems in communications,
20033, Students
from classes w:th lower results pay more
attention [o soeializing and helping others
expecting that others will understand their
needs. The research by University of Cam-
brige (2009} showed that Bl level has no
influence on school success but it helps in
fighi against stress and anxiety, which can
provide better school results. Researches
made by Barchard (2003) and Packer at al.
(2004} showed thai Bl has a strong infly-
. There are other

according (o Moeyor et al.

efes On :;wadc:mic SUCLOSRS
mfluence factors:
environment, However, theee
exact mechanisin with which El influences

Farnily, kind of school,
is no defined

on academic success of students.

HZ: Assumpiion that students with ex-
cellent grades in Behaviour will have high-
er El level is not confirmed. Only some
students confirmed this assumption and it
could not be used as a rule. This research
noted cases in which students with tower
grade in Behaviour can have a higher EI
level. Educational institutions are places
where students’ needs are not complctely
satisfied although it should not be a prac-
tice. Hence, more sensitive siudents can
feel a need to rebel against such kind of
school work, They get into conflict situ-
ations with izachers more often, because
they see them as school representatives
who give them lower grades in Behaviour.
These students can have correct relation-
ships with their peers and extremely high
level EI level, Within this area of work,
researches related to correlation between
El and behaviour were conducted (Mav-
roveli et al., 2008). Students with higher
El level express less negative emotions
at the school. They are better in problems
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no visok nivo EI. U ovoj oblasti su provede-
na istraZivanja vezana za korelaciju izmedu
Eli ponasanja (Mavroveli i sar. 2008). Uge-
nici sa viSom EI izlaZu manje negativiiih
emocija u $koli, bolje re$avanje problema,
vidu energiju i akiivnost kao i bolju koncen-
taraciju, generalno imaju bolje ponaSanje §
obazriviji su prema ponaSaniima drugih. Po
njima, uéenici sa manjom El, imaju mnogo
briga, nervozni sy, imaju strahove i tesko se
nose sa problemima.

H3: Pretpostavka da de uenici koji
imaju indekse sociometrijskog
privladenja imati visu emocionalnu inteli-
genciju nije potvrdena. Cesta je pojava da u
§koli postoje uCenici koji su veoma popular-
ni medu vrinjacima, a da oni nisu ni dobri
daci, nemaju dobro vladanje a nisu ni dru-
Zeljubivi. Oni imaju nizak nivo El a veoma
su visoko na skali sociometrije. Objadnjenje
ovakvog fenomena feZi u tome $to udenici,
koji su po prirodi radoznali, Zele da saznaju
razloge takvog ,neuobifajenog” ponalanja
mzvezda® u Skoli. Primedena je veda zain-
teresovanost za ove ucenike. Ostali ucenici
imaju Zelju da pokore ,,zvezde® i privole ih
svom nadinu ponaanja. Sa druge strane, 4
ovom istraZivanju je polvrdeno da uéenici
koji uopdte nisu prihvadeni od strane svojih
vrinjaka mogu imati visok nive El. Odgo-
vor zbog dega je to tako moZe da leZi ufome
$to uéenici sa niskin sociometrijskim sta-
tusom svoju Ef usmeravaju u drugom prav-
cu kao ¥to je povetana motivacija za ucenje,
na primet. [straZivaéi su nasli da su ljudi vi-
soke El sposobni da se bolje i brze socijal-
no prifagodavaju (Sjéberg, 2001). U istra-
Fivanjima Mavroveli i sar. (2007) tvrde da
udenici sa vi$om El imaju manje problema
sa svojim vrinjacima, imaju vide prijatelja,
vide vole drugu decu, ne biraju maltretiranje

najvise

solving, have higher energy, creativity and
concentration. In other words, they gener-
ally betier behave and they are more con-
siderable for behaviour of others. Accord-
ing to researches, students with lower El
level are more concerned, anxious, feared
and have difficulties in problem solving.

H3: Assumption that students with
higher attraction indexes will have higher
EI level is not confirmed. Schools often
have students very popular among peers,
while they don’t have good results, they
are problematic and asocial. They have a
low EI level bug very high grade in Soci-
ometry. Explanation of such phenomenon
ties in a fact that naturally curious students
want to find reasons for such “unusual”
behaviour of “stars” in the school. The
greater interest for these students was ob-
served. Other students want to conquer
“stars” and submit them to their way of be-
haviour. On the other hand, students which
are not accepted by their peers have a high
El Jevel. The answer to this lies in a fact
that students with low Sociometry level
direct their El to other direction, such as
higher motivation for studying. Research-
ers noted that people with high El level are
capable to better and faster socially adapt
(Sisberg, 2001). Researches by Mavrov-
eli et al. (2007) argued that students with
higher EI level have less problems with
their peers, have more friends. Also, they
are more communicative with others and
they do not choose harassment as a meth-
od for conflict solving. Results of their re-
search show that students with higher LI
will have a possibility to create better so-
cial refationships in the school.

H4: Assumption that female students
will have higher EI than male students
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drugih za re§avanje sukoba. Rezultaii njiho-~
vog istraZivanja pokazuiu da ée udenici sa
visom ElI imati moguénost boljih socijalnib
odnasa n skoli.

H4: Pretpostavka da de ulenice Imati
vist nivo EI od defaka nije potvrdena. U
ovom istraZivanju ne posioje bitne razlike
izmedu El defaka i devojlica. Ovakvom
ishodu doprinclo je vreme koje su udenici
proveli zajedno tokom gkolovanja (12 godi-
na} tokorn kojeg su brisali mnoge razlike pa
1 one medu polovima, sve veli uticaj drug-
tvenih regulatora 1 medija koji potiru razli-
ke medu polovima, a tu je 1 uticaj odnosa u
porodici, gde Zena zauzima sve ravnoprav-
niji poloZai, Eldenici sve vige odbacuju kon.
cept po kome Zene predodreduje biologija
a mudkarce kultura. Sliéne rezultate, istra-
Zujuéi EI u srednjim $kolama dobili su Ma-
vroveli (Mavroveli et al., 2007) kao 1 Petri-
des (Petrides et al. 2004). Nasuprot njima,
istrazivadi Univerziteta u Kembridzs (Uni-
versity of Cambrige, 2009) su dobili nalaze
koji pokazuju da su dedaci imali vi$u El od
devojcica. Kafetsios tvedi, na osnovu svojih
istraZivanja, da su Zene emocionalno intefi-
gentnije ali im to ne omogucava prednost u
Zivotnim situacijama.

HS: Pretpostavka je da de ucenici u gi-
mnaziji imati vi§u emocionalnu inteligenci-
ju nije potvrdena. Postavija se pitanje da li
El wti¢e na usmerenje utenika ili usmere-
nje u¢enika uti¢e na nivo EI? IstraZivanja
pokazuju da je ovde presudna motivisanost
ucenika za u¢enje (Parker i sar., 2004). Uge-
nici koji su motivisani da ude upisuju teZe
stnerove bez obzira na svoju akademsku
inteligenciju, jer to nadoknadjuju verom v
sebe, energijom i motivisano$éu. Goulmen
govorl da motivisanost koja je vazan deo

is not confirmed. This research shows
no imporiant differences between El of
male and female students. Such result is
a conseguence of time students spenti to-
gether during education (12 years). Dur-
ing that petiod many differences were
erased, including those among genders.
The increasing influence of social factors
and media minimize differences between
genders. Also, there is a strong influence
of family relationships in which women
are increasingly equal to men. Students
increasingly drop out the concept in
which women are defined by biology
while men are defined by culture. Simi-
lar results, given by EI levels in second-
ary schools were noted by Mavroveli et
al. (2007), Peirides, Furnham and Mar-
tin (2004). On the other hand, research-
ers from University of Cambrige {2009)
obtained results in which male students
have higher EI level than female stu-
dents. Kafetsios claims that women are
emotionally more intelligent but it does
not provide them advantage in life situ-
ations,

H5: Assumption that high-school
students will have higher EI level is not
confirmed. There is a question: Does El
ievel has influence on student orienta-
tion or the student orientation influences
on El level E17 Researchers showed that
the motivation for study is the key factor
(Parker et al. 2004). Students motivated
for studying are decided for more dif-
ficult orientations no maiter about their
academic intelligence, because it can be
compensated by self-confidence, energy
and motivation, Goleman noted that mo-
tivation presented great power than IQ
(Goleman, 1996),
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El, predstavlja vecu snagu od 1Q (Goleman,
1996).

Za diskusiju najinteresantniji nalazi
ovog istrazivanja su da uspeh, ponasanje i
sociometrijski status ne uti¢u direktno na
El. Isto tako, nalazi su pokazali da ni pol
ueenika kao 1 usmerenje ne utiCu na nivo
El. Ali, posredno El utide na svakog uce-
nika u njegovom formiranju stavova prema
udenju, ponasanju i odnosu prema drugim
uéenicima. Visa El ofvara mogucénost uce-
nicima da imaju drugadiji nacin razmislja-
nja od uéenika sa nizom EI. Da li e udenici
uvek iskoristiti svoju vi¥y EI kako bi stekli
odredenu prednost u rezultatima i odnosima
sa drugim udenicima, zavisi od mnogo fak-
tora koje ovde nisu pominjani. Ti fakiori, od
koiih su najvaZzniji, okruZenje i vrsta skole,
mogu da se ispitaju u narednim istraZiva-
njima i uporede sa ovim rezultatima. Neki
istraZivadi upozoravaju da se mora uzeti u
obzir &injenica da utenici na tom uzrastu,
pre svega zbog manjka iskustva i Zivotnih
situacija, mogu veoma teSko precizno da
odrede 1 opiu svoje emocionalno stanje
(Koifman, 2002). Znadaj uvticaja EI je jo$
vedi ako znamo da ona moZe da se udi i po-
boljsava tokom Zivota. Program ,, Ti moZed
to* pokazuje da se mogu unaprediti mnogi
aspekti EI kod uéenika (Bernard, 2000).

Treba imati u vidy snaZan uiicaj orga-
nizacione kulture koja oblikuje EI. Tako se
organizaciona kultura javija kao presudan
faktor v formiranju EI uéenika. Istovreme-
no Bl udenika izgraduje organiazcionu kul-
turu $kole. Ako Zelimo da poboljiavamo ili
menjamo EI vgenika, moramo da menjamo
organitzacionu kulturu $kole, §to nije nima-
lo lako. O jakoj povezanosti organizacione
kulture 1 El govore i istrazivanja Tolmatsa

The most interesting results of this re-
search explained that Success, Behaviour
and Sociometry do not have direct influ-
ence on El level. Also, resuits showed
that gender and orientation of student do
not influence on El level. El indirectly
influences on each student during his/her
forming of attitudes toward studying, be-
haviour and relationship with other stu-
dents. Higher El level opens the possibil-
ity to have different way of thinking rather
than lower EI level. Are students able 10
use their higher El level always in order to
obtain certain advantage in results and re-
lationships with other students? It depends
on numetous factors which are not men-
tioned in this work. Such factors, among
which environment and kind of school are
most important can be investigated in fur-
ther researches and compared with these
results. Some researchers warn that the
fact that students of that age have difficol-
iies to precisely define and describe their
emotional condition {Koifiman, 2002). The
importance of the influence of EI is even
greater if we know that it can be learned
and improved during the life. Program by
Bernard, named ,,You can do it showed
that many aspects of EI in students can be
improved (Bernard, 2006).

The strong influence of organizational
culture which forms EI should be kept in
mind. Therefore, organizational culture is
a key factor in forming of EI for students.
Also, EI of students defines the organiza-
tional culture of the school. If we want to
improve or change EI level in students, we
need to change the entire organizational
culture of the school which is difficult
task. Researches by Tolmats and Reino
(2006) explained about strong connection
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i Rinoa (Tolmats & Reino, 2006), Takode,
Draksejt | Volf (Druskat & Wolil, 2001) tvi-
de da gkolska kultura nije jednostavni zbir
pojedinacnih kultura ulenika. Oni predlazu
da treba iskoristiti organizacionu kultury ne
samo za pojedinacna popravljanja El véeni-
ka, nego 1 za njthovo timsko prilagodavange,

Zakljudak

Emocionalna inteligencija je trenut-
no iema koja privladi veliko intresovanje
kako akademskih krugova tako i gire jav-
nosti. U poslednjih nekoliko godina sve je
vide prisutna svest da socijalni { emocio-
naint faktori igraju vaznu wiogu u uspehu i
ponadanju uienika, I Bl ima veliki uiicaj
na ljude, pije sporne, medutim, jo§ uvek
se traze | proucavaju mehanizmi pomodu
kojih El regulise i usmerava njihov razvoj.

Na osnovu nalaza ovog isiraZivanja
utvidjenc je da: uspeh udenika, njihovo
vladanje, vr$njacka prihvacenost merena
soclometrijom, pol i usmerenje u skoli ne
uti€u na skorove emocionalne inteligenci-
je. IstraZivanja pokazuju da se emocional-
na inteligencija moZe unaprediti uéenjem,
sto Skole svojim programima i rade, ali sve
e ofiglednije da je presudan uticaj sredine
i organizacione kulture na razvoj emocio-
nalnih vestina uenika. Organizaciona kul-
tura Skole, zbog svoje snage i vremena koje
ucenici provode u njoj, ima vedi znadaj za
razvoj uCenika od porodice, samostalnog
ucenja i drugih faktora koji su u dosadas-
njim istraZivanjima isticani kao najvazaiji,
To potvrduju i nalazi u ovom IstraZivanju
koji ukazuju na mnogo manji uticaj uspe-
ha, viadanja, sociometrijskog statusa i pola
uCenika na nivo emocionale inteligencije,

between organizational culture and EI.
Also, Druskat and Wolff (2001) claim that
school culture is not just a sum of cuitures
of individual students. They suggested that
organizational culiure should be used for
individual improvement of siudenis and
their team adaptation.

Conclasion

Emotional intelligence is a subject
which attracts interest of large academic
institutions and wider audience. During
last several years, the awareness of so-
cial and emotional faciors and iheir im-
portant role in success and behaviour of
students are increasingly present. There is
no doubt that EI has a great influence on
people, However, there is still search for
mechanisms with which El can regulate
and direct their development.

According to obtained resulis the fol-
lowing is determined: success of students,
their behaviour, accepting by peers meas-
ured using Sociometry, gender and orien-
tation has no infiuence on resulis of EL
Numerous rcsearches showed that EI can
be improved by studying, which schools
actuaily do by their programs. However,
it is obvious that influence of environment
and organizational culture are imporiant
for development of emotional skills of
studenis. Organizational Culture of the
school has greater importance for devel-
opinent of student rather than his/her fam-
ily, independent study and other factors
which were mentioned as most important
in previous siudies. Also it is confirmed
by research results which indicate that
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od uticaja istog usmerenja i istog razreda.
MoZe se zakljuéiti da je EI veoma sloZen
konstrukt koji zavisi od mnogo elemenata,
kao i to da ée ishodi biti potpuno drugadiji
u razligitim okruzenjima. Isto tako, postoje
velike razlike u nivou El u zavisnosti od
uzrasta ispitanika. To mozZe da potvrdi tezu
da se EI u toku Zivota pojedinaca udenjem
i uticajima raztiditih organizacionih kultu-
ra menja 1 razvija u razli¢itim pravcima,
sto upuduje na zakljuéak da ona moZe biti
i pozitivna i negativna. Iz ovoga proizilazi
da emocionalna inteligencija u Skoli treba
da se istrazuje zajedno sa organizacionom
kulturom $kole.
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