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REZIME

U radu su prezentovani rezultati istraZi-
vanja koje je imalo za cilj da ustanovi nivo
motivisanosti srednjoskolaca za skolsko po-
stignuce s obzirom na vistu srednje skole
koju pohadaju i $kolskt uspjeh koji ostva-
ruju. Uzorak istrazivanja ¢inilt su ucenici
trideset odjeljenja iz tei tuzlanske srednje
gkole, 1 to: Gimnazije ,Mesa Selimovic®
(264 ucentka), Srednje ckonomske Skole
(240 ucenika) i ucenicl zanatskih zanimanja
iz Mjesovite srednje masinske Skole (227).
Od instromenata koridten je Vebki inventar
motivacge postignaca (NIMP), autora Nenada
Suzica. Rezultati istrazivanja nam govore da
tuzlanski srednjodkolci pokazuju tendenciju
ka visokom stepenu izraZenosti motivacije
skolskog postignuca. Jednofaktorska univa-
tijantna analiza varijanse (ANOVZ4} poka-
zala je da postoji statisticki znacajna razhka
u odgovorima ucenika s obzirom na vrstu
stednje skole na generalnom skoru "IMP-a

sSUMMARY

The work presents results of research
intended to question a high school student’s
metivation for school achievement, with

. regard to kind of high school that they at-

tend and their school success. Sample of the
research were students of 30 classes from
three Tuzla ’s high schools: Grammar school
“Mesa Selimovi¢” (264 students), Economy
school (240 students) and Craft school stu-
dents (227). A Great Achievement Motiva-
tion Inventory (GAMI) by Nenad Suzic was
used as an instrument. The research results
telt us that Tuzia s high school students
show tendency towards high level of school
achievement motivation. A one-way analy-
ses of variance (ANOVA) bas shown that
there is statistically significant difference be-
tween students having in mind kind of high
school on general score of GAMI and sub-
tests of self-efficiency and competence; and
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1 subtestovima Samo-gfikasnost § kompetencia 1
Aduptivea atvibucifa i wyjerense o sposebnosti kon-
irole. Precizaije redeno, uéenici zanatskih za-
nimanja ostvarili st znatno niZe vrijednost
na generalnom skora VIMP-g 1 pomenutim
subtestovima v odnosu na ucenike Gimna-
zije i Srednje ekonomske gkole. Primjenom
postupka izracunavanja linearne regresije
za skolski uspjeh 1 motivaciju skolskog po-
stignuca, dobili sino koeficijent determina-
dje (R? = 0,21), koji nam ukazuje da 21%
vagtjanse rezultata vargjable I'IMP moZzemo
objasnitt uz pomoé gkolskog uspjeha.

Kijuéne rijedi: motivacija, motivacija
skolskog postignuca, srednjoskolet, vista
srednie

i
ante

gkole, tkolski uspich.

UvOD

Proudavanje i istra;":ivanj.e motivacije skol-
skog postignuca nije moguce bez objasnjenja
osnovnih pojmova iz oblastt motivacije kao
psiholotkog i pedagoskog fenomena.

Posmatrajuci ponasanje i djelovanje ljudi
u odredenim situacijama, postavlja se pitanje
zasto razliCiti ljudi u odredenim situacijama
reaguju vpravo na taj nacin, koji su uzroci
njibovog ponasanja. Ponekad je odgovor
na to pitanje ocigledan. No, ima situacija u
kojima je razloge necijeg ponasanja gotovo
nemoguce dokuditi. Upravo takvim piroble-
mima bavi se psthologija motivacije: tstrazu-
je Judske aktvaosti 1 psiholoske faktoze koji
su do njih doveli (Beck, 2003). Psiholoske
faktore koji upravljaju ponasanjem ljudi
oznacavamo pojmom motivacije.

Pojam motivacije moZe se odnositi na
mkvalitativno  razlicite znacajke ponaSanja
1 dozivljavanja” (Rheinberg, 2004, str. 13).

adaptive attribution and conviction of ca-
pability of control. More precisely, students
attending Craft school have tealized signifi-
cantly lower values at GAMYI’s general score
and subtests than students of Grammar and
Heonomy school. By using procedutre of
calculating linear regression for school suc-
cess and school achievement motivation, we
have recelved coefficient of determination
(R?= 0,21} that shows us that 21 percent of
variance or GAMDs result of vagiable we
can explain thanks to school success.

Key words: motivation, school achieve-
ment motivation, high school studenis, kind
of high school, school success

INTRODUCTION

Exploration and research of achieve-
ment motivation in school becomes im-
possible without explaining basic concepts
from sphere of motivation as psychological
phenomenon.

By observing behavior and acting of
people in certain circumstances, question
raises why various people in certain situ-
ations react exactly in some way, what are
causes of their behavior, sometimes the
answer is obvious. However, thete are situa-
tions in which it is impossible to understand
reasons of the one’s behavior. A psychology
of motivation tackles exacily such prob-
lems: exploring human activities and psy-
chological factors which cansed them (Beck,
2003). Psychological factors, governed by
human’s behavior we define as concept of
motivation.

Concept of motivation can be related
to “qualitatively different chatacteristics of
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“Bitl jako motivisan za nesto” moze znaditi
da neko mobilizuje sve snage da bipostigao
nesto odredeno, da ga nista ne moze odvra-
titi od toga, te da mu je pred ofima samo jos
njegov cilj, da je-na njega fiksiran i da se neée
smiriti prije negolt ga ostvari. U psiholoskoj
literaturi motivacija se obi¢no definide i kao
proces pokretanja, usmjeravanja i odtZava-
nja aktivnosti pojedinca u toku odredenog
vremena (Henjica, 1990), odnosno kao ne-
§to sto pokrece, odrzava, usmjerava i zavr-
$ava odredeno ponadanje. Amelburg (1993;
prema Brajsa, 1995) motivaciju definide kao
informaciju koja dovodi do promjene potre-
ba i usmjerenja. Informacija je poruka koja
dovedi do promjene svijesti, Udenje je kom-
binacija motivacije i informacije, $to vodi
prema promjeni ponadanja. Covijek nije re-
aktivnio bice, vec je ponasanje ¢ovieka u naj-
vecoj mjer rezultat svjesnih ciljeva i namje-

ra. Vulfolk (Woolfolk, 1998) istide da ¢ovje-
kova aktivnost moZe imat razlifite izvore.
Ona moze biti pokrenuta nekim nagonom,
potrebom, Zeljom, emocijama, socijalnim
pritiscima (nageade, kazne i obeéanja), in-
teresovanjima, vrijednostima, vjerovanjima,
ocekivanjima i sli¢no.

U pokusaju ‘da nam ponudi $to opitiju
definiciju, Robert Bek (Beck, 2003) definiSe
motivaciju kao teorijski pojam koji objasnja-
va zaSto ljudi (ili Zivotinje) izabiru odredeni
nacin ponasanja u odredenim okolnostima.
Motivaciju kod drugih osoba nikada ne mo-
Zemo neposredno opaziti, nego uvijek za-
kcujemo po nekim znakovima. , Motiva-
cija je ovdje misaona konstrukcija, pomoéna
velicina (strucni termie: bipotetitki konstruks)
koja pam treba objasniti odredene nadine
ponadanja” (Rheinberg, 2004, str. 14).

behavior and experience” (Rheinberg, 2004,
13). To be strongly motivated inio something can
mean mobilization of all streagth to achieve

" certain goal, in a way that nothing can di-

vert him from its goal. It means that he is
so focused on the goal and that he will not
calm down until the goal is achieved. In psy-
chological literature motivation is usually
defined as process of launching, directing
and maintaining individual’s activities duting
certain period of time (Hrnjica, 1990), e.g
as something that starts, keeps up, directs
and completes certain behavior. Amelburg
(1993, Brajs, 1995) defines motivation as an
information that leads to change of some-
one’s needs and targeting. Information is a
message that leads to change of conscience.
Learning is a combination of motivation
and information, which leads to change of
behavior. Man is hot reactive being, but the
behavior of a man is, in large extent, result
of deliberate aims and intentions. Accord-

“ing to Woolfolk (1998) human activity may

have various sources. It can be steered by
some impulse, need, wish, emotion, social
pressures (awards, punishments and prom-
tses), interests, values, believes, expectations
and other.

In attempt to offer us broadly definition,
Robert Beck (2003) explains motivation as
theoretical idea that explains why people (or
antmals) chose certain way of behavior in
certain circumstances. We can never observe
motivation among other people directly, but
always we make conclusion by some signs.
“Motivation is hereby intellectual construc-
tion, hypothetical construct that we need i
order to explain certain ways of behavior”
(Rheinberg, 2004, page 14).
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Motivacija je jedan od najznacajmijth
pstholotkih pojmova u obrazovanju {Mizu-
no et all, 2008). Kada govorimo o vrstama
motivacije, najeice nailazitmo na podjelu
motivacije na voutraspju i vanjsku (Rakid,
1970; Palekcic, 1985), Podjelom motivacije
na unuira$oju i vanjsku razjasnili smo neke
vidove covjekove motivisanost, ali se stroga
dihotomija izmedu ove dvije motivacije ne
moze uspostavitd. Naime, vecina postupaka
kod ljudi je dvostruko motivisana. Na pri-
mjer, ucenik se moze wudid da ostvari $to
bolje rezultate iz matematike kako bi zado-
voljio svoje potrebe za znatizeljom 1 posti-
gnuéern, ali u isto veljeme odekujudi vanjsko
potkrepljenje u vidu ocjene, priznanja il na-
grade.

Novija isirazivanja na polju Skolskog
ucenja i nastave prednost daju unutrasnjoj
motivaciii nad vanjskom. Istice se da po-
stupci poput pohvala, ukora, nagrada, kaznt
ie motivisu lidnost za ulaganje vedih napora
i zelju da se udi kroz cio zivot, bez ikakvih
vanjskih podsticaja (Stojakovic, 2006).

Uprkos wvaZnosti vanjskih podsticaja,
kakvi su pohvala, kritika, sticanje vide kva-
litikacije b skotiji rok do koga materfju
treba savladati, bolje radimo ako je posao
zanimljiv, ispunjava nas 1 osjeéamo da smo
u njemu “pronash sebe”. Zato je u procesu
ucenja vazno napraviti pomak od vanjske ka
unuttadnjoj motivaciji, $to se postize stica-
njem vise saznanja o sadtZaju koji udimo.
,Kad smo unutradnje motivisani nara nisu
potrebni nikakvi dodatni insentivi da bi se
bavili odredenom sktivino$cu, jer je ta akiv-
nost sama po scbi nagradujuda, §j. mi nala-
zimo zadovoljstvo 1 samoj tof akiivnost®
(Stojakovié, 2002, st 340).

Motivation is one of the most significant
psychological concepts within education (Mi-
zuno et all, 2008). When we speak on kinds
of motivation, we mosily find classifica-
tion of motivation as intrinsic and extrinsic
(Raki¢, 1970; Palekdié, 1985), By classifying
motivation into intrinsic and extrinsic we
have cleared up only some kinds of human
motivation, but strong dichotomy between
these two motivations cannot be established,
Majority of human actions is doubly moti-
vated. For example, student can put efforis to
achieve better resules in Mathematics in ordet
to satisfy his needs for curiosity and achieve-
meuts, but at the same time he may expect
externsl corroboration in grade, recogaifion
or award.

New researches in the field of school
learning and education give preference to in-
trinsic motivation over extnsic one. Activi-
ties such as praise, rebuke, award, punishment
do not motivate person to make higher ef-
forts and to feel wish to learn through all life,
without any exirinsic stumulus (Stojakovié,
2006).

I spite of importance of exirinsic stim-
ulus, such as praise, critics, acquisition of
higher qualifications ox approaching deadline
when some matter needs to be learnt, we gen-
erally work better if job is interesting, fulfills
us and we feel that we “have found ourselves”
fn it That is why & ts impoxtant to make pro-
gress in process of learning from extrinsic to
mnteiasic motivation, and that it 15 achieved
through acquisition of more kaowledge on
content that we are learning, “When we age
mizinsically motivated we doo’t need any ad-
disional incentives to be able to practice cer-
tain activity, because it is exacily that activity
that is prize-winning itself, e.g. we find pleas-
ure simply in that activity” (Stojakowic, 2002,
page 340).
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Evidentno je da je unutrasnja motivacija

jedan od osnovnih uslova dobrih rezultata -

u mastavi. Stoga je od izuzeine vaZnosti kod
ucenika podsticati unutrasnju motivaciju za
ucenjem. Unutrasnja motivacija ne obezbje-
duje samo kvalitetnije ishode u ucenju, nego
ima i $iti, cjelovitiji ¢ trajniji uticaj na razvoj
li¢nost udenika.

Motivacija je izrazito kompleksan feno-
men. Mnogobrojne teorije pokusavaju dati
adgovot na kljucne probleme iz ovog pod-
rudja, te se veoma tesko snadiu pravom obi-
lju teorija motivacije. Jedna od teorija koja
objasnjava motivaciju jeste forgia motivacije
postignuda, koja se u literaturi opisuje pomaodu
pojmova ofekivanja, viijednosd cilja i per-
cepcije tezine zadatka. ,,Li¢nost je motivisa-
na na aktivnost postizanjem uspjeha, a de-
terminante te aktivnosti su: usmjerenost, ve-
licina i erajnost™ (Suzi¢, 1998, sir, 80). Motiv
za postignucein zapravo je teznja da zadatak

obavimo $to bolje mozemo. Medu autort- -

ma postoji saglasnost da se hipoteticki kon-
strukt motv postignuéa odnosi na relativno
stabilnu dispoziciju koja kod razli¢itth ljudi
mo¥e biti manje ili vide izta¥ena i koja je po
steukiun slozena (Lazarevic 1 Trebjesanin,
2007). Motivacija postignuca cesto se defi-
nife kao trapna karakteristika licnosd 1 Zelje
za uspjehom, te Zelje za izbjegavanjem neu-
spjeha (Suzic, 1998). Stoga je za motivacgu
vaZna nasa procjena vjerovatnosti postizanja
tog Zeljenog uspjeha, a motiv postignuéa
kiju¢ni je faktor svake trajnhe aktivnosti koja
zahtjeva velika ulaganja vremena i energije.
Postighuce je takav intrinsi¢ki motiv koji se
ogleda u nastojanju da se realizuju vlasti-
t potencijali, nastojanju koje vodi ka vidim
nivoima postizanja (McClelland, 1985). Pri
tome, zadovoljstvo zbog postignutog stan-
darda javlja se kao inteinsicka nagrada koja
motiviSe ponasdanje u sebi 1 po sebi.

It is evident that internal motivaiion is one
of basic conditions for good results in educa-
donal system. Hence, it Is of extreme impoz-
tance for students to stimulate intrinsic moti-
vation for learning, Inirinsic motivation does
not only provide 2 more qualitative learning,
but also a widet, more coherent and long last-
ing influence on development of student’s per-
sonality.

Motivation is extremely complex phenom-
enon. Numerous theories are trying to give
an answer to key problems in this area, and
to cope 1 numerous theoties of motivaton,
One of these theoties that explain motivation
is Achievement motivation theory, described
in literature through the use of concepts of
expectations, values of aim and pesception of
task’s difficulty. “Person is motivated on activ-
ity by achieving success and determinants of
those activities ate: otientation, size and dura-
bility” (Suzi¢, 1998, page 80). An achievernent
motive is actually aspiration to fulfill task as
better as we could. Authors agree that hypo-
thetical construct of achievement motvation is
related to relatively stabile disposition. Among
various people it can be expressed to minor
ot Jarger extent but by the structure it is com-
plicated. (Lazarevié and Trebjedanin, 2007).
An achievement motivation is laigely defined
as permmanent characteristic of petson and
its wish fot success, and wish to avoid failute
(Suzié, 1998). Hence, out esiimation of proba-
bility of achieving wanted success is xnportant
and achievement motvation is a key factor of
each permanent activity that demands huge in-
vestments of time and energy. Achievement is
such intrinsically motive that try’s it’s strength
in aspiration to actualize personal potentials,
aspiration that leads to higher level of achieve-
ment (McClelland, 1985). During this process,
pleasure caused by accomplished standard
emerges as intrinsic award that motivates be-

- havior within itself and by itself

51



L. Muratovié: MOTIVISANOST SREDNJOSKOLACA...

NASA SKOLA 2012 Banja Luka

Masi (Muzray, 1938; prema Beck, 2003)
potrebu za postipnuéem definide kao ten-
denciju 1li Zelju za saviadavanjem prepreka
i nametanjem volje, kao i nastojanje da se
postigne nesto 5to je inace teSko 1 to onoliko
dobro i brzo koliko je to moguce. Ovaj mo-
tiv je veoma individualan. Ljudi sa visokom
potrelom za postignuéein ustrajniji su i rade
napotndje, spremni sa umjeseno rizikovati,
12 se sklonost obi¢no opisuje kao ravnote-
7a izmedu vjerovatnosti ostvatenja ,,pono-
sa zbog uspjeha” pit izvodenju umjereno
teskib zadataka 1 izbjegavanja srama zbog
neuspjeha” kot bi se dogodio kod preteskih
zadataka (McClelland, 1985).

Motivacija postignuca u kontekstir skol-
skog ulenja i nastave predstavla zanitoljiv
problem zz istraZivanje, koji se istovremeno
produbljuje tendencijota za kompleksnijir
pristupoin u njegovom ispitivanju. Adekvar-
no shvacen, detalino razraden 1 primijenjen
koncept motivacije postignuca u kontekstu
udenja i nastave, moe dati velike rezultate.
LZasnovatl nastava na inotivaciji postignu-
¢a znadi razraditi sistem 1 kome e ucentk
permanentno napredovati u procesu savla-
divanja nastavnog plana i programa, 1J tom
sistemu bilo bt nuino obezbiediti da ule-
nik stalno ima pregled dostignutog nivoa
ostvarenja, svijest o daljem napredovanju
(3anse i uslovi za uspjeh) ili dalji pregled za-
dataka, te saznanje ufenika da moze savla-
datl sistern ukoliko se zalaze” (Svzié, 1998,
ste. 81). Udentel motivisani postignucem, a
ne nekom materijalnom nagradom, teze da
realizuju vlastite potenctjale kao postignude.
Ponos koji pri tome osjedaju je unutradnji
motiv. Poznata je izeeka da nita ne uspi-
jeva kao uspjeh. Nastavu bi, stoga, trebalo
tako koncipirat. da donosi optimum uspje-
ha § minimum neuspjeha. Motivisanje ude-

Mutray (1938} and Beck (2003) define
need for achievement as tendency or wish
to overcome cbstacles and forcing will, as
well as intention to achieve something that
is usvally difficult. Achievement needs to be
accomplished as good and fast as it is pos-
sible. This kind of motive 1s very individual.
People with increased need for achievement
are moge persistent and work hardes, willing
to take moderate risks. This kind of affec-
tion is usually described as balance between
probability of achieving, ,,ptide due to suc-
cess™ during executing moderately difficult
tasks and avoiding ,,shame due to fathure
that could happen in too hard tasks (Mc-
Cleliand, 1985).

Achievement motivation, in. contexi of
school learning and educational process,
represents an interesting probiem for re-
search that at the same time deepens by ten-
dency for mote complex access in iis fest-
ing. Adequately undexstcod, elaborated to
details and well applied concept of achieve-
ment motivation in context of learning and
educational process, may give huge resulis.
1o establish educational system an achieve-
ment motivation means to wotk out system
i which student will permanently make
progress in process of overcoming curticu.
lam. Ia that system it would be important
to enable student to have a constant over-
view of accomplished level of achievement,
conscience of further progress (chances and
conditions for success) or further overview
of tasks, and student’s awareness that he can
master system if he puts sufficient efforts®,
(Suzic, 1998, page 81).

Students are motivated by achievement,
and not some material award. They tend to
realize their own potentials as achievement.
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nja se sastoji u isticanju ciljeva 1 u stvaranju
odgovarajuée atmosfere za udenje, o éemu
se danas v Skolama nedovoljno vodi racuna.
Uéenikovo uvjerenje u vlastite mogucnosti i
visoko vrednovanje skolskog uspjeha vaznij
su faktoti u predvidanju njihovog skolskog
postignuca od stvarnih sposobnostl. Zada-
tak nastavnika je da razrade sve ove aspekte
motivacije postignuca v svom predmetu i
omoguée udeniku da do¥ivi uspjeh i osjeti
ponos zbog tog uspjeha.

Postoji bogata literatura u vezi isteaziva-
nja koja su posvecena razli¢itim aspektima
motivacije postignucéa. Medu autorima koji
su se bavili istraZivanjemn motivacije $kol-
skog postignuca u skorije vrijeme, svakako
su najznacajnija istraZivanja profesora Ne-
nada Suziéa,

Na uzorku od 171 ucenika srednjih skola
u Banja Luci, Suzi¢ (20064) je proveo istra-
Zivanje, gdje je posao od pretpostavki: §to je
nizi skolski uspjeh, nizi je i ntvo motivacije
za $kolsko postignude, te da su u srednjim
g$kolama za 3kolski uspjeh vise motivisani
udenici gimnazije i srednjih tehnickih $ko-
la, nego ucenici zanatskih zanimanja. Od
instrumenata koristio je Veliki inventar moti-
vasije postignuia (VIMP). Rezultati istradiva-
nja su pokazali da ucenici sa nizim Skolskim
uspjehom ostvaruju 1 nize skorove nha svim
subtestovima, kao i na generalnom skoru
testa motivacije $kolskog postignuéa, te da
su ucenici gimnazije i tehnickih skola vise
motivisani za postizanje skolskog uspjeha u
odnosu na ucenike zanatskih zanimanja.

U drugom istraZivanju posveéenom mo-
tivaciji $kolskog postignuca, Suzi¢ (2006b) je
posac od sliedecih pretpostavki: motivisa-
nost za §kolsko uéenje pada tokom godina
provedenih u skoli; skolski uspjeh je pove-
zan sa motivacijom postignuéa, a ova veza

Pride, which they feel in those moments, is
internal motive. It is well known saying that
nothing succeeds as success.

Teaching should hence conceive to bring
an optimum of success and minimum of
failure. Process of leatning motivation comt-
poses from emphasizing goals and creating
appropriate atmosphere for learning. Schools
today do not take this in account. Students’
confidence in personal possibilities and high
value of school’s success ate more importang
factors in predicting their school achievement
than treal possibilities. Teachers’ task is to
work out these aspects of achievement moti-
wvation in their subject and to enable students
to experience success and to feel the pride
over that success.

There is rich lterature in term of research-

. es dedicated to various aspects of achieve-

ment motivation. Among other authors who
recently tackled issve of school’s achievement
tnotivation, the most significant are research-
e5 done by Professor Nenad Suzic.

Sampling a 171 secondary school students
in Banja Luka , Suzié, (2006a), has conducted
research, whete he siatted from assumption:
the lower school success, the fower 15 level
of school’s achievement motion; students of
Grammar school and Technical schools are
more motivated for success than Craft school
students. As instruments he used the Great
Achievement Motivation Inventory (GAMI).
Resulis have shown that students with lower
schools success accomplished lowes scores in
all subtests as well as in general score of tests
of school achievement motivation. It also
showed that students of Grammar school
and Technical schools are more motivated
to achieve school success compated to Craft

_ school stadents.

In another sesearch on school achievement
motivation, Suzi¢ (2000b) started from next
presumption: motivation for school leasning
falls down over years spent in school; school
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se razlikuje kod rane, srednje i kasne adoles-
cencije; 1, uéenict &iji roditelji imaju visi nivo
skolske spreme bolje su motivisani za Skol-
sko postighuce. Od instrumenata koristio
je Veliki inventar motivacije postignnia (VIMP),
Harterovu Skalu vanigke 1 unuirainje mo-
tivacije” tz 1981. godine, te Valerandovu
wokalu akademske motivacije” (Academic
Motivation Scale) iz 1992, godine. Uzorak je
sacinjavalo 497 ucenika osnownih i srednjih
gkola v Banjoj Luct: Rezultati su pokazali da:
motivisanost ucentka za skolsko ucenje pada
tokom godina provedenih u skol; uéenict sa
boljim $kolskim uspjehom imaju vidi nivo
moiivacije za $kolski uspjeb; skolski uspjeh
zajedno sa vzrasiom zaacajnije deicominise
motivaciju za skolske postignuée na nivou
rane 1 stednje adolescencije, nego na nivou
kasne adolescencije; 1, nema znacaine ra-
zlike rzeedu skolske spreme oca 1 majke u
odnosu na motivaciju za skolsko postgnuée
ucenika.

Motivaciju Skolskog postighuéa poireb-
no je stalno istrazivati i sagledavati sve fakto-
re kofi uticu na njen smjer, dinamiku i karak-
ter, jer je motivacija postignua faktor koji
dovodi do kvaiitet:ﬁjeg angazovanja udenika
U NasEavi.

METODOLOSKI OKVIR
ISTRAZIVANJA

Hipoteze

U ovom istraZivanju posli smo od trf hi-
poteze:

1. Srednjoskolci ée pokazad tendenci-

ju ka visokom opétem ntvou motivacife skol-

skog postighuéa.

success is linked with achievemens motivation
and this connecton is different during casly,
middie and last adolescence; studenis whose
parents have higher level of school education
are more motivated for school achievement.
As instrument he wsed the Grear Achieve-
ment Motivation Inventory (GAMI), Harter’s
“scale of extrinsic and intrinsic motvation”
from 1981 and Valerand’s “Academic Motiva-
tion Scale” froim 1992, Research was done on
sample of 497 siudents of primaiy and sec-
ondaty schools in Banja Luka .
showed that motivation for school learning
falls down over the jiears spent in 2 schook
studenis with better schools success have
higher level of motivation for schoel suc-
cess; school success [ogether with age more
significantly determines motivation for school
achievement on level of eaily and middle ado-
lescence than st the level of laie adolescence.
It also showed that there is no significant dif-
ference between fathers’s and mother’s quali-
fications and motivation of student for school
achievement.

The results

School achievement motivation needs to
constantly research and observe all factors
that influence its direction, dynamic and char-
acteristic, because achievement motivation is
factor that leads to mose qualitative engage-

iment of smdenis in classes.

METHODOLOGICAL FRAME
OF RESEARCH

Hypothesis

In this research we started from three
hypotheses:
1. Secondary school students will show

tendency to generally higher level of school’s
achievement motivation.
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2. Uéenici Gimnazije 1 Srednje ekonom-
ske skole pokazaée vidi nivo motivacije $kol-
skog postignuca u odnosu na ucenike zanae-
skih zanimanja.

3. Skolski uspjeh udenika je statisticki
znacajan prediktor motivacije udenika za
gkolskitn postignuéem.

Uzorak

Uzorak naSeg istrazivanja cinili su ucent-

ci trideset odjeljenja iz tri stednje kole sa -

podrudja Tuzle, 1 to: Gimnazije ,,Mesa Se-
limovi¢* (264 ucenika), Srednje ekonomske
skole (240 udenika} i ucenici zanatskih zani-
manja iz MjeSovite srednje masinske Skole
(227). Veli¢inu uzorka racunali smo pomodu
G* POWER 3 progratna, gdje smo uz hete-
rogenost od 0,70 i mogucu gresku uzorko-
vanja do 5% dobili podatak da najmanji broj
jedinica u nasem uzorku mora iznositi 613
ispitanika. Kako je nas uzorak vedi 1 iznosi
731 ispitanika, moZemo konstatovati da se
uzorak ispitanika moZe smatrati reprezen-
tativiim z2 podrucje osnovnog skupa {(po-
pulacije}. Rezultati hi-kvadrat testa poduda-
ranja pokazuju ujednacenost naseg uzorka
prema visti srednje skole (y* = 2,89; df =
2; p = 0,24), sto nam daje pravo rzvodenja
odredenih generalizacija. Kada je u pitanju

steuktuez vzorka prema skolskom uspjehu -

ucenika, istraZzivanjem je obuhvadeno 239
ucenika sa nedovoljnim uspjehom, 17 uce-
nika sa dovoljnim, 133 sa dobrim uspjehom,
227 koji ostvaruju vrlodobar uspjeh, te 115
odlikasa.

2. Students of Grammar and Economy
schools will show higher level of school’s
achievement motivation than Craft school
students.

3. School success of students is statisti-
cally significant predictor of students’ moti-
vation for school achievernent

Sample

Sample of our research were students
of 30 classes from three secondary schools
from Tuzla region: Grammar school “Mega
Selimovié” (264 students), Economy school
(240 students) and Craft school students
(227). Size of sample we calcalated through
G*Power 3 program, where, with heteroge-
neousness of 0,70 and possible mistake in
sampling by 5 percent, we’ve got data that
least number of units in our sample needs
to be 613 questioned examinees. Since our
sample is higher and it figures 731, we can
conclude that sample of examinees may be
considered as representative for region of
population. The results of hi-quadrate test
of correspondence show alighment of oux
sample to kind of secondary school (y* =
2,89; df = 2 p = 0,24) that gives us sight to
deduct certain generalization. The research
included 2 239 student with insufficient suc-
cess, 17 students with sufficieni success, 133
students with good success, 227 students
with very good success and 115 students
with excellent success,

55



b Muratovié: MOTIVISANOST SREI)N}OéK(’)]'.ACA...

NASA SKOLA 2012 Banja Luka

Instrumenti

Od instrumenata, u isizaZivanju je ko-
wsten  Veliki  inventar molivacife  postignnén
(VIMP) (Suic, 2006a).

VIMP - Veliki inventar motivacje postignuin
s¢ sasioji se od 128 pitanja koja sa raspore-
dena u sljedece subtestove: 1) semo-efikasnost
i kompetenciia; Z) adaptivea atribucija i wyjerenje
0 sposobnosti kontrole; 3) zainteresovanost nienika
%4 rasiavu i perogpijja Rompetencije; 4) nive vred-
novanja akadenskog postignnéa; 5) djjevi. VIMP
predsiavlja toventar na kome se ispitanici

fovermi ola iy

e, .
Zpsavam u roumni swaganja

zjadajav #i neslaganja
(da—ne) s datim tvednjama u veei sa motiva-
cijom (Skolskog) postignuéa. Osnovu i pod-
sticaj za izradu ovog instrumenta predstavija
model baznih izvora motivacije (Skolskog)
postignuda koji nam. mudi Pol Pintri¢ 2003,
godine. Instrument pokazuje visoku korela-
ciju sa Harterovorm Skalbar snunirainge i vanfske
motivagie (Motivational Orientation, Haster,
1981; prema Suzié, 2006a) i Velerandovom
Skalom akademske motivace (Academic Moti-
vation Scale, Vallerand i sar., 1992; ibidem).
Za Veliki inventar motivacije postignnéz vradih
smo bazdarenje na-nasem uzorku. Tabela 1
pokazuje rezuitate ostvarene na nasem uzor-
ku u odnosu na rezultate orginalnih bazda-
renja,

Instruments

During research the Great Achievement
Motivation Inventory was used as an insteo-
ment (Suzic, 2000).

The Great Achievement Motivation In-
veniory (GAMI) consists of 128 guestions
arranged in following subtests: 1) self-effi-
clency and competence; 2) adaptive atteibu-
tion and conviciion of capability of con-
trol; 3) students’ interest in learning process
and perception of competences; 4) level of
comprehension of academic achievements;

AT T T’. ~ C2ARAT

4 Fir OLLLLER T wnavi: TODEC
B & Siake

C3Chits ait
imventory in which examinees declare with
agreeing or disagreeing (yes - no) with given
statement t collection with motivation of
{school) achievement. Base and initiative for
consteuction of this instrument represents
model of basic sources of (school) moti-
vation achievement offered by Paul Piniric
(2603). The insteuiment shows latge corve-
lation with Harter’s Scale of intrinsic and
extrinsic motivation {(Motivational Orienta-
tion, Harter, 1981, Suzic, 2006a) and Velle-
rand’s Academic Motivatdon Scale and (sae.
1992, ibidem). For GAMI we have done
gauger on our sample. lable 1 shows resuits
made on our sample in relation to the results

of original gaugers.
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TABEILA1
Rezultat bazdarenja 1V IMP-a

TABLE 1
Results of gauger of AMI

Achievement Motivation Alpha-Cronbach (o} Alpha-Cronbach (ec)
Inventory (AMI) ariginal gauger our gauger
1. self-efficiency and competence 0,74 0,88

a) self-effictency 0,66 0,56

b) perfornative self-efficiency- 0,70 068
expactation of success ) :

¢} pereeption of competence — 0,53 0,63
recognition

d) seff-esteem : 0,68 0,81

&) self-determination — 067 0,62
acadermic control

2. attribution and conviction 0,79 0,81

of capability of control

a) engagement 0,70 0,63

b) challenge 0,70 0,58

<) controt 0,70 0,65

3. students’ interest in learning process 0,68 0,63

and perception of competences

4, Levet of comprehension of 0,62 0,72
academic achievements

5. Goal setting 0,69 0,59
a) mastery 0,75 0,80
b} performative goals 0,72 0,66
¢} nonconformism 0,55 0,57
GAMI's genefal score 0,77 0,91

Legenda: Veliki inveatar motivacije postignuca (VIME) - Achievernent Mativation Inventory (AMI); Alpha-Cronbach
() orginalno baidarenje - Alpha-Cronbach (o)original gauger; Alpha-Cronbach {x) nae baZdarenje - Alpha-Cronbach (%)
our ganger; 1. Samo-efikasnost i kompetencija - 1. Self-efficiency and competence; 2) samo-efikasnost - a) self-efficiency; b)
performativna samo-efikasnost — oéekivanje uspieha - b) perfomative self-efficiency-expectation of suecess; ¢} percepeija
kompeten{n]e — zekopmicija - ¢} perception of competence — recognition; d) samacitenjenje - d) self-esteem; €} samodetermi-
nacija — akademska kontrola - €) self-determination — academic control, 2. Atdibucija i uvierenje o sposobnosti kontrole - 2.
attribution and conviction of capability of control, 4} angaZovanost - 4} engagement; b) izazov - b) challenge; ¢) kontrola
- ¢} control; 3. Zainteresovanost ucenika za nastavy i percepeija kompctencije 3. Students’ interest in learning process and
perception of competences; 4. Nivo viednovanja akadermskog postignuéa - 4. Level of comprehension of academic achieve-
ments; 5. Ciljevi - 5. Goal setting; 2) rnastery, ovladavanje - a) mastery; b) performativai cilievi - b) performative goals; <)
nonkonformizam - ¢} nonconformism; VIMP — generalni skor - GAMI's general score
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Osim Alpha-Cronbachoveg keeficgenta pousg-
danosii mjernog instramenta, racunali smo
v Kuiser, Mayer, Olkin mjern repregentativaosts,
kao 1| Momirovié-Grdelj mjern bomagenosti. Kaiser,
Mayer, Qlkin (KMO} miera reprezentativino-
sti fznosi 0,86, dok mjera homogenosti H,
= (0,89 ukazuje da je tije¢ o homogenom
hstromentu koji je pogodan da se njime za-
hvate aspekiti koji se odnose na motivaciju

skolskog postighuca.
Nadin realizacije istraZivanja

fsirazivanje je obavljeno u txl srednje skole
sa podrucia Tuzle u toku skolske 2009/2010.
godine. Srednjoskolci su odgovarali na Vediks
inventar motivacye postignude (VIMP), za ju nam
je pticnjenu bilo potrebno oke 30 minuta u
okviru ¢asa odjeljenske zajednice. Udenicima
je nagladeno da je istrazivanje anonimno, te da
<e se rezultaii koristiti iskljudive u naufne svi-
he. Istrazivac je ditao jedno po jedno pitanje,
a2 ufenict su popunjavali list za odgovore. U
toku ispitivanja, ispitiva¢ je bio u neposred-
nom kontakiu sa ispitanicima, tako da su is-
pitanici inali moguéunost postavijanja pitanja i
trazenja dodatnih objadnjenja. Za obeadu po-
dataka dobiventh instrumentima, kori$teni su
softveri SPSS 16 (Statistical Package of Social

S

mmen A P
SHOACEY

ces-for Windows) 1 G*FPower 3, dok je za
zradunavanje metjskih karakieristika instru-

mentazia koeiSten SPSS-ov macro rt9s.

REZLULTAT! ISTRAZIVANJA

Prva hipoteza u ovom istraZivanju glasila
je da e srednjoskolcl pokazati tendenciju ka
visokom opétem nivou motivacije skolskog
postignuéa. Motivacija §kolskog postignuca
odredena je ukupnim skorom na Velikon

Besides Alpha-Cronbach coefficient of
reliability of measuting instrument, we have
caleulated also Kaiser, Mayer, Olkin measuze
of sepresentative quality, as well as, Momirovié
- Grdelfs measure of homogeneity. Kaiser,
Mayer, Olkin (KMO) measure of representa-
tive quality is 0,86; while measuce of homoge-
neity H4 = 0,89 shows that it is homogeneous
mstrwment suitable to tackie aspects related to

school achievement motivaidon,
Way of realization of research

Research has been conducted in three
secondary schools from the Tuzla region
over 2009/2010 school year. Students an-
swered GAML The research was carried
within 30 minutes at head teacher’s class.
Students were told that research is anony-
mous and that results will be used primary
in research purposes. The researcher read
questions one by one, and students filled in
the answers. During research, the researcher
was in direct contact with examinees, so that
exarninees had an opportunity to ask ques-
tions and seek further explanatons. Sofi-
wares SPSS 16 (Statistical Package for Social
science — for windows) and G*Power 3 have
been used foi daia processing, whie SPSS
macto rtt9s has been used for calculating
metric characteristics of instrumentaries.

RESULTS OF RESEARCH

The first hypothesis in this research. is
that high school students will show ten-
dency to generally higher level of school
achievement motivation. A school achieve-
ment motivation is defined by total score of
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inventaru motivacie postigniéa (VIMP). Ovaj in-
strument se sastoji od 128 indikatora (poka-
zatelja) koji su raspotredeni u pet subtestova,
i to: Samo-efikatnost i kompetencija, Adaptivna
atribucija i uvjerenje o Sposobnosti kounirole, Zain-
Geresovanost wienika o pastavs, Nive vrednovagia
akademskoy postignuéa 1 Cifjevi. Skor indikatora
(pokazatelja) ukazuje 1 na nivo motivacije po-
stignuéa, Obzirom da su indikatori kodirani sa
vrijednostima 0 i 1 (postoji, ne postofi; inaju,
nemaju), teorijski raspon skorova distribuira
od { (odsustvo motivacije postignuca) do 128
(maksimalan nivo motivacije postignuéa). Bu-
duéi da skala IIMP nije standardizovana, u
istraZzivanju se nije mogao primijeniti bilo ka-
kav vanjski reper (tacka za poredenje), stoga
je procjena razvijenosti nivoa motivacije §kol-
skog postignuéa izvtiena preko distibucije
postignutih skorova ispitanika na kojima je
primijenjen. iastrument. Osnovni deskeiptivo
pokazateljt dati su v Tabeli 2.

TABELA 2

GAMI. This instrument composes 128 indi-
cators which are divided into five subtests:
self-efficiency and competence; adaptive
attribution and conviction of capability of
control; students’ interest in learning pro-
cess; level of comprehension of academic

“achievements; and goal setting, Presence

of indicator suggests an also presence of
achievement motivation, Since indicators
are encoded with 0 and 1 values (present,
absent, have, doesn’t have) the theoretical
diapason of scoges ranges from 0 (lack of
achievement motivation) to 128 (maximal
level of achievement motivation). Since
GAMDPs scale is not standardized, we could
not apply any outer comparable data, hence
estimation of level of school achievement
motivation has been conducted through dis-
tribution of achieved scores of examinees
on whom the instrument was applied. Basic
descriptive indicators are given in Table 2,

Deskriptivna statistika na Velikom inventara miotivacije postignuéa za cio vzorak

TABILE 2

Descriptive statistics on GAMI for whole sample

Number of a-ic standard
examinees deviabion
achievement 31 80,37 16,30

motivation

min  max skewness kurfosis petcentile
15 50 73
0 128 -0,56 -3,50 63 82 92

Legenda: Broj ispitanika - Nurnber of exarmmees; Aritrneticka sreding - a-ic; Slandardna devijacija - standard deviation;
Mins - moitr, Max - max, Skewness - skewness; Kurtosis - kurtosis; Percentili - percentili; Motivacija postignuéa - achievement

motiyaton

39



L. Musatovié: MOTIVISANOST SREDNJOSKOLACA....

NASA SKQLA 2012 Banja Luka

Iz desksiptivnih pokazatelia, kac sto je
vidljive iz Tabele 2, prosjeéna vrijednost
(M = 80,37; 8D = 16,30) je nedto iznad te-
otijskog prosjetnog skora koji bi se mogao
ocekivati (64). Ista stvar je wolljiva i preko
statistika skjunisa (skewnessa) (S, | ~0,56),
sto ukazuje na blago negativno asimetriénu
distgibuciju (preovladavaju visi prosjetni sko-
rovi). Egzakinii uvid u navedeno moie se
objasniti pomodu percentiia. Percentilni rang
nam ukaznje da 15% ispitanika ostvaruje nivo
motivacije postignuca koji je manji il jednak
teorijskoj prosjednoj vrijednosti koju bismo
mogh ocekivati za skalu koja ima 128 stavki
Ostalib 85% ispitanika imaju nive motivacije
postignuéa vidt od teariiskog skora. Da hi-
smo precizoije dali odgovore na piva hipote-
zu, na osnovu dobivene aritmetitke sredine i
standardne devijacije izvsdili smo kategorisa-
nje ispitanika na visoko motvisane, prosjed-
no motivisane i nisko motivisane u domenu
$kolskog postignuéa, Kategorisanje je izvide-
no na osnovu formule M £ 15D, Na ovaj na-
¢in dobili smo podatke da od ukupnog broja
ispitantka (N = 731}, njih 130 (17,8%) spada
u kategoriju ucentka sa niskom motivacijom
postignuéa; 481 ucenik (65,8%) je prosjecno
motivisan za postizanje $kolskog postignuéa,
dok 120 ucenika (16,4%) pokazuje visoku
motivacije za postizanjc uspjcha. :

Na osnovu naprijed refenog, moZemo
zakljuditt da je prva hipoteza naleg istraZiva-
nja i potvrdena, odnosno da tuzlanski sred-
njoskolci pokazuju tendenciju ka visokom
stepenu izfaZenosti motiva za Skolskim po-
stignudern,

Cilj naSeg istraZivanja bio je ispitati razlike
u nivou motivacije postignuca s obzirom na
vistu stednje Skole koju ispitanici pohadaju.
Prema postavljenoj hipotezi, oéekivalo se da
¢e ucenict Gimnazije 1 Sredoje ekonomske

Based on Table 2, including descriptive
determiners the average value { M=80,37:
51=16;30) is slightly above theoretical val-
ve standard expected (64). The same siatis-
tics is noticeable in (skewness) statistics (Sk
-0,56) which implies slightly negative asym-
metric distribution whete higher scores pre-
vailed. More accurate analysis can be done
by percentile. Percentile rank shows that
15 pexcent of the examinees have achieved
the level motivation that is lowes ot equiva-
lent to the average theoretical value that can
be expected fot the scale of 128 iterns. An-
other 85 of examinees have achieved high-
er level of mottvation than the theoretical

y [ T
score, In ceder to geL oL atcurale answers

to the first hypothesis based on arithmetic
middle and standard deviaton results we
have dene categorization of the examinees
on: high motivated students, average moti-
vated students and low motivated students.
Categorization was done through the use
of the next formula- M & ISD. Using this
method we collected the data of the whole
number of the examinees, (N = 731), 130 or
(17.8 pesrcent) belong to the low motivated
students; 481 student or (65.8) belong to
the average motivated achievement students
and 120 students or (16.4 percent) belong to
the highly inoiivated group.

Considering all these facts we can con-
clude that the first hypothesis of our re-
seatch is stated, so the Tuzlian high school
students showed a high level of achieved
school motivation.

The main purpose of our research was
to examine the differences in the students’
motivation where they go to the different
high schools. According this stated hypoth-
ests it was expected that the students of
the Grammar school antd Economical high
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fkole bin vife motivisani za Skolsko posti-
gnuée v odnosu na udenike zanatskih zani-
manja. Obzirom da podaci na varijablama
koje predstavljaju motivaciju $kolskog po-
stignuéa udovoljavaju pretpostavkama koje
nalafu parametrijske procedure (normalna
distribucija), ovu hipotezu testirali smo jed-
nofakiorskom wnivarijantnom analizom va-
tijanse (ANOVA) i Fiderovim koeficijentom
(F-test), kao mjerom statisticke znacajnosti
medu udenicima razlic¢itih srednjih Skola.

Tabela 3 prua nam uvid u neke pokaza-
telje deskriptivne statistike kao 1 vegjednosti
Fiserovog koeficijenta.

TABELA 3

school would be more motivated than the
craft school students.Since data on variables
that represent academic achievement moti-

. vation satisfy the assumptions required by
patamettic procedures (rormal distribution)
This procedure was tested through the use
of one factor analysis of variance (ANOVA)
and Fisher coefficient (F-TEST) as well,, as
the measurement of the statistical impor-
tance among the various high school stu-
dents.

Table 3. is based on some descriptive sta-
tistics and also the vatiable of Fishet’s coef-
ficient.

Motivacija postignuéa s obzirom na sritu srednje Skole (ANOVA)
Achievement motivation regarding #be different high schools (ANOVA)

Variable Numab. Arithm, Standard

High school of middle deviation F P

_ examiness

Seif-efficiency Cirammar s. 264 35,58 7.83
Competence Economy s. 240 34,65 8,65

Craft school 227 3117 8,75

Total 3 3350 8,59 18,27 0,000
Adagptive attribution rammar s. 264 14,97 3,60
and Econemy school 240 15,19 4,63
Conviction of Craft schiool 227 13,04 4,82
capability control Total YEL 14,44 4,46 12,27 0000
Students school Grammat 5. 264 6,69 1,86
motivation and Economy school 240 6,47 2,51
perception of Craft schoo} 221 621 2,54
competency Total 731 6,47 231 261 0,74
Score level of Grammat s. 264 755 1,36
the acadeiic Econotny school 0 180 1,75
achievements Craft School 227 7,64 193

Total 731 7.66 1,85 1,14 0319
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Goals: Grammar s,
Economy schood
Crafi school
Total

VIMP score Grammay s
Feonomy sclioo]
Crait s,

Totul

364 17.58 3,64
240 12,23 3,69

237 17,91 3,35

731 17,89 3.58 206 0,129
264 82,38 15,16

346 8233 17,28

327 75,97 15,72

731 80,37 1636 i23% 6000

Legenda: Varijabla - Variable; Srednja Skola - High school, Broj ispitmika - Nwub. of evaminees; Antmeiicks sredina

- Azithm, middle; Standardna devijacia - Stndard devindon;

Bamo-cihasnost § kompetencija - Setfefficicney Competence;

Adaptivoa atribucia § uvjesenje o sposobnosti kontrole - Adaptive aitvibution and Conviction of capability control; Zan-
teresovanost uéenika za nastavu i percepeija kompetencijc - Stdents school motivation and pereeption of competeacy; Nivo

veednovanja akademsliog postignuéa - Score fevel of the academic achievernents; Ciljevi - Goals; VIMP slhor - VIMP score:

>

Gimnazija + Gramimar 5. Tkonomska fkola - Feonomy s; Zanatska zaninanjs - Craft school, “Totad - “Total

Tz Tabele 3 je vidliivo da se odgovori
ucenika s obhzirotn na vrstu srednje gkole
statisticki znacajno razlikuju na generalnom
skoru VIMP-a i subtestovima Samo-efikasnost
i kompetencija i Adaptivna atribucgia i uvjerenje o
sposobrosti kontrole. Za generalni VIMP skos
racunalt sino velidinu uticaja nezavisne vari-
jable, te dobili podatak da eta kvadrat iznosi
0,03. Preciznije kazano, razlike vrste srednje
skole objasnjavaju 3% varijanse generalnog
VIMP skora. F-test nam pruZa informacijn
o postojanju siatisticki znadajne razlike -
medu opseirviranih velidina, ali ne pokazuje

u &ju korist ide ta razlika. U nadem sluda-

ju to lako moZemo uoditi na osnovu visine
asitietickih sredina. Na osnovu ovog de-
skriptiviiog pokazatelja primjedujemo da su
ucenici zanatskib zanimanja ostvarili znatno
niZe viijednosti na genetalnom skoru VIMP-
a u odnosu na ucenike Gimnazije i Srednje
ekonomske skole. Permpeija samo-efikasnosts i
kompeiencife je bazad izvor motivacije udenika
za $holsko postignuée koje se zasniva se na
teoretskom polaziftu da se ljudi vise zalazu,
napornije rade, istrajavaju i bolje eade ako

Table 3. indicates that the studenr’s an-
swets regarding the various schools are sig-
nificantly different on general score VIMP-
A and subtests, self-efficiency, competence,
adaptive attribution and coavicton of capa-
bility control. We used independent variable
tmpact in getting the general VIMP and we

got the result where eta cube stands for 0,03,

More preciously the differences between

the vatious high schools explain 3 percent
of the general VIMP score variance. - test
indicates that there are significant differenc-
es between observed uaits but it does not

indieate which unit is better, Tn our cage

can easily notice those differences by using
the arithmetic middie craft school student’s
level height. These descriptive determiners
indicate that accozding to the general VIMP
score, the craft school students achieved
significantly Jower results than the stdents
who attend Grammar school and Economy
school as well. Percepiion of self-efficiency
and competence is the base source of moti-
vation for the school achievement which is
based on theory that people who believed
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vjerwju da su efikasni 1 kompetentnt u ne-
koj aktivnosti, Petcepcija samo-efikasnosti 1
kompetencije, dakle, podrazumijeva istotiju
uspjeha i neuspjeha ucenika. Na$ rezuliat ide
u praveu izvodenja zakljucka da su ucenici
zanatskih zanimanja ¢e§ce u prilici dozivjeti
neuspjeh u ucenju i savladavanju nastavnog
progtama, zbog Cega je njihova percepcija
samo-efikasnost i kompetencije na niskom
nivouw. Ucenici zapatskih zanimanja ostvari-
Hi su znatno nizi skor na subtestn Adaptivia
atribuciia { uvjerene o sposobnosti Rontrole v od-
nosu na ucenike Gimnazije 1 Srednje eko-
nomske skole. To nam ukazuje da ucenici
zanatskih zanimanja nemaju tzgradena uvje-
tenja da uspjeh { neuspjeh v nekoj akrivnosti
zavisi od li¢ne kontrole, od uvjerenja ¢ via-
stitoj sposobnosti adaptiranja, te slabo kori-
trolidu desavanja vezana za skolsko ucenje.

Nakon $to smo, vz pomoé Fiserovog
koeficijenta, utvrddi postojanje statistic-
ki znacajne razlike na generalnom skoru
VIMP-a, na subtestovima Samo-¢fikasnost i
kompetencija 1 Adaptivaa atvibucija i uvjerenje o
sposebnasyi kontrole, zanima nas preciznije gdje
su tazlike izmedu uéenika Gimnazije, Sred-
nje ekonotnske skole i zanatskih zanimanja.
Ovo nam omogucava postupak visestruke
usporedbe i Takijev HSD test (Tukey HED
Post Hoc test).

- in their own efficiency and competency in
doing some activities have higher determi-
nation, stronger will and work harder than
others. So, self-efficiency and competence
imply on history of student success or fail-
ute.

Qur success result implies that the craft -
school students often have lack of success
in learning and acquiring of teaching ma-
terial. For that reason their self-efficiency
perception and competence is on low level.
To sum up, crafe school students achieved
too low score at Adaptive attribution and
conviction of capability of control subtest
in compatrison with Grammar school and
Economy school students result. This im-
plies that the craft school students have no
well-established beliefs about success and
faiture of school material acquiting which

- depend on personal adaptation, self-control
and convictions, After being established
the huge differences on general VIMP score
as well as on Self-efficiency and Compe-
tence test and Adaptive Attribution and
conviction of capability of control we want
to find out more preciously about differ-
ences between Grammar school, Economy
school and craft schools. This analysis can
be done through the use of multi compari-
son and Tukey HSD Post Hoc test,

63



L. Muratownié: MOTIVISANOST SREDN](}éKOLACA‘..

NASA SKOLA 2012 Banja Luka

TABELA 4
Post Hoc komparacije za kategoiitku varijablu sritz srednje Seole
TABLE 4
Post Hoc comparison for categorical variable of high schoo!
Schools by type
Self-cificiency and ] 2
compelence 3
4 K]
Adaptive altribution 1 2
and convention of capability )
control, 2 3
VIMP— score |
2

Important dif, p
0.94 6,423
4,472% 0,000
3,48% 0,000
0,22 0,841
1,94% 0,000
2,16% 0,000
0,05 0,999
641% 0,000
6,36" 0,000

Legenda: Vrsta srednje §kole - Schools by type; Znadajne razlike - Important dif; Samo-efilasnosi i kompetencija - Self-
efficiency and competence; Adaptivia stribucija i uvjerenie o sposobnosti koatrole - Adaptive attibution and conveation of

capability control; VIMP- skor - VIMP- score

Legenda: ¥ razlika znadama na nivou p < 005; 1 - Gi-
mnazna; 2 - Hkonomsksa $kola; 3 - zanatska zanimanja

1z podataka u Tabeli 4 mo¥emo uoditi
da se odgovori ucenika zanatskih zanimanja
na subtestovima Samo-¢fikasnost i kompetenci-
Jja, Adaplivag atribusia { avjerenje o iposobuosti
&onirole, kao i na generalnom skoru VIMP-
a, statisticki znacajno razlikuju v odnosu na
odgovore ulenika Gimnazije. Ista razlika
volljiva je i kada su u pitanju medusobne
komparacije odgovora ucenika zanatskih za-
nimanja i uCenika Srednje ekonomske skole.

Tabela 4 nam, takode, govori da nema
razlike u odgovorima ucenika Gimnazije i
Srednje ekonomske niti na jednoj varijabli
koja je bila predmet videstruke usporedbe.
Ovalevi rezuldtati Post Hoc testa idu u pravea

Legend: * mean differences on level p < 0,05; 1 .- Gram-
mar school; 2 - Ficonomy schook 3 — ceafi school

As it is evident from table 4 the answers
of the ¢raft school students on subtests Self-
efficiency and competence, Adaptive attri-
bution aid conviciion of capability conérol
as well as on VIMP general score stadstically
differ significantly than the Grammar school
siudents answers. The same difference is
noticeable in comparison of the Economy
school stadents’ answers and craft school
students” answets.

Table 4 implies that thete is no differ-
ence on any variable that was the subject of
comparison in responses of both Grammar
school students and Economy school stu-
dents. These results related on Post Hoc’s
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prihvatanja druge hipoteze naSeg istraziva-
nja. Medutim, postavljerra hipotezu prihvai-
demo djelimicne, zbog émjenice da nisu utvede-
ne statisticke znacajne eazlike u odgovorima
ncentka razlicith skola na svim komponen-
tama motivacije Skolskog postignucéa.

Sada nam se namece pitanje kakva je pe-
dagoska vrijednost ovog nalaza? Danasnji
sistem obrazovanja u skolama koje pripre-
maju ucenike za zanatska zanimanja je nea-
dekvatan za ucentke. Radi se o tome da im
skola ne pruza uslove za uspjesno ucenje, da
su programi preteski i sa malo prakticnih sa-
drzaja. Stoga je na prosvjetnim vlastima da
razmotre pttanje inoviranja nastavnih plano-
va 1 programa za skole koje pripremaju uce-
nike za zanat.

U istrazivanju smo poslt od pretpostavke
da je $kolski uspjeh ucenika statisticki znaca-
jan prediktor motivacije ucenika za $kolskim
postignucem. Da bismo odgovorili na ovu
hipotezu, racunali smo linearhu regtesiju,
tragajudl za najboljom lintjom slaganja (best
Jiy izmedu Skoltkag uspieha | motivisanosd
ucenika za §kolsko postighude, izrazene pre-
ko VIMP-skora.

Priinjenom postupka izrac¢unavanja line-
arne regresije za navedene vagijable, dobili
smo koeficijent korelacije (R = 0,46) koji
vkazuje na umjerenu povezanost izmedu
skolskog uspjeha i motivacije postignuéa,
1zrazene kroz [/IMP-skot. Koeficijent detet-
minacije (R*= 0,21) govoti o tome kolika se
proporcija varijanse motivacije postignuca
moe objasnitl na osnovu skolskog uspjeha,
odnosno koliku praporciju varijanse dijele
nezavisna i zavisna vatijabla. Na osnovu na-
$th rezultata, moZemo redi da 21% varijanse
tezultata vaeijable VIMP moZzemo objasniti
uz pomo¢ skolskog uspjeha.

test help us to prove the second hypothesis
of our research. But we can state partly the
second hypothesis for not including sighifi-
cant statistics differences and all the com-
ponents of the school motivation achieve-
ment.

Now, the important question 1s: what is
the pedagogic value of this analysis?

Contemporary school system for craft
school students is inadequate. It means that
schoots don’t offer adequate conditions for
successful learning and that school programs
are too hard to get into and also, there is no
enough practical work at schools. Therefore,
the school authorities have to consider how
to improve school plans and programs for

- secondagy craft schools.

Our research is based on hypothesis
that the school success of the sdents is
statistically significant predictor of school
achievement motivation, In order to con-
firm this hypothesis we use linear regtession
searching for the best line of agreement fie
between school achievement and student’s
motivation for school achievement done
through VIMP score.

By applying the lnear regression for-
mula for stated variables we got the correla-
tion coefficient (R=0,46) whick implies on
moderate coirelation between school suc-
cess and motivation achievements through
VIMP scote.

Domination coefficient (R=0,21) tells
us that variance of school achievement mo-
tivation can be explatned by using school

- achievement data., or the proportion of in-

dependent and dependent variable. Our re-
sults demonstrate that 21 percent variance
VIMP vatiable can be explained through
school achievements.
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Vitjednost standardizovanog regresionog
koeficijenta (§ = 0,46) svojom veli¢inom uka-
zuje na to kolikoe kolski uspjeh determindde
motivisanost ucenika za postignuée. U nasem
primjeru vidimo da P koeficijent ukazuje na
statistiCki znacajan doprinos Skolskog uspje-
ha motvaciii postignuca {znadajan na nivou
0,001}

Na osnowa rezualtats linearne regresije, gdje
stno kao nezavisou vargjablu imali skelsko po-
stigiwice, a kao zavisou motivaciiu postignuda,
tzrazenu preko VIMP-skora, uz kosittenje en-
Zer metode, dobili smo jednu znadajnu regresi-
onu funkeiju. Izmedu skolskog uspieha s jedne
strane 1 motivacije postignuda, s druge strane,
postoji linearna povezanost. Dobijeni koefici-
jent korelacije znosi R = (0,40, $to nam govost
da oko 21% varijanse tezultata varijable 1TAP
mozemno objasniti uz pomoé Skolskog uspje-
ha. Ostatak neobjaSnjene varijanse motivacije
postignuca {oko 79%) moZe se pripisati fakto-
siena koji nisu tretirand u istrazivanjo.

Grafiéki prikaz najboljeg slaganja (fit hine)
motivacije postigiuca i $kolskog uspjeba nadi
Grafikon 1.

GRAFIKON 1

Value of the standardized regression coef-
ficient ( =0,46) with its size implies how school
achieve determines school achievement moti-
vation. This example shows that coefficient
indicates a siafistically significani contribution
to.the success of school achievement motiva-
tion (significant at the level of 0.001).

Based on the linear regression results,
where we have used school success as an -
dependent vatiable and achieveiment motiva-
tion as an dependent vatiable through VIMP
scotre, and also enter method we got one very
moportant regressive function. There is a lin-
ear correladon between school achievement
and motivation achievement.. The obtained
correlation coefficient 1s B = 0.46, which in-
dicares that about 21% of the variance results
BIAM vatiables can be explained with the help
of schoel success. The rest of the unexplained
variance of achievement motivation (79%)
can be sttributed to factors not treated in the
study.

Graphical display of best fidng (fit line)
achievement motivation and acade-mic pes-
forimance Chart 1, provides,

Linifa najboljeg slaganja motivacije postignuca 1 ske/skag uspjeba

CHART 1
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Iz Grafikona 1 vidimo da pod uticajem
$kolskog uspjeha tmamo blagl porast mo-
tvactje udenika za skolskim postignuéem.
Stoga, fred hipotesu nafeg isfrafivanja, Rofom
smo prefpostavili da fe Skolski uspieh statistitki
xnaiajan predikior motivacije uienika 3a Skolskim
postigruiens, moseno pribvatiti,

ZAKLJUGNA DISKUSIJA

Pitanje kako motivisati udenike za 3kol-
sko postignuée predstavlja, jod uvijek, otvo-
reno pitanje u pedagoskoj teoxiji 1 praksi,
[spitujudi stepen 1zraZenost motivacije $kol-
skog posiighuéa s obzirom na vrstu srednje
skole koju uéenici pohadaju i skolski uspjeh
koji ostvaruju, na uzorku od 731 srednjos-
kolca u Tuzl, dosh smo do rezultata koji do-
zvoljavaju da se izvedu osnovni zakljudel i
time daju odgovori na postavljene hipoteze,

Nasim istrazivanjem dosli smo do na-
laza da tuzlanski srednjoskolci pokazuju
tendenciju ka visokom stepenu izraZenosti
motivacije skolskog postighuda na 1efkom
inventary molivacife postignuia, Cine je potvrdena
proa hipotea nasee friradivania. Dobijeni nalaz
o tzraZenost motivacije $kolskog postignuéa
u skladu je sa rezultatima isteaZivanja dru-
gih autora. Naime, Suzic¢ (2006b) je primje-
wjujuci istl instrument na uzorku udenika
osnovnoskolske i srednjoskolske dobi, do-
$a0 do rezultata da stednja vrijednost za cio
nzorak iznosi M = 80,56, 1 kao $to moZemo
primijetiti, jako je sliéna srednjoj vtijedno-
sti rezultata na nasem wzorku. U svom dru-
gom tstraZivanju motiva za $kolskim posti-
gnudem, Suzi¢ (2006a) je na uzotku od 171
ucenika srednjih $kola u Banjoj Luci, dosao
do rezultata da srednja vrijednost na skali

From Figure 1 we see that under the in-
fluence of school achievement have a slight
increase students’ motivation for school
achievement. Thetefore, the third hypoth-
esis of our research, which we assumed that
the school performance statistically signifi-
cant predictor of students’ motvation for
school achievement, we can accept.

SUMMARY

The question of how to motivate stu-

- dents for academic achievement is siill an

opent question in educational theory and
practice. Examining the degree of severity
of school achievement motivation with re-
gard to the type of high school that students
attend school and achieve success on 2 sam-
ple of 731 high school students in Tuzla, we
have come to result that allows to derive the
main conclusions and thus give the answers
to the stated hypothesis.

Through our research we found that the
findings tend te Tuzla high school to high
school to degree of motivation of achieve-
ment on the Great achievement motivation
inventory, thus confirming the first hypoth-
esis of our rescarch. The obtained findings
about measured academic achievement mo-
tivation is consistent with results reported by
other authors. Suzi¢ (2006b) using the same
method on a sample of primary and second-

- agy school age, came to the conclusion that

the arithmetic middle for the entite sample
was M = 80.56, and as we may notice, it is
very similar to the average value found in
our sample. In its second survey of school
achievement motivation, Suzi¢ (2006a) in a
sample of 171 high school students in Banja
Luka, came to the result that the arithmetic
middle of the scale BIAM for the entire sam-
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VIMP za cio uzorak iznosi M = 76,06. Kao
$to mo%kemo primijetiti, atitmeticka sredina
rezultaia ostvarenih v ovom istraZivanju ne-
§to je niZa od srednje vrijednosti rezultata na
nasem uzorku, ali je viSa od teorijskog pro-
sjecnog skora koji bi se mogao ocekivatl za
teorijski raspon rezultata od 0 do 128. Broj-
na druga isteazivanja motivisanosti mladih
za posignuéem ukazuju na tendenciu ka
visokoin stepenu IzraZenosti ovog motiva.
Istrazivanje motivacije postignuca na uzor-
ku beogradskih studenata Fakulteta za sport
i fizicko vaspitanje, pokazuju tendenciju ka
visokom stepenu iztazenosti motiva za po-
stignucem (Lazarevi¢ i Trebjesamin, 2007).
Kao dto smao randie istakli, motiv za posti-
gnudem je socijaloi motiv koji se odituje u
streljenju uspjehu, ostvarenju visokih do-
stignuca. Definidu ga dvije teZnje: za uspje-
hom i izbjegavanjem neuspjeha. Motivacija
postignuca rezultat je razlika izmedu teznje
za. postizanjem uspjeha t teznje za izbjega-
vanjem neuspjeha. Odito je da sredajodkola
dobro balansiraju izmedu ove dvije teZnje,
te imaju visok nivo motivacije postignuca.
Obzirom da se niadi ispitanici nalaze v pesi-
odu adolescencije, znacajan dio objasnjenja
izraZenosti motiva za postignuéem trebamo
taZiti u razvojnim karakteristikama adoles-
ceiiskog perioda. Demonsititanjem viastite
kompetencije adolescenti mogu da zadovo-
lje svoje potrebe da se istakou, prikazu sebe
vifjednitna 1 da budu prihvadeni, $to je jako
znacajno u ovom periodu Zivota. Nasi rezul-
tati su izuzetno povoljni 1 zbog ¢injenice da
su uzotkom obuhvaceni 1 ucenici zanaiskih
zanimanja, ¢ije ¢e Skolovanje, v veéint sluca-
jeva prestatt zavrsetkom srednje skole. Ka-
snija tumacenja odnosa motivacije fkolskog
postignuca 1 vrste srednje Skole pokazace
da su upravo ucenici zanatskih zanimanja

ple was M = 76.06. As we can see, the azith-
metic middle of results from this study is
slightly lowes than the achieved results in our
sample, but higher than the theoretical aver-
age score that could be expected for the the-
oretical results range from O to 128 Numes-
ous other studies of achievement motivation
of young people show 2 tendency towards a
high level of expression of this motive. The
research achievement motivation in a sample
of students of Belgrade Faculty of Sport
and Physical Education, show a tendency to-
wards 2 high level of expression of achieve-
ment motivation (Lazarevic and Trebjedanin,
2007). As we have said, the motive for the
achievement of the social motive is reflected
inn the striving of success achieving high te-
sults It is defined through two tendencies:
to succeed and avoid fadure. The motivation
of achievement is the result of the difference
between striving for success and achievement
tending to avoid failure. Ft is obvious that
high school students good balance between
these two tendencies, and have a high level
of achievement motivation. Considering the
fact thai our respondents are in adolescence
period, a significant part of the explanation
for the expression of achievement motiva-
tion should look for the charactedstics of
the adolescent developmental period. Dem-
onstrating their own competence adolescents
can fulfill theit needs to stand out, and show
themselves worthy to be accepted, which is
very important in this period of life. Our re-
sults are very favorable and the fact that the
sample included craft school students whose
education, in most cases will stop after they
have finished high school. Furthes interpre-
tations of the correlation between motiva-
tion and academic achievement of secondary
school types show that many school students
who show least interest towards motiva-
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najmanje motivisani po pitanju Skolskog
postignuéa. Stoga, zhatno veéu izrazenost
motivacije §kolskog postignuéa mogli bismo
otekivati da su nam uzorak istraZivanja Cinili
samo uéenici gimnazija 1 stednjih strucnih
skola.

Ovim istraZivanjern nastojali smo utve-
diti posigfanfe ragfika u motivisanosti uienika ga
postignuiem s obirom ra vrstu srednge Skole koju
pohadaju. Pokazalo se da postoji statisticki
znacajna razlika u odgovorima ucenika s ob-
zirom na vrstu srednje $kole na generalnom
skoru VIMP-a1 subtestovima Samo-¢fikasnost
i kompetencija | Adaptivna atyibudia i nyjerenje
o Sposobnosti fontrole. Na osnovu visine ari-
imeti¢kih sredina moZemo zakljuditi da su
ucenici zanatskih zanimanja ostvarili znamo
nize viijednosti na generalnom skoru VIMP-
4 u odnosu na ucenike Gimnazije 1 Srednje
ckonoraske §kole. Rezultat Takijevog HSD
testa Post Hoc komparacije ukazuju nam da
se odgovori ucenika zanatskih zanimanja
na subtestovima Samo-efikarnost i kompetenci-
Jja, Adaptivna atribucija i uvjerenje o sposobnoiti
kontrole, kao i na generalnom skoru VIMP-
a, statisticki znaéajno razlikuju v odnosu na
odgovore ucenika Gimnazije. Ista razlika
uodljiva je i kada su u pitanju medusobne
komparacije odgovora ucenika zanaiskih za-
nimanja i ucenika Srednje ekonomske Sko-
le, dok nisu uivrdene razlike u odgovorima
ucenika Gimnazije i Srednje ekonomske
skole. Rezultati naseg istraZivanja u velikoj
mjeti su u saglasnostl sa rezultatima istrazi-
vanja drugih autora. Suzi¢ (2006a) je, koxi-
stedi isti instrument na uzorku banjaluckih
sredajoskolaca, nasao da posioji statisticki
znacajna razlika u motivisanosti uéenika za
skolskim postignucem, ali samo izmedu Gi-
mnazije 1 zanatskih zanimanja, ali ne i kada
je u pitanju Srednja ekonomska 3kola koja

ton of school achievement. Thetefore, a
significantly higher expression of academic
achievement motivadon could be expected
that our survey sample consisted of only
high school students and craft schools.

In this study we tried to establish the
existence of differences in students’ motiva-
tion for achievement considering the type of
high school they attend. Tt turned out that
there was a statistically significant difference

. in students’ responses regarding the type of

secondary schools in the general score of
BIAM and subtests Self-efficacy and adap-
tive atteibutions and competence, and con-
fidence about the ability of control. Based
on the amount of means, we can conclude
that students’ apprenticeships achieved sig-
nificanty lower values on the general score
of BIAM in compatison to students in high
school and middle school of economics. Re-
sults Tukey’s HSD Post Hoc test compari-
sons show us that the responses of students
in apptenticeships subtests Self-efficacy and
competence, adaptive attributions of belief
and ability to control, and the general score
of BIAM, a statistically significant difference
compared to high school students’ respons-
es. The same difference is evident when it
comes to mutual comparison of student
tesponses apprenticeships and students of

~economic schools, while there were no dif-

ferences in the responses of high school stu-
dents and secondaty education. Our findings
ate largely consistent with results reported
by other authors. Suzi¢ (2006a), using the
same instrument on a sample of high school
students from Banja Luka, found a statisti-
cally significant difference in students’ mo-
tivation for school achievement, but only
among high school and apprenticeships, but
not when it comes to Secondary School,
which, according to the aforementioned re-
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8e, prema pomenutom istxazivanju, nalazi u
seedint. Oba istraZivanja, dakle, ukazuju da
su udenici zanatskih zanimanja slabo mo-
tivisant za $kolsko postignuée u sadasnjem
sisiennu njthovog Skolovanja,

Ako sva djeca nisn jednako motivisana da
uce u tradiclonalnom nastavnom kontckstu,
to ne znads da su neka djeca neprilagodena
il nedovoline sposobna. Radi se o tome da
im $kola ne pruZa uslove za uspjeino udenge,
da su programi preteski i sa malo prakticnih
sadrZaja. Sigurno je da svi uéenici mogu biti
motivisani, samo ako i pruZimo programe
u kojima mogu uspjett, Na nastavpicima je,
pak, da uvaZavaju princip individualizacie u
nasfavi, odnosno priagode didakdéku ak-
tiviost svakom ucenika. Na ta) nadin ‘emo
omogudin ulentku da doZivi vspjeh { osjett
ponos zbog tog uspjeha. Takode, nastava u
skolama bi trebalo koncipirati tako da ude-
nik konstantno ima pregled viastitog napre-
dovanja. Ovo su samo neki od nadina koji
predstavijaju pokusaj da se ukaZe na vslove
i faktore stimulacije udenika za postizanje
uspjeha u kontekstu skolskog uéenia.

U istraZivanju nam se kao pitanje na-
metalo wtvrdivanje motivacije nienika sa Skolsko
postignace 5 obsirom na njthov Skolski uspjeh, 1.o-

micna hi hile odalrivatl da sm 1ifonicrd an y
reRehd DL LSV Ll ol VBTSN 58 GG

W

ljimy. Skolskim uspjehom vise motivisant za
skolsko postignuce. Pritjenom postupka
zracunavanja: lineagne regresije za Skolski
uspjeh i motivaciju postignuéa, dobili smo
koeficijent korelacife (R = 0,46) koji ukazuje
na umjerenu povezanost izmedu $kolskog
uspjeha i motivacije postignuéa, izrazene
krow VIMP-skor. Koeficijent determinacije
(R? = 0,21} nam ukazuje da 21% varijanse
rezultata varijable VIMP moZemo objasai-
ti uz pomoé Skolskog uspjeha. Ostatak ne-

search, in the niddle. Both studies therefore
suggest that students are poorly motivated
apprenticeships for school achievement
i the current system of their education.
If alt children are equally motivated to learn
1 9 traditional teaching contexi, it does not
mean that some children are impractical
or mmsufficient capacity. The fact that their
school does not provide conditions for sec-
cessful learning programs that ate too heavy
and with little practical content, It is cerrain
that ail students can be just as motivated, if
ihey offer programs in which they can suc-
ceeid, For teachers themselves, in turn, to
respect the principle of individualization in
teaching and didactic activity adapt to each
student, Ia this way we will allow the seudent
to experience success and feel pride in that
success. Also, teaching in schools should be
concetved so that the student has continu-
ally review their own progress. These are just
some of the ways that an attempt 1o high-
light the conditions and factors stinulating
students to achieve success in the context of
school learning,

The research we ate as a matter of im-
posed identification of students’ motiva-
tion for academic achievement in relation
to their academic achievernent. It would be
logical to expect that students with better
academic success were more motivaied for
school achievernent. Using the procedure of
calculating the linear regression for school
success and achievement motivation, we ob-
tained the coreelation coefficient (R = 0.46)
indicating a moderate cotrelation between
school success and achievement motivation,
expressed thsough the BIAM-score. The co-
efficient of determination (R2 = 0.21) indi-
cates that 21% of the variance resules BIAM
variables can be explained with the help of
school success. The test of the unexplained
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objadnjene vatijanse motivacije postignuca
{oke 79%) moze se pripisati faktorima koji
nisu tretirani u istrazivanju, Standardizovani
regresioni koeficijent (§ = 0,46) ukazuje na
staistiéki znacajan doprinos skolskog uspje-
ha motivaciji postignuéa (znacajan na nivou
0,001). Do veoma sliénih rezultata dodao
je Suzi¢ (2006b) ispitajuci odnos Skolskog
uspjeha ucentka rane, srednje t kasne ado-
lescencije 1 motvacije postignuéa mjerene
VIMP-or. Rezultati pomenutog istrazivanja
su pokazali da bolji ucenici imaju vi§i skor
motivacije za skolsko ucenje. Takode, utvr-
deno je da skolski uspjeh zajedno sa uzra-
stom znacajnije determinife motivaciju za
skolsko postignuée na nivou rane i srednje
adolescencije, nego na nivou kasne, Ispituju-
4, pak, odnos motivacije Skolskog postignu-
¢a i $kolskog uspjeha na uzorku banjaluckih
stednjoskolaca, Suzi¢ (2006a) je dosao do
rezultata da su udenict sa niZim skolskim
uspjehom ostvarili statisticki znadajno mze
rezultate na svim subtestovima, kao i na ge-
netalnom testu motivacije postignuca. Nalaz
da bolji ucenici imaju vidi nivo motivacije za
skolsko postignuce mogli smo 1 ocekivati.
Suzi¢ (2006b) istide da ovo potvrduje pozna-
tu postavku da niSta he uspijeva kao uspjeh,

alt nam ukazuje na to da bi trebalo tragati za -

nadinima motivisanja ucenika sa nizim §kol-
skim uspjehom.

Nije rijetkost u nasim Skolama da neki
nastavnici rade iskljudivo sa odredenim bro-
jem: najboljth uéenika v odjeljenju, dok su
ostali ucenici potpuno zanemareni od strane
tih nastavnika. Ovo nije u skiadu sa inteze-
sima jednog drustva da treba iskoristiti $to
viSe ljudskih potencijala. Jedan od nadina
za jaanje motivacije Skolskog postignuca
udenika sa nizim $kolskim uspjechom jeste
omoguciti uceniku da ima pregled vlastitog

variance of achievement motivation (79%)
can be atiributed to factors not treated in the
study. The standardized regression coeffi-
cient (B = 0.46) indicates a statistically signifi-
cant conttibution to school achievement mo-
dvation, achievement (significant at 0.001).
To very similar results came Suzi¢ (2006b)
by examining the correlation between aca-

_ demic success of students of early, middle

and late adolescence, and achievement mo-
tivation as measured BIAM. The results of
this study showed that bettex students have
higher scores of motivation for school leatn-
ing. It was also found that academic achieve-
ment along with age significantly determined
by the motivation for academic achievement
at the early and middle adolescence, but the
level of late. Examining, however, the rela-
tion of school achievement motivation and
school achievement in a sample of high
school students from Banja Luka | Suzié
{20062) came to the result that students with
lower academic success achieved significant-
ly lower scotes on all subtests, as well as the
general test of achievement motivation. The
finding that better students have higher levels
of motivaiion for academic achievement, we
could expect. Suzi¢ (2006b) points out that
this confirming the hypothesis that nothing
succeeds like success, but it suggests that we
should look for ways to motivate students
with lower school achievement.

It is not uncommon in our schools that
some teachers that work exclusively with a
number of top students in the classroom
while other students were completely ig-
nored by the teacher. This is inconsistent
with the interests of a society we need to use
more human sesources. One way 1o strength-
en the motivation of academic achievement
in students with lower school achievement is
to allow stadents to review their own pro-
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napredovanja, viastite istosije uspjeba i neu-
spjeha. Ovdje je vaZnije poredenje koje uce-
nik ostvaruje u odnosu na svoje prethodno
postignuce, nego poredenje sa postighuéima
drugih uéentka (Suzié, 2008). Poveawnu in-
formaciju o napredovanju ulenika nastay-
nict mogu dati pismeno, individualno ili
javiio pred uéenickim kolektivom. Takode,
nastavnict trebaju izbjegavati javno saopita-
vanje neuspjeha. Za podsticanje motivacije
$kolskog postgnuca ucenika sa nidim $kol
skim uspjehom, od presudnog je znadaja i
jacanje samopouzdanja. Samopouzdagje se
moze pospjediti ostvativanjem napredova-
nja u radu. Udeniku nastavnikova potveda o
napredovanju sluzi kao jak motiv dalieg an-
gazovanja. Uspjeh ohrabruje i jada samopo-
uzdanje. Nastavoiclt mogu hrabiiti pojedine
ucenike tako $to e njihov-mali uspjeh zna-
éajno istaéi, nagradiei ili podiZad. Najzad, na
nastavniky je keeitanje razredne klime gdje
bi se uspjehu svakog ucenika trebali radovati
svi. Potrebno je, dakle, razvijati klimu sarad-
nje u cilju ostvarivanja §io videg nivoa posti-

gnuca svakog pojedinca.

LITERATURA

Beck, R. C. (2003). Motivacjia: teorjia i naiéla,
Jastrebarsko: Naklada Slap.

Brajsa, P. (1995). Sedam tajui nspresne Skok. Za-
greb: Skolske novine,

Hinjica, S. (1990). Opéta psibologiia sa psibolagi-
Jors licnosti. Beograd: Nauéna knjiga.

Lazarevic, D. 1 Trebjesanin, B. (2007). Motiv
postignuéa buduéth nastavnika fizickog
vaspitanja, Zbornik Instituta za pedagoika

 itrafivanja, 2, 271-288.

McClelland, D, C. (1985). Human motivation.

New York: Scott-Freeman.

gress, their own history of success and fail-
ure. This compagison is impottant that the
student achicves in relation to their previous
attainment, but comparison with the achieve-
ments of other students (Suzic, 2005). Feed-
back on student progress, teachers can give
in wreiting, individually or in public before the
student’s class. Teachers should also avoid
public commugnication fatlure. Motivation
o encourage academic achievement of stu-
dents with lower school achievement is cru-
cial as is strengthening of their self-¢steemn.
Confidence can be improved by achieving
progress in work. A student teacher’s certifi-
cate of progress serves as a strong motiva-
tion for further engagement. The success
encousages and stiengthens student’s con-
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each mdividual.
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