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Abstract

The specific issue of the quality of educational process requires a qua-
lity school environment, which can be observed at several levels: first of all,
through quality interpersonal relationships, and then through quality curri-
cula and syllabi and the ecology of the school environment (Relja, 2006). A
quality school atmosphere is based not only on a humane/altruistic appro-
ach to students but also on the satisfied teacher, who is characterised by a
number of positive qualities, as well as on the equally satisfied student, who
cultivates positive feelings towards the authority of their teachers, towards
the school itself, and towards the educational process in general. Good
quality relationships between people are based on empathy, which is an
ability to relate to the feelings of other people. It is via empathy that the te-
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acher, however briefly, puts on their students' shoes and thereby feels the
same emotions, which is what actually allows them to truly understand their
students' feelings, actions, and problems and to respond positively to them.
In doing so, they show a full understanding of their needs directed towards
the well-being of students. Empathy includes both cognitive and emotional
components and, therefore, in the process of empathising, knowledge and
emotions interact. As most authors consider it to be a regulator of different
forms of behaviour, especially within the context of altruistic behaviour
(Batson, Duncan, Ackerman, Buckley, and Birch, 1981), empathy represents
very important kind of motivation for altruism, given the degree of emotio-
nal unity established, which is a prerequisite for effective and sincere inter-
action between people and an initiator of a close understanding of another
person's emotional world.
Key words: empathy, altruism, teachers, students, school environment.

Empathy is innate — empathy as part
of social neuroscience

One of the most important findings that contributes to understanding
the neural dynamics of human relationships, as well as to understanding em-
pathy both as a mental structure, that is, characteristics of every person, and
as an important motive for their behaviour aimed at the welfare of another
person is that the co-called mirror neurons feel both the movement that the
other person is about to make and their feelings, at the same time preparing
us to mimic the movement and to feel at the same time with that person”.
(Goleman, 2007: 17). Therefore, since we can see a person in need of sup-
port, care, or help, our mirror neurons are activated and empathy occurs.
The more a person or a teacher emphatises, the more they will want to sup-
port and help the other/a student, or, in other words, the more active the sys-
tems of mirror neurons, the stronger the empathyAccordingly, Kohut
(1981), by means of his own thoughts and feelings, also sees empathy as im-
mersion into the internal life of another person (Kohut, 1981, according to
Gregurek, 2011). Similarly, Vukovi¢ and Bosnjakovi¢ (2016) perceive em-
pathy as an ability of understanding the situation in which a person is, as
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well as understanding his/her internal state. Kozari¢-Kovaci¢ and Franci-
skovi¢ 2014 (according to Vukovi¢ & Bosnjakovi¢ 2016) see empathy in a
similar way, whereby the ability to understand the states of others contribu-
tes at the same time to understanding of one's own identity.

Goleman (2007) says that different research on both humans and ani-
mals suggest the existence of a common impulse, the impulse to react to
someone else's trouble/suffering, which provokes similar feelings in aperson
who is observing another person (eg. teacher — student), prompting them to
provide assistance. The examination of the neural structure area points to the
existence of common characteristicsestics in the brains of both people and
mammals (especially primates), while similar structures do not exist in am-
phibians, and they often eat their offspring.

Goleman (2007) mentions some experiments with animals and babies.
A group of monkeys draw chains in order to get food, inflicting a painful
shock to one of them. After they realise it, most of them stop and starve
themselves. Babies react in the same manner to other babies' crying, while
they rarely react to listening to their own crying when recorded, and already
in the 14th month they try to mitigate the suffering of another baby. As an
exchange of feelings accompanies every encounter between people, feelings
’can be transferred’ from one person to another, regardless of what kind of
relationship they have established. The emotional aspect which is perceived
is processed below the threshold of consciousness, and this non-conscious
feedback signals a particular emotion by preparing the very same feeling.
Such a transfer, the transfer of emotions, can affect one person but also mo-
re people at the same time and then ,’...it is an emotional infection, which
spreads fast below the threshold of the conscious, automatically and effort-
lessly’. For example, if we see someone who shows fear (even by the way
they hold and move their body), our brain will activate the system of the
fear ’circuit’ and so on.

Another important finding for understanding empathy underlies Bat-
son 's theory of Empathy- Altruism (Aronson, Wilson, and Akert, 2006; Go-
leman, 2007) is thatneural networks for perception and action share a com-
mon code in the language of the brain, and that code at the very same mo-
ment both prepares a person and spurs them to an appropriate action, that is,
it signals to the motor area in the brain where reactions are prepared to form
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an appropriate action. Therefore, along with the current emotional conta-
gion, there may occur ready-made (instant) reactions, which are valid for
every emotion that caused a reaction (Goleman, 2007: 66). It is concluded
that in addition to spreading contagious feelings, the state of emotional con-
tagion provokes in the observer — the teacher and then later the student — an
(more or less intense) emotional state equal to that of the other person, and
automatically prepares the brain for an appropriate action. The rapid transi-
tion from empathy to action indicates the existence of a system of circuits
intended specifically for that purpose. This is the so-called model of empat-
hy which is based on common coding of perception and the action itself,
which leads to a situation in which certain neural circuits are activated with-
out conscious controls, and it is them that urge the observer into action (Pre-
ston and de Waal 2002b, de Waal 2008).

Empathy is acquired - confident parents create confident
and empathic children, and confident teachers
respond empathetically

As a child's brain is programmed to grow fastest in the first years of
life, but is also the last organ that reaches biological maturity, it is the major
figures in the early period of a child’s development (particularly parents,
educators and teachers, other people from their close environment and so
on), through the creation of and participating in their emotional world,,
significantly affect and stimulate the growth of its neurons. In 1944, British
scientist John Bowbly, in his article entitled *Forty-Four Juvenile Thieves:
Their Character and Home-Life’, defines and later develops a very complex
theory of attachment, according to which he identifies the key ingredient of
a child’s empathy and their later overall well-being. If parents treat children
in this way (empathetic and benevolent) and provide empathetic and bene-
volent responses to their needs, they build a basic sense of security, or as
Bowbly puts it: a secure base conditioned by an adequate bond between pa-
rents and their children. To establish this kind of parent — child connection,
it is important that the mother/father properly recognises the needs of a child
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and is responsible for them. Since babies, from the very birth, are active
communicators, the functioning of this connection (loop) is necessary, and it
functions equally in both directions (e.g. a baby's emotions direct the
mother's actions, and vice versa), although Bowbly (1944) believes that in
the early childhood the dominance in this relationship should be in the favo-
ur of a child. In their first years of life, by means of and within the fra-
mework of this relationship, a child will establish one of the patterns of
emotional attachment: secure, anxious, or avoidant, a pattern which later
repeats itself in their relationships with others and indicates the level of their
openness and willingness to understand and accept others, to establish rela-
tionships with others, which shapes their behaviour towards them. The
following are general characteristics of people in relation to the respective
patern they belong to:: the confident category includes people who easily
achieve closeness with others, and who primarily see themselves as people
worthy of attention, care, and affection of others. In addition,they see others
as people worthy of care as well, accessible and reliable, and they do not
feel uncomfortable if they are dependent on others. With regard to the
anxious category, itincludes people characterised by emotional dependence
and excessive self-criticism and worry, who have a constant fear of dissatis-
faction and abandonment. Furthermore, they see themselves as people who
are not worthy of attention, love, and care, and who cannot establish a valu-
able relationship due to excessive shyness, hyper-anxiety, and even import-
unity. Finally, the avoidant category consists of people who feel uncomfor-
table with emotional intimacyand who find it difficult to share confidence
and feelings with another person. Similarly, they do not feel comfortable in
dealing with people due to the repression of their own feelings and constant
anxiety, especially if someone tries to approach them. On top of it, they see
others as emotionally instable.

The opinion of Batson (2011; 2017) is that the altruistic impulse itself
stems from empathy and that the aforementioned attachment patterns
strongly influence it (whether they encourage, weaken, or suppress it). Thus,
a more general classification is provided which groups people into two cate-
gories: people who are altruistic and those who are not, that is, confident
and empathic people as opposed to anxious and avoidant people. On the
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other hand, an increase in the empathy level increases the quality of relati-
onships among persons (Milivojevi¢, 2015).

Therefore, synchronised parental care is of crucial importance for the
establishment of these patterns. What is needed is interactions with which
babies will be satisfied, and if parents fail in this respect, a child is in serious
danger of growing up to develop dysfunctional forms of attachment (those
children who are treated with empathy will probably become condfident and
empathetic themselves, while anxious parents bring up anxious children,
with avoidant parents bringing up children who avoid everything and shy
away from both emotions and other people) (Goleman, 2007: 162-164). Mo-
ments of synchronised care ’strengthen’ the secure base and are characteri-
sed by intimacy, respect, and emotional attachment (Goleman, 2007), which
depressed mothers do not show; they are often poorly coordinated in terms
of time, obtrusive, sad, or angry; some even create a physical gap between
themselves and their children (they do not touch them, do not cuddle them,
and, later on, they rarely talk to them) and so on. It is important that encou-
raging such positive forms of behaviour does not mean that a child should
be isolated from the world and thus deprived of all the emotions they will
inevitably face later in life, starting from the firm belief that a child should
be protected. A child should, in fact, be allowed to face the variety of nega-
tive emotions that inevitably accompany his or her growing up,for which
they need to be emotionally prepared.

The form of affective attachment in confident people is the most
adequate one in terms of empathy, that is, these people are able to rapidly
empathise with the internal state of another person, such as their feeling of
anxiety, and are immediately ready to provide support and help. For anxious
people, diverting focus onto others is difficult, and even if it happens, there
occur contagious anxiety and agitation, due to their excessive sensitivity.
When they empathise with others, their feelings are often amplified to what
is termed as empathy distress, or the inability of empathy due to the load
and fatigue in emotions —’compassion fatigue’. To avoidant people, com-
passion is very hard, since they protect themselves from painful feelings by
suppressing them. They shut themselves off before emotional contagion (the
transfer of emotions from one person onto another) and have low empathy,
and thus very rarely provide support and assistance to another person. If
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they do in fact provide that support, it is often due to previous calculations
of personal gain (Goleman, 2007).

Starting from the attitude of Kond (2017) that empathy is based on
love for a human being, in this case love to children/students, and that it
contributes to strong bonds among people, the conclusion is that in order to
foster quality relationships between teachers and students within the educa-
tional process, providing care and support is fully realised if the teacher
properly understands the emotions involved (both their own and those of
others), but also feels safe because they have previously built a stable emo-
tional foundation that will provide them with support, so as no to be over-
come and inundated by empathy. The sense that we ourselves are sure of our
emotional capacities — that we are cared for — allows us to freely and fully
care for our students/others.

Empathy is encouraged and learned

Parents are important partners in the structuring of the inner world of
achild, important teachers in the framework of their reasoning, while that
role is later equally shared with teachers in schools. They will continue with
the aforementioned, as well as develop empathic ability in children through
learning by participation, through cooperative learning, and so on (Staub,
1997). For example, induction is a form of reasoning which significantly
affects the overall development of care and support on the basis of explana-
tion and pointing out the consequences of a response, pointing out also the
understanding of the internal conditions of the other and further developing
the understanding that actions can be taken to achieve someone's well-being.
Positive induction points out positive consequences, those that can contribu-
te to the benefit of another person, which certainly has a positive influence
on the quality of interpersonal relationships within a child's school environ-
ment.

Furthermore, the school, as an important environment in the educatio-
nal process incorporating a series of interpersonal relationships, features ot-
her forms of learning and, therefore, through individual and group activities
and participation in situations that require compassionate and caring behavi-
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our, children are taught to behave in a compassionate way. Models (at the
earliest age these are parents and other family members, and later this role is
taken by teachers, peers, friends and others respectively) are important for
actions and forms of behaviour, empathetic/altruistic behaviour included,
and learning occurs on the basis of mimicking their activities (learning by
identifying, learning by imitation, and learning by role), who can also make
an important contribution to fostering the understanding of the emotional
state of another person, as well as of appropriate behaviour. For example,
through cooperative learning it is possible to establish positive relationships
not only between members of the same group, but also between different
groups (be they ethnic, racial, and so on). With regard to that, one of the po-
ssible techniques for the development of empathy, which is also important
for improving interpersonal relationships and often especially emphasised,
is the so-called role-exchange technique, leading to a certain ability to per-
ceive situations and feelings from the perspective of the other.

Why do we act towards the benefit of the other after
empathy: The Empathy — Altruism theory?

Observing someone who needs help

For a number of years, literature has referred to Batson’s Empathy-Al-
truism Theory, aimed at researching into the relation between the two. Ac-
cording to the theory, perception of the needs of another person, as well as
valuing his/her characteristics as highly as possible, leads to the feeling of
empathetic care, which results in an action of support or lack of support, that
is, positive action and the decision to eliminate or not eliminate it. In accor-
dance with this hypothesis, numerous research activities show that there is
emotional empathy in low to moderate positive relations with altruistic ten-
dencies (Carlo, Randall, 2002; Davis et al., 2018; Eberly-Lewis, Coetzee,
2015).

34



HAIIIA TIIKOJIA 2020 BABA JIVKA

Helping if 1t 15
>

in one's own interest
Observing Feeling empathy (gains exceed loslosses)
someone >
who needs hel \
P Help which 1s independent
3 Yes |—>

of one's own interest

(losses exceed gains)
Figure 1. Batson's Empathy-Altruism Theory (Aronson, Wilson, Akert, 2006: 368)

According to Figure 1., the first step in providing some form of sup-
port and assistance is paying attention by observing the person, which is
logically followed by the emergence of empathy. Greater attention contribu-
tes to a greater extent recognition and experiencing of the emotions of ot-
hers, which enables the building of emotional connections, and thus offers
greater opportunities for an adequate response for the benefit of the other.

The viewer's empathy with the mental state of the other (Stajnberger,
Colak and Miljkovi¢, 2006) is the next step. It has also been found that the
strongest empathy occurs if there is immediacy between people, that is,
when there is immediacy of the emotional contagion, which, in addition to
causing in the observer an appropriate state similar to that of the person in
distress, ,’..softens the boundary between the self and the other’ as well
(Preston, De Waal, 2002a: 12).

As immediacy is characteristic of essential and high quality relation-
ships between teachers and students, in some situations within the educatio-
nal process teachers are, for a number of factors, prevented from experien-
cing empathy or are able to feel only sympathy that Preston and De Waal
refer to as ,’... a sense of other people's troubles with little or no commu-
nion’( 2002b: 13).

The probability of providing support and assistance increases with the
power of the emotional connection, which is characteristic of empathy due to
the immediacy of emotional contagion. The aforementioned distance (phy-
sical distance, reduced alertness, disinterest, other people, and so on) still do
not completely hamper the teacher from experiencing another person's emoti-
onal world, and in that case we can talk about the experience of cognitive
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empathy in which: ’,... the observer reaches the felt state from a distance thro-
ugh thinking about the other person's troubles.” (Goleman, 2007: 89). Distan-
ce certainly weakens the internal impulse of teachers to behave in a caring
manner while, due to the immediacy of emotional contagion, the impulse is
reinforced.

The subtype of empathy that happens or does not happen quickly and
automatically due to a short-term observation of someone's facial expres-
sions or movements is primal empathy,and a person who is able to quickly
feel appropriate emotions of another person shows an inclination towards it
(Goleman, 2007). Scientists believe that this intuitive empathy, ’empathy
from the inside’, is also activated by mirror neurons and is only possible
because of previous observation. The tendency towards this form of empat-
hy is particularly important in a range of interpersonal relationships within
the educational process, especially in a series of daily relations between tea-
chers and students, when speaking about events, emotions, and alike ceases,
and, apparently, only the cessation of the flow of information occurs. An
experienced pedagogical expert knows that sending of information continu-
es via a series of non-verbal codes which are to be identified and responded
to adequately. According to the senses which are reserved for reception wit-
hin communication, codes/symbols can include the following: acoustic —
hearing; optical — sight; tactile — the sense of touch, and chemical — the sen-
se of smell. We receive 83% of information via vision, 11% via hearing;
3.5% via the sense of smell and 1.5% via the sense of touch (Maslovari¢,
Martinovi¢ and Bleci¢, 2014).

The next steps in Batson's Empathy—Altruism Theory indicate the pos-
sibility of experiencing or not experiencing empathy, which he further deve-
lops in the direction of the theory of social exchange (Goleman, 2007). This
theory is guided by the argument that aiding always stems from self-
interest,and social exchange theorists (Homans, 1961) argue that human
behaviour is largely determined by the desire of a person to maximise their
gains and minimise their losses. When speaking about losses within the fra-
mework of this theory, it means that support and assistance will not occur
due to the following: physical danger, pain, inconvenience to a person, or
the fact that the activity a person is supposed to take is too time-consuming,
while the gains are as follows: rewards; counterservices — norms of recipro-
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city as a form of conscious investment (whether these be short-term or long-
term), and the expectation that the help will be reciprocated, perhaps even
rewarded in the future.

Thus, the variation in the ability to empathise (as an essential perso-
nality trait) and many situational factors are just some of the reasons that, in a
certain situation, may affect the lack of empathy, but also the lack of attention
as its essential requirement in most cases. In addition to these variations in
empathetic abilities, whose cause is a pattern of attachment, a possible expla-
nation is successful identification during childhood. Freud believes that an
early traumatic experience leads to either insufficient or excessive empat-
hising — the boundaries are either rigid or blurred. (See: Miocinovi¢, Lj. Kog-
nitivni i reflektivni c¢inioci u moralnom razvoju, 1988). Furthermore,, since we
experience constant acceleration of modern life on a daily basis, people
become preoccupied or ’overexposed’ to a variety of stimuli. There is an ad-
ditional burden of our own negative feelings as well, caused by ubiquitous
stress and daily problems within the environment and society in which we
live. Fromm sees personality as a product’ of the adaptation of human needs
and behaviour to the conditions of social life considered as a whole. He, the-
refore, differentiates between a personal, individual character — as part of the
character by which every individual is different from another on the one hand
and, on the other hand, a social character that is common to most members of
society, whose function is the formation of personalities as members of socie-
ty, who would act and behave not only towards the best functioning of the so-
ciety to which they belong (See: Fromm, 1963, pp. 14 — 39), but also towards
the best functioning of another person. For more on the influence of the envi-
ronment and other people within the theory see: The effect of the number of
people. Many phenomena that make up the concept of such a living environ-
ment significantly affect the mood of a person, and often, due to the incidence
of the excessive intensity of an emotion, the person becomes powerless in the
process of its accurate identification. The person is thus one who responds by
a 'mediocre’ action, and more often by extreme passivity (More on this in The
positive mood hypothesis or The negative-state relief hypotheses).

In case of the lack of attention, the action would clearly lead to provi-
ding support and showing concern only in case of the realisation of one's
own interests. No empathy means no emotional commitment, so in such a
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case we can speak of a formal relationship with a pronounced interest identi-
fied in literature as a relation of social exchange, a characteristic of new
acquaintances who who are afraid of equality and who are often brutally
rational in their losses to gains calculations. Establishing such an attitude is
unacceptable and contrary to the very definition of the teaching profession,
and opposed to the desire to nurture an effective school atmosphere and
quality educational process in general.

Contrary to Batson's theory, the following possible steps, as a result of
experiencing empathy, are also based on the theory of social exchange, but
have, in their core, a different relationship between people, followed by
acting independently of one's own interests (the act of helping when losses
exceed gains). Thus, the relationship between individuals who occupy the
respective position of the subject and the object of empathy is strengthened
by a type of emotional connection, and it is far from a relationship that is
characterised by a concern for equality. Within such a relationship, the sen-
sitivity for others is recognised as the relationship of communion,which has
the following characteristics: people do not want their services to be reci-
procated immediately; people do not feel used if their services are not reci-
procated; people do not care about how much each person contributes to the
relationship; and, the possibility of helping produces a good mood in a per-
son (Aronson, Wilson, Akert, 2006), while relations of social exchange are
in stark contrast to the above. It is generally known that relations of commu-
nion in everyday life are typically found between family members and close
friends, and as such should be a model for the everyday human relations
within a school environment.

Proximity as a characteristic of positive and quality relations between
teachers and students should be cherished in everyday learning and extra-
curricular activities so that teachers, as well as other participants in the edu-
cational process, could create positive school and out-of-school environment
for students, and experience empathy ‘freely’, if necessary. Emotional sha-
ring, enhanced by physical speed, sober attention, interest, and sensitivity to
the needs of other persons/children, are characteristics of good and commit-
ted teachers who react to quality relations with children. Thatway, they
directly influence children's quality of work and, in general, the quality of
their work. If teachers are aware of the importance of existence of such star-
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ting grounds as regards relations and interactions with students, it will
undoubtedly contibute to an increase in the quality of their practice in the
said domain , as well as to a more productive learning environment.

Conclusion

Iherited traits are not the only determinants of a person's behaviour; it
is necessary to take into account many other factors. Therefore, we cannot
talk of empathy and altruistic behaviour as physical traits which depend on
the presence of a protein in the body or in the brain, encoded in a single
gene. If we acknowledge the findings (Tooby, J., Cosmides, L., 2008) that
empathic capacities are partly innate and partly acquired in everyday relati-
ons with others, we must, in the first place, bear in mind that the atmosphere
in which children grow up is crucial for their development and that the
period of their upbringing should be given full attention, because, if in their
primary environment children do not learn appropriate forms of behaviour,
inappropriate ones can spread easily outside the family environment. (More
about this in the theory of selection of relatives, theory of reciprocity, theory
of learning social norms).

John Bowlby (1980, 1988) points out that differences in the quality of
early attachments have long-term implications on later intimate relation-
ships, self-understanding, and mental health or pathology. Securely attached
children describe themselves more positively than insecure children, and
they are at the same time able to recognise their own shortcomings and im-
perfections. In addition, they are more competent in evaluating emotions,
and they show a better understanding of negative emotions and their con-
sequences. Similarly,, they have a greater capacity for empathy, and they get
better evaluation from adults (teachers, expert advisors) in terms of self-
esteem, self-confidence, emotional health, and positive affects. The family,
therefore, creates and shapes the emotional reality of a child. For this rea-
son, an optimistic claim that parents can develop empathy in children is im-
portant as well, providing the parents are, from the very first moment, devo-
ted to their children in the right way and aware that an adequate bringing up
and education of a child is their most important and responsible role, one
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which lasts for a lifetime. Although parental care cannot ’change’ a single
gene of a child, it can shape what children experience, which is an indispen-
sable part of their earliest reality, which undoubtedly affects the ’shaping’ of
their neural circuits, which, in turn, is especially emphasised by the neuro-
science.

The ability to experience different emotional states of other people,
developed through healthy inter-personal communication and relationships,
stems from internal security, that is, from a positive self-image and self-
acceptance (Kuburi¢, 1994). Therefore, the teacher, as an emotionally deve-
loped person who is able to properly deal with their own emotional
experiences, and who is aware of their emotional stability/security and
value, will approach’ the student's emotional world in the same way. Since
the teacher has a ’lot to invest’, they will easily spur a positive development
in both the teacher and the student, but also significantly affect the quality
of their relationship. (Kuburic also states Fromm's observation in which he
points out the same attitude when perceiving themselves and others, where-
by only a person who believes in himself/herself may be able to understand
and support others. The emotional understanding of others is inevitably pre-
ceded by the emotional understanding of yourself, including one's own
weaknesses which do not cause self-rejection).

From a wider perspective, it is important to point out that every indi-
vidual, from the very beginning of their life, becomes part of not only a
family but also of a wider community that has its own standards of conduct
and specific ways of regulating the life of comunity in general, that is,, its
own culture, which is formed and changed during the life of a group.
Understandably, it is not desirable to observe the human nature in every
situation and at all times as the same and unchanging, and the behaviour pa-
tterns of society are not universal personality traits, in the sense that the way
people react to various stimuli is not universal either, but they are important
to a certain extent. In addition, each individual is also affected by many spe-
cific situational factors, all of which can affect their empathic ability as an
important aspect of their interpersonal functioning within a school setting or
another environment.

Still, when drawing individual conclusions related to the t empathy-
altruism theory, we must bear in mind that ever since 1991, when Daniel
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Batson first presented it, this theory has regularly been subject to a number
of reviews and verifications, with the greatest proportion of conflicts and
debates concerning it being related to the inability to delineate/distin-
guish/extract the ’real motivation’ that people are guided by when perfor-
ming altruistic actions, that is,, whether empathy representsthe real concern
for another person or whether it represents one's own personal interest and
reduction oftheir own discomfort. This theory has withstood many challen-
ges so far, and it therefore has certain validity. Situations in which one
thinks of increasing one’s own personal gain only, together with general
rough calculations based on the losses to gains ratio in interhuman relations
are a reality, and often the criteria on which modern human beings rely con-
cerning their overall actions, but they, by no means, should be seen as the
guiding principles of a competent teacher. A crisis of humanity is inevitable
if life and interpersonal relationships are viewed as an economic market in
which a person deliberately seeks and establishes relationships in order to
increase their gains over losses. In such a ’life economy’ there would be su-
bjects (parents, teachers, students and alike) who would not be altruistic and
who would be incapable of experiencing empathy. Such individuals would
easily perform calculations even when it comes to their own emotions, they
would be able to give them in calculated doses, thus becoming meaningless
’consumers’ of life, which is, by definition, unique and unrepeatable. Furt-
hermore, they would be inadequate and incompetent in all their life and pro-
fessional commitments. More specifically, if teachers were observed from a
solely human, humane, and professional standpoint, it is easy to notice that
empathetic/altruistic behaviour is not a material reward (neither for the one
who does it nor for those for whom it is done) but an actual necessity in all
human relationships inside a school environment, and, what is more, for
human beings themselves

On the other hand, some researchers (Williamson, Clark, Pegalis, and
Behan, 1996) have concluded that personal gains, due to the provision of
care and help, are just as important in exchange relations as they are in rela-
tions of communion, the only difference being in the nature of that well-
being. To be specific, if the parents and/or teachers provide support to chil-
dren/students, and if, as a ‘reward’ they get a reality in which a child/student
grows up into an empathic, confident, and successful person, it is still a’re-
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ward’, although of specific nature. We can say that this is a long-term in-
vestment and a special gain, as opposed to a short-term and very fast pay-
back when doing a favour in the context of social exchange. Yet, we believe
that the substantial difference between these two types of relationships is not
about the ’rewards’ that motivate them, but about the fundamental direction
of one person towards another, while the gains are just a product of the ’out-
come’ of such an attitude. Ther are clear differences between the relation-
ships of communion, where one person is directed towards achieving the
well-being of another person, as opposed to exchange relations in which all
acts and feelings come at a ’price’ and a necessary return path — the norms
and rules within the two relationships are by no means the same. The goal of
community relations (in the case of parent-child or teacher-student relations)
is a confident and worthy individual, which can be treated in this respect as
the full realisation of the roles of both parents and teachers which is in no
case materially measurable, interest-based, or whichcan be explained in any
other way but within the realm of emotions which every person (whether
parent or teacher) has towards others within some form of quality interper-
sonal relationships. We believe that identification of these two forms of rela-
tions cannot lead to any worthy conclusions, because material expectations
(rewards, services, and alike) have no place either in an altruistic or empat-
hetic response or in the desire to create and foster a positive school atmosp-
here and meaningful relationships within it. It is all the less so if we aspire
to act in an altruistic and empathetic way with people who share the same
views and approaches in order to make changes for the benefit of everyone.
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bu/bana MacioBapuh
Mapujana baeunh
Ilaj Koen

PA3BUJEHU EMITATUIJCKU KAITALIUTETHU KAO
YCJIOB 3A KBAJIMTETHE MEBYJIMYHE BE3E
Y HIKOJICKOM OKPYXKXEBY

Pe3ume

Ilumare keanumema 06pa308HO2 Npoyeca 3axmujesa KEamrumemHo
WKOJICKO OKPYJICerbe, UWMO ce MOdiCe NOCMaAmpamu Ha HEeKOJIUKO HUBOA:
npeo, Kpo3 Keanumemue mehyiuune 6ese, a 3amum Kpo3 KeAIumemaH Ha-
CMAsHU NIAH U NPOSPAM U CAOPIHCA] HACABHUX npedmMema me Kpo3 eKolo-
aujy wikonckoe oxpyacerva (Relja, 2006). Kearumemna wxoncka ammocge-
Pa 3acHUBA ce He Camo Ha /bYOCKOM/ANMPYUCTIUYKOM NPUCIYNY YYEHUYUMA
eeh u Ha 3a0060/6cMBY HACMABHUKA, KO2A OONUKYje HU3 NO3UMUBHUX OCO-
OUHa, Kao u HA 3a0080/6CMBY YUEHUKA, KOjU Fe2yje nosumusHa ocjeharna
npema aymopumemy HACMABHUKA, NPeMd WKOIU U npema 00pa3o8HOM npo-
yecy y yjerunu. Keanumemne 6eze novusajy Ha emMnamuju, wmo npeocma-
8/6a CNOCOOHOCM 3a YCNOCmMasmare 00Hoca npema ocjeliarsuma Opyeux
BYOU. Ynpaeo ce Kpos emnamujy HACMAasHUK, Ma KAKO NPUBPEMEHO, CMa-
6/6a Y NOJI0ACA] CBOJUX VHEHUKA U Oujeslu TbUXose emoyuje, a mo je 3anpaso
oHo wmo my omoeyhaea da pazymuje ruxoea ocjehara, nomese u npooie-
Me u 0a no3umueHo peacyje Ha wux. Ilocmynajyhu na maj nauun, Hacmag-
HUK NOKa3syje pazymujesarbe 3a nompebe yueHUKa u mwuxogo biazocmarve.
Emnamuja yxmyuyje Kako KOSHUMUBHE MAKO U eMOYUOHAIHE KOMNOHEHMe
me cmoea, MmoKoM moe npoyeca, 001asu 00 cadejcmed 3HaARA U emMoyujd.
THowmo je mHo2u aymopu nocmampajy Kao pe2yiamopa paziusumux ooau-
Ka NOHAWAFA, HAPOYUMO )Y KOHMEKCMY alImpyucmuikoe nonawarsa (Bat-
son, Duncan, Ackerman, Buckley, and Birch, 1981), emnamuja npeocmasmwa
3Hayajny 6pcmy momusayuje 3a armpyuzam, ysumajyhu y o63up ycnocma-
8/6EHO EMOYUOHATHO JEOUHCMBO, MO je NPedyCcilos 3d eqheKMUsHy u uckpe-
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HY UHMEPaKyujy mely youma me 3a4emnux naxc/bugoe paymujeearba emo-
YUuoHanHoe ceujema opyee ocooe.

Kuwyune pujeuu: emnamuja, armpyusam, HACMABHUK, Y4EHUK, UWIKOJI-
CKO OKpYyoicerve.

buiasina MacjioBapuy
Mapusina baeunu
Ilai Koan

PA3BUTBIE OMITATUYECKHE CITOCOBHOCTH KAK
YCJIOBUE KAYECTBEHHbBIX MEXJIMYOCTHBIX
CBA3EN B LIKOJIBHOU CPEJIE

Pe3iome

Bonpoc o kauecmee obpazosamenvnoco npoyecca mpebyem Kaue-
CMBEHHOU WKONbHOU CPeobl. [{anHyo npooaemy MOXCHO paccMampueams Ha
HECKONILKO YPOBHEIL: 80-NEPBbIX, Yepe3 KauecmEeHHble MeNCIUYHOCHbIE CE5l-
3U, NOMOM Uepe3 KAueCmeeHHYI0 Y4eOHYI0 NPOSPAMMY U COOEPHCAHUE WKO-
JILHbIX NpeoMemos, a NOMoM U uepe3 IKON02Ul0 WKOIbHOU cpedvl (Relja,
2006). Kauecmesennas wkonvHasi ammocghepa 0CHOBbIBACMCsl He MOJbKO HA
4e/108€4eCKOM/AIbMPYUCUYECKOM N00X00€e K VUeHUKAM, d makxdce Ha YOo-
BOILCMBUU YUUMENA, OMAULAIOUe20Cs PAOOM NOJONCUMENbHBIX Ka4ecms, U
VOO0BONLCMBUU  VUEHUKA, UCHBIMUBAIOU€20 NONONCUMENbHbIE YYECBA K
aemopumemy y4yumeins, K wKojae u K 00pazoeamenbHoOMy Npoyeccy 8 YeloM.
Kauecmesennvie ceéasu ocnoswvieaiomes na smnamuu, m.e. Ha CNOCOOHOCMU
Gopmuposanus omuowlenus K dyscmeam opyeux nodeu. Mwenno uepes
IMNAMUIO, XOMs U 8PEMEHHO, YUUmelb nocmasisem cebs 8 No10iCeHue Ceo-
UX YYEHUKO8 U pazoensiem ux SMOYUU U dmo nomozaem emy NOHAMb UX 4y6-
cmea, NOCMynKu U npobiemvl U NOUMUBHO peazuposamsv Ha ux. Beos cebs
maxkum oopaszom, yuumenvb NposAsisem NOHUMAHUEe K NOMPeOHOCMAM CH)-
0eHmo8 u ux O1a2ononyuuio. dmnamus 6KI0Yaem 6 cebsi KOCHUMuUGHwle U
IMOYUOHATIbHBIE KOMNOHEHMbl, NOIMOMY, 8 meueHue OAHHO20 npoyeccd,
npoucxooum e3aumooelcmeaue mexcoy 3Hanuamu u smoyusmu. Ilockonvky
MHO2Ue asmopbl pACCMAmMpUarom >MAAMUIO KAK pe2yNsmop pPAasiudHblX
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MUN08 noedeHuUss, 0COOEHHO 8 KOHMEKCMe albMPYUCUYECK020 NOBe0eHUs
(Batson, Duncan, Ackerman, Buckley, and Birch, 1981), omnamus sensemcs
OUeHb BANCHBIM GUOOM MOMUBAYUU K ALIMPYUIMY, YYUMbIBA IMOYUOHAb-
HY10 00beOUHEHHOCTb NPeOCMAasiAowYI0 codol ycioue nPoOyKMUBHO20 U
UCKDEHHEe20 63AUMOO0CCBUsL MeNCOY TH0ObMU U HAYAL0 BHUMAMENIbHO2O0
OCO3HAHUSL IMOYUOHATLHOZO MUPA OPY2020 YEN0BEKA.

Knwoueewie cnosa: smnamus, anbmpyusm, npenooaeamens, Y4eHUK,
WKONbHAS cpeoa.
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