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MULTICULTURAL MUSIC EDUCATION IN THE PROCESS OF
EUROPEAN INTEGRATION

Abstract: Music education and education in general play an important role in
learning the cultural heritage of one’s own nation and in strengthening national identity.
The United Europe has been creating an increasingly homogenous and multicultural
society, which is facing the problem of migrations. Understanding and accepting
differences and diversity is a prerequisite for life in European multicultural community,
where above all mutual respect is repeatedly emphasised. Multicultural education
endeavours for equal opportunities in the education of all children in all areas irrespective
of the differences such as race, ethnic affiliation, social background, and other categories.
It creates the circumstances for equitable education of all children. The goals of
multicultural education are clear and represent an ideal both for teachers, parents, and
children. The process of their implementation is gradual and long-term. The development
of multicultural community in Europe is a reality and a future, and on this way education
systems including the multicultural music education will play an important role.

Key words: multicultural music education, differences, diversity, European
integration.

Introduction

The education principles of the united Europe of the 21* century are inter
alia based on just education systems that ought to provide for optimal development
and education of children. Also emphasised have been active participation of local
communities and parents in the design and implementation of curricula according
to the principles of inclusion. In this context multicultural music education is
extremely important, as in addition to language the diversity of a nation most
clearly reflect precisely in musical expression.

Music education must equally have regard both of the national and of the
multicultural domain. It is important to preserve, learn, and experience the music of
one’s own cultural environment and thus to consolidate national identity; no less
important, however, is the learning and valuing of other cultures, which means
education both in respect of and in tolerance toward others.
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Multiculturalism and Europe

Most frequently the term multiculturalism denotes societies where people
from different cultural and ethnic contexts live (cf. Black, 1998, 76), while the
same term also frequently indicates the actually achieved degree of plurality in a
society.

Multiculturalism as the idea of a consensual approach based on the
acceptance of cultural particularities does not solve the problems of inequality,
which are reflected not only in culture but also in the economic, social, educational
and other domains. The discourse is often present about majorities and minorities,
and in this also the united Europe is no exception. Various nations have been
emerging in European space as the dominant and at the same time elsewhere as
minority populations. This means the coexistence of different and differently
influential cultures, which requires a lot of understanding, tolerance and respect for
others, for the different. Often, other cultures are used for the evaluation of one’s
own.

Europe is certainly regarded as a plural area, where different national
interests exist. Casmore (cf. 1996, 275) poses the question “how many different
ethnic groups with different interests can live together without their diversity
giving birth to conflicts”. | believe what is essential is not the number of different
groups or interests, but the distribution of influence and power, which depends on
various categories such as gender, religion, national and cultural adherence, social
origin, physical and mental health.

European nations have been and still are too much focused on their own
national identity. The universalistic discourse that tends to denote all the people of
a community with common characteristics, neglects the characteristics of different,
most often marginalised groups. This means negation of the concept of inclusion
that is the precondition for coexistence and living together of different cultures
leading to just multicultural community.

The aim of the integrational process in Europe, part of which is also the
education system, is the shaping of a coherent European community. We are all
involved in it, including the immigrants, refugees, and asylum seekers with or
without nationality. And because integration is not just a one-sided process, the
majority population must play the main part in it and accept minority populations
as equal to themselves. The concept of educational systems should follow this and
adapt the methods of work to the modern multi-ethnic and multicultural context.

European community is multicultural not just because of the different
nations it consists of, but also because of the differences that are evident within the
framework of a single ethnic group. Both adults and children differ from one
another in various categories, which wusually are cause for mutual
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misunderstanding. School systems and with them educators and parents should be
oriented toward mutual respects, justice and equality for all, and toward tolerance
in the sense of coexistence of different cultures.

The adopted principles of the European community that should warrant
optimal intercultural education with the intention of creating a homogeneous
multicultural community of European nations are well known. Inter alia they speak
about understanding of and respect to all nations, their cultures, civilisations,
values, and their ways of living, and further about the rights and responsibilities of
both individuals and nations towards each other in the sense of co-existence and
about solidarity toward the fellow human being.

Multicultural education

The purpose of multicultural education is, inter alia, understanding oneself
from the perspective of other cultures, learning ethnic and cultural differences,
developing abilities in the framework of one’s own and of other ethnic groups,
understanding discrimination that leads into disagreement, acquisition and learning
of a variety of intercultural topics. This leads to understanding other cultures and to
better knowledge of one’s own (Banks, 1997: 3).

The mentioned values, however, are not innate to anyone and do not
develop automatically, this is why in the sense of multicultural education the
school system must perform an important part in developing democratic values and
in transferring these to future generations.

The principles of multicultural education speak about the social aspect,
when it is easier for children to understand the community in which they are
growing up, to build their positive self-image and to accept tolerance with others.
The third principle emphasises the relation of man towards Earth, tolerance, the
ecology of population in different cultures, which means awareness raising in the
care for future generations and for the future (Volk, 1998, 5).

It is a responsibility of pedagogues to bring children up to respect,
tolerance toward other cultures and thus toward fellow people with whom they are
creating a common cultural space together and will also be creating it in the future.
Understanding and acceptance of diversity is therefore the basis of intercultural
education.

Multicultural music education

The principles of multicultural music education represent upgrading of
general multicultural education. They define the art of music as a global
phenomenon and in this framework emphasise the role and use of music in society
and in consequence in school. Essential is learning works of art and folk contents
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of other musical cultures and understanding as well as aesthetic experience of the
latter (Volk, 1998, 6).

Today in all member states of the united Europe a discourse about school
of equal opportunities is present that would assure all learners optimal development
with regard to the categories that define their identity, such as: gender, religion,
national and cultural affiliation, social background, physical and mental state.
Children live with these categories, accept them and develop along with them,
which directly affects their view of the world and their self-image. The said
categories define their identity, which develops in relation to the other, the
“different”. Undoubtedly, however, the “equal” and the “different” are closely
interrelated, they form along each other and determine their individual as well as
collective identity. It is in no case acceptable to define music contents according to
the dominant community, its economic and political power.

The concept of equitable school means opportunities for the more able and
better performing learners, while at the same time a duty to take care of the learners
from socially and culturally less stimulating environments in the best possible way.
Being aware and accepting abovementioned otherness in school arrangements we
both come across meritocratic as well as egalitarian systems (Medves, 2006, 12).
The selection and differentiation of the different is questionable both according to
the first concept as well as according to the second one, which does not
acknowledge otherness and individuality.

Practice points to different approaches in multicultural music education.
The most often we meet emphasising musical contents of the dominant national
community, while others are neglected as being inferior. This leads into mono-
culturalism, which is frequently a consequence of inappropriate teachers’ education
and orientation. As a matter of fact, the multicultural approach acknowledges the
existence of other cultures in a given space; within their circles, however, the
different cultures are preserved and developed independently of each other. This
does not yet lead to coexistence, understanding, and respecting other musical
cultures. The next stage, which means musical cooperation of members of different
communities, is denoted with the term interculturalism. In this, every group retains
its own characteristics while simultaneously accepting and respecting the musical
contents of other groups as equal to their own. Ideal coexistence of different
cultures in the same space could be denoted as trans-culturalism, where differences
are accepted and musical cultures fertilize each other, yet this would lead to
unification and impoverishment of the diversity of cultures in the concept of
ethnocentrism (Pesek, 2004, 8).

It is a fact, in school children are different from each other. This is
conditioned by natural and social factors most often neither children nor their
parents can influence. Taking account of the differences among children is an
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uneasy task of the pedagogue who would need to be sensitive for just and different
approach to each individual child. Inequalities are therefore legitimate if they are in
favour of the marginalised and less successful. In this context we can thus speak
about “equal opportunities” for all and about fair “equity and diversity” in the
sense of multiculturalism and integration (Rawls, 1999, 86-87). This should be
evident in the musical practice of every school community.

Coexistence of diversity

For many the migration phenomena that mean arrival of foreigners to our
space are cultural stress, for some a challenge and for many people a completely
unacceptable phenomenon. The reason for this is obvious cultural unawareness and
unpreparedness for otherness. The consequences are unnecessary fears, prejudices,
aggression, which leads into assimilation-homogenisation process and further to
ethnocentrism and impoverishing of the cultural space. The educational alternative
of intercultural relationships rejects the dogmatic monolith attitude of a
monoculture as well as the fragmentation of multi-culture. The optimal
intercultural relationships show in respecting an open and creative identity, which
is ready for dialogue with otherness.

In theory and practice we often come across “ego-principle” as the basis of
our life, which is of a closed type and not capable of dialogue with the other, the
different. It can be denoted as racist, nationalistic, military, destructive. On the
other side the “principle of dialogue” represents the alternative, where the different
becomes recognised, listened to and accepted as equal. This kind of relationship
can represent for us the ideal as “coexistence of diversity”, as in diversity we are all
equal.

If adults were aware and took account of this our concern for children
would be superfluous. We know, though, that children follow the example of
adults, which in the sense of multiculturalism is a fact raising concern.

Conclusion

Today multiculturalism as an idea, movement, or process can no longer be
ignored. It is discussed at the highest forums, we find it in popular press, it is
present in every curriculum, while practice points to a very diverse implementation
of what has been written.

Globalisation and enlargement of the European community bring new
dimensions into education and demand for research in the area of intercultural
pedagogy. Ethnically mixed societies are a logical consequence of migration
currents, which are not yet defined by living together in the same space, where the
majority often determines the rights of the minority. Multiculturalism really comes
into life only when a society does everything to make the social, legal, and political
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equality in its own state a reality and also recognises this right and responsibility to
others. It takes the universal principles that define human rights irrespective of
ethnic or social origin, religion or race as a guideline. Ethnic and cultural
differences may and must be preserved. Sensitiveness and understanding of this
kind of values needs to be consequently taught and consciously cultivated and
developed.
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Hean Jlewnux
MVYJITHUKYJITYPAITHO MY3UUKO OBPA3OBAIBE Y ITPOIIECY
EBPOIICKHUX UHTEI'PAIIUJA

Casicemax

My3suuko obpaszosare u o0bpazosarve yonuime uzspajy aAM*CHY Y02y Y YUerny
KYImypHoe Haciepa HeKoe Hapood U jauary HAYUOHANHOZ udeHmumemad. Yjeoursena
Espona cmeapana je xomoeeno u MyamuxyimypHo Opywmeo, Koje ce cadd cyouasa cd
npobremom muepayuja. Pasymesare u npuxeamaree pasiuxa U pasiuyumocmu  je
npeoycios 3a HCUBOM )y e8PONCKO] MYIMUKYIMYPAIHO] 3ajeOHuyu, v Kojoj je usnao ceeea
8ADICHO Y3AjAMHO NOWMOBAlbE.

Mynmuxyamypanso obpasosarbe Hacmoju 0a cmeopu jeowaxe mozyhwocmu y
obpazosary cee Oeye y ceum obracmuma, 6e3 003upa HA pasiuke KAo wimo cy pacd,
emuuuKe NpUNaoHocmu, OpyuimeeHo nopekio, u opyee kamezopuje. Ono cmeapa
oKonMocmu 3a npasedHo obpazosarse cee oeye. L{umesu MyamuKyimypaiHoe 0o6pasosarsa
¢y jachu u npedcmaeémenu Kao udeanwu u 3a HacmaeHuke, pooumesme u oeyy. IIpoyec
PUX0802 cnposolerva je nocmenet u 0y20pouaH.

Paszeoj mynmuxynmypanne 3ajeonuye y Eeponu je pearnocm u 6yoyhnocm, u na
maj Hauun 0Opazosnu cucmemu, YKoY4yjyhu u MymmukyIimypamo mMy3uuko oopazosarve,
he y 6yoyhnocmu uepamu 8pao 8adxicHy ynoey.

Kawyune peuu: mynmukymmypno my3uuko oopasosarve, pasiuke, pasiuiumocmu,
esponcke unmezpayuje.
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