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STANDARD AND CRTEIRIA OF
EVALUATION OF STUDENTS KOWLEDGE
IN ENGLISH LANGUAGE ON NON CORE
FACULTY

Vesna Durovid!

Abstract

Foreign language on non-core faculties often has a specific status. It is often
the case that a number of students have limited or no previous knowledge. On
the other hand, there are a certain number of students who have excellent
knowledge, so the corpus they should learn is not interesting for them. Therefo-
re they are unmotivated and uninterested for the work on the classes. For all
the reasons mentioned before it is necessary to make qualitative classification
previously acquired knowledge, and according to these results make the groups
in order to adjust the lessons to the knowledge of the students. That does not
mean that the evaluation of knowledge and assessment should not be done on
the same way or on the same principle. On the contrary, it is necessary to gain
the same knowledge level with all students, in order to have assessment on the
same level.

Key words: teaching a foreign language, knowledge assessment, grouping
and motivating,

INTRODUCTION

Foreign language on non-core faculty is usually an elective course. The issue
of criteria for knowledge assessment is the crucial one for the teachers. That
is, what is the knowledge that a student should acquire after taking this course
or any other foreign language course on non-core faculty. In conclusion it
should be some basic level of language knowledge if we know that teachers
are burdened by insufficient number of classes and enormous corpus. In this
paper language skills will be analyzed and some suggestions for knowledge
assessment of the students will be given.

According to the changes that have occurred in higher education after
the signing of the Bologna Declaration a new system of monitoring and
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STANDARDI I KRITERIJUMI
VREDNOVANJA ZNANJA STUDENATA IZ
ENGLESKOG JEZIKA NA NEMATICNOM

FAKULTETU

Vesna Durovid!

Sazetak

Strani jezik na nematicnim fakultetima nerijetko ima specifican status.
Ceste su situacije da odredeni broj studenta iz stranog jezika imaju ogranicena
ili nikakva predznanja. Sa druge strane postoje i oni studenti koji imaju odlic-
na predznanja, te gradivo koje trebaju da uce Cesto nije interesantno. Samim
tim, ova grupa studenata je nemotivisana i nezainteresovanda za rad na ¢aso-
vima. Zbog svega navedenog neophodno je kvalitetno klasifikovati prethodna
znanja studenata i na osnovu toga napraviti grupe, kako bi se rad na casovima
mogao prilagoditi odredenoj ciljnoj grupi. To ne znaci da se vrednovanje znanja
i evaluacija ne trebaju sprovesti na isti nacin ili po istom principu. Upravo
suprotno, potrebno je dostici jednak nivo znanja kod svih studenata, kako bi i
i evaluacija bila na istom nivou.

Kljuéne rijeci: nastava stranog jezika na nematicnom fakultetu, evalua-
cija znanja, vrednovanje znanja, grupisanje i motivisanje

Abstract

Foreign language on non-core faculties often has a specific status. It is often
the case that a number of students have limited or no previous knowledge. On
the other hand, there are a certain number of students who have excellent
knowledge, so the corpus they should learn is not interesting for them. Therefo-
re they are unmotivated and uninterested for the work on the classes. For all
the reasons mentioned before it is necessary to make qualitative classification
previously acquired knowledge, and according to these results make the groups
in order to adjust the lessons to the knowledge of the students. That does not
mean that the evaluation of knowledge and assessment should not be done on
the same leves or on the same principle. On the contrary, it is necessary to gain
the same knowledge level with all students, in order to have assessment on the
same level.

1 MA Vesna Burovi¢, predavac Visoke $kole ‘Banja Luka College’
113



actualities Banja Luka College Journal

evaluating the work of students was imposed. Unlike previous summative
assessment of the student at the end of the semester, if itis the one-semester
exam, or at the end of the school year, if it is more than one semester exam;
according to the new system of work, there are assessing of colloquium,
seminar papers, essays, various tests and other similar forms of assessment
students. This gave the possibility to lecturers to charge students with a small
amount of material, and at the same time to provide a diversity of testing.
Providing that student will learn better the smaller amount of material for
the exam, the new system of work should bring better results than the old
one. Any language can be monitored and evaluated in many different ways.
Every teacher should bear in mind what are the competence and what is the
knowledge, namely the levels of knowledge and usage of language, the student
should permanently adopt after finishing the course of a foreign language.
If we bear in mind that the ultimate goal of learning any language is com-
munication, it is clear that the focus of teaching should be the adoption of
linguistic competence, development of conversational skills and ways of
communication in general. In order to better achieve this goal it is important
to make clear the scale of assessment or evaluation of student learning. That
is, it is important to clarify some terminology definitions in order to know
what is the task of the teacher, not only in the process of teaching, but also
in the process of student assessment or evaluation of their knowledge.

THEORY
DETERMINATION OF THE TERM

When it comes to evaluating of the pedagogical literature, one can find
a number of terms that are used as synonyms or related terms. It is impera-
tive to make a clear definition and distinction of concepts such as evaluati-
on, assessment of students’ knowledge, monitoring, measurement. In the
literature there are different interpretations. Emina Hebib points out that
there is a strong conceptual mismatch, and that is now synonymous with
slight differences the uses of the terms evaluation, assessment, measurement,
monitoring and alike.? Evaluation has a broader meaning. It is implied va-
luation of something according to the established criteria. * Thus, for each
subject, including English language, it is necessary to determine what it is
that is valued, and what are the outcomes that will be evaluated on the basis
of which criteria. It is also important to clearly define what is a student as-

2 Hebib, Emina, Razlicita odredenja pojma evaluacija kao rezultat razlika u shvatanjima cilja,
funkcije, sadrzaja i metodoloSke osnove evaluacije, Pregledni nau¢ni rad, Pedagogija XXVII
(XLVI), 3 -4, 1992.

3 Pedagoska enciklopedija, Beograd, 1989., str. 192.
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UvVOD

Stani jezik na nemati¢nom fakultetu obi¢no je izborni predmet. Za pre-
davace se Cesto namece pitanje koji su to kriterijumi na osnovu kojih student
treba da dobije ocjenu iz ovog predmeta. Odnosno, koja su to znanja koja
student treba da ponese nakon odslu$anog kursa iz nekog stranog jezika na
nemati¢nom fakultetu. Ograni¢eni malim fondom ¢asova i velikom koli¢inom
gradiva namece se zakljucak da je to jedno uze i osnovno znanje. U skladu
sa tim analizirace se jezicke vjestine i dati prijedlog za evaluaciju znanja
studenata.

U skladu sa promjenama koje su nastale u visokoskolskom obrazovanju
nakon potpisivanja Bolonjske deklaracije nametnuo se i jedan novi sistem
pracenja rada i vrednovanja znanja studenata. Za razliku od dosadasnjeg
sumativnog nacina ocjenjivanja studenata na kraju semestra, ukoliko je je-
dnosemestralni ispit, ili $kolske godine, ukoliko je viSesemestralni ispit,
prema novom sistemu rada, namece se ocjenjivanje kroz kolokvijume, se-
minarske radove, eseje, razna testiranja i druge slicne oblike provjere znanja
studenata. Ovo je dalo moguénost predavac¢ima da studente opterete manjom
koli¢inom gradiva, a istovermeno i raznovrsnijem nacinu ispitivanja. Ako
posmatramo tako da ¢e studenti manju kolic¢inu gradiva koju trebaju da
savladaju za odredenu provjeru kvalitetnije nauciti i usvojiti, novi sistem
rada trebao bi donijeti bolje rezultate od dosadasnjeg sistema rada. Bilo koji
jezik moZe se pratiti i ocjenjivati na mnogo razli¢itih nacina. Svaki nastavnik
treba imati u vidu koje su to kompetencije i koja su to znanja, taCnije nivoi
znanja i koristenja jezika, koje student treba trajno usvojiti nakon odslusanog
kursa stranog jezika. Ako imamo na umu da je krajnji cilj ucenja bilo kojeg
jezika komunikacija, jasno nam je da fokus poucavanja treba biti na usvaja-
nju jezi¢kih kompetencija, razvijanju vjestine konverzacije i nac¢ina komu-
nikacije u cjelini. U cilju $to boljeg ostvarivanja ovog cilja vazno je napravi-
ti jasnu skalu ocjenjivanja ili vrednovanja znanja studenata. Odnosno, vazno
je razjasniti neke terminoloske definicije kako bismo znali $ta je zadatak
nastavnika ne samo u procesu poucavanja, ve¢ i u procesu ocjenjivanja stu-
denata ili evaluacije njihovog znanja.

TEORIJSKI OKVIR
POJMOVNO ODREDENJE

Kada je rijec o evaluaciji u pedagoskoj literaturi moze se naci nekoliko
pojmova koji se koriste kao sinonimi ili pak srodni pojmovi. Od izuzetne je
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sessment and note is it a broader or narrower concept in relation to the
evaluation. Assessment of knowledge is evaluation. Do we, as part of the
assessment of knowledge or evaluation, evaluate the ultimate goal or out-
come of learning? It is important to know that the assessment should be
aligned with the ultimate goal and the outcome of learning. Every teacher
needs to consider what is important in the course and what students need
to bring permanent, and whether this expectation coincides with the ulti-
mate goal of total educational process and the learning process with the aim
of training for a future career. It is discouraging that the system of society is
based on the evaluation. Unfortunately, very often our students are motiva-
ted to learn only to achieve high scores, and not because of the enrichment
of knowledge and the acquisition of certain competencies. In the diagrams,
the authors emphasize that it is necessary to put into the center of interest
the ultimate goal and outcomes of teaching a particular subject, in accor-
dance with the purpose and outcomes one needs to make decisions about
how and what to teach, and how and what to assess.

Figure 1: A Logical Model of Curriculum Development {from Cowan &
Harding, 1986}. Diagram used for the purpose of introducing
academic staff to the concept of using a model to inform the design,
development and delivery of the curriculum

116



aktuelnosti Casopis za drustvena pitanja

vaznosti napraviti jasno definisanje i razgrani¢enje pojmova kao §to je eva-
luacija, vrednovanje znanja studenata, pradenje, mjerenje, ocjenjivanje. U
literaturi se nalaze razlic¢ita tumacenja. Emina Hebib istice da postoji velika
pojmovna neuskladenost, te da se danas istozna¢no ili sa malim razlikama
koriste termini evaluacija, vrednovanje, mjerenje, ocjenjivanje, pracenje i
sli¢no.? Evaluacija ima $ire znacenje i podrazumijeva vrednovanje necega
prema utvrdenom kriterijumu. ® Dakle, za svaki predmet, pa tako i za engle-
ski jezik, neophodno je utvrditi $ta je to $to se vrednuje, odnosno koji su to
ishodi ucenja koje ¢emo vrednovati i na osnovu kojeg kriterijuma. Takode
je vazno jasno definisati $ta je to vrednovanje znanja i uociti da li je to $iri ili
uzi pojam u odnosu na evaluaciju. Vrednovanje znanja jeste evaluacija. Da
li u okviru vrednovanja znanja, odnosno evaluacije, ocjenjujemo krajnji cilj
ili ishod ucenja? Vazno je znati da ocjenjivanje treba uskladiti sa krajnjim
ciljem i ishodom ucenja. Svaki predavac treba da se zapita $ta je vazno u
okviru predmeta $to studenti trebaju da trajno ponesu, kao i to da li se to
ocekivanje poklapa sa krajnjim ciljem ukupnog obrazovnog procesa i samog
procesa ucenja u cilju obuke za neko budude zanimanje. Porazavajuce je da
je sistem drustva zasnovan na ocjenjivanju. Na zalost, vrlo Cesto na$i stu-
denti su motivisani da uce samo zbog postizanja visoke ocjene, a ne zbog
obogadivanja znanja i sticanja odredenih kompetencija. U dijagramima
autori naglasavaju da je neophodno u centar interesovanja staviti krajni cilj
i ishode poucavanja odredenog predmeta, a u skladu sa ciljem i ishodima
potrebno je donijeti odluke kako i Sta poucavati, odnosno kako i $ta ocjenji-
vati.

2 Hebib, Emina, Razlicita odredenja pojma evaluacija kao rezultat razlika u shvatanjima cilja,
funkcije, sadrzaja i metodoloSke osnove evaluacije, Pregledni nau¢ni rad, Pedagogija XXVII
(XLVI), 3 -4, 1992.

3 Pedagoska enciklopedija, Beograd, 1989., str. 192.
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The first diagram shows the model of curriculum development of any
subject. It was used to introduce the academic staff in mantioned concept
where in the centre of curriculum development of any subject should be the
aim of the studing. Based on clearly defined aim it is necessary to decide
how and what to evaluate, that is which knowledges and based on what is-
sues that knowledge should be evaluated, and also how and what to learn,
or teach. According to everything mentioned before it is neccesary to make
an analasy of the evaluation and decide what will be evaluated. *

Assessment of Student Learning: promoting a scholarly approach

(I DECISIONS

£ l/,q i U:;?{;fyse

E'Sse mggf ‘
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The other detailed diagram develops a concept, except that at the center
of interest puts learning outcomes. Accordingly, it is necessary to develop
concepts how and what to evaluate; what, why and how to teach; and final-
ly analyze the process of evaluation.®

The evaluation process is one of the most difficult tasks for each teacher.
It is crucial to clearly define and present to the students which are the com-
ponents that will be evaluated, as well as what the knowledge is needed to

4 Lorraine, Stefani, Assessment of Student Learning: promoting a scholarly approach, L.earning
and Teaching in Higher education, Issue 1, 2004 — 2005, pg. 56.157.
5Tbid.
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Figure 1: A Logical Model of Curriculum Development {from Cowan &
Harding, 1986). Diagram used for the purpase of introducing
academic staff to the concept of using a model to inform the design,
development and delivery of the curriculum

Prvi dijagram opisuje model razvoja kurikuluma bilo kojeg predmeta, a
koristen je za uvodenje akademskog osoblja u navedeni koncept koji podra-
zumijeva da u sredi$tu razvoja kurikuluma bilo kojeg predmeta treba biti cilj
izucCavanja, a na osnovu jasno definisanog cilja potrebno je donijeti odluku
kako i $ta vrednovati, odnosno koja znanja i na osnovu Cega ta znanja treba
vrednovati; zatim kako i $ta uciti, odnosno poucavati i na osnovu svega
navedenog napraviti analizu evaluacije, odnosno §ta je to §to ¢emo ocjenji-
vati.*

Drugi dijagram detaljnije razvija koncept, s tim §to u centar interesovanja
stavlja ishode ucenja. U skladu s tim potrebno je razviti koncepte §ta i kako
vrednovati, $ta, kako i za$to uciti, $ta, kako i za$to poucavati i na kraju ana-
lizirati proces evaluacije. ®

4 Lorraine, Stefani, Assessment of Student Learning: promoting a scholarly approach, L.earning
and Teaching in Higher education, Issue 1, 2004 — 2005, str. 56. 157.
5Tbid.
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obtain a certain number of points, or a certain mark. It is not rare that tea-
chers are prone to subjective judgment. Subjective evaluation can have its
positive side when we talk about the formative method of assessment, and
if we want to motivate and stimulate the students to achieve better results.
Since this often is not the case, in our classrooms and amphitheatres we
often encounter a halo effect, evaluating in affect or the unstable criteria in
the evaluation is present.® To avoid this during the process of evaluation or
assessment it is necessary to set a criteria for evaluating student in accor-
dance with the learning outcomes; provide a clear understanding between
teachers and students what the criterion of evaluation is, ensure transpa-
rency and insight into the system of evaluation, as well as feedback from
students, i.e. whether the student agrees or disagrees with the assessment,
to what extent and what would he / she have done differently. Communica-
tion and open relationship between the teacher and the student will contri-
bute to a better understanding of the whole process of learning, teaching
and assessment and make meaningful, purposeful and generally more useful.
Below we give a proposal for evaluating language skills in the example of the
English language. Depending on the outcomes of learning skills will have
different components that are measured and evaluated, and the model can
be applied in the evaluation of the subject by combining the assessment of
language skills, and activities and engagement of students in the classes
themselves lectures and exercises the above subject.

EVALUATION ON THE EXAMPLE SUBJECT FOREIGN
LANGUAGE / ENGLISH LANGUAGE

Since the score in teaching English language most commonly is performed
as a collective component of two colloquiums, final exam and the presence
and engagement in the classroom, assessment of language skills can be
adapted to pre-exam and exam commitments as follows: first colloquium
can be evaluated through the essay, others second test could be a test of
reading, while the final exam in this case represent a synthesis of acquired
knowledge from the whole material of the subject. Attendance and engage-
ment in the classes also carries a certain number of points, and the students’
work is thus further monitored, and students are motivated to come to
classes regularly and to further engage in the lessons.

6Ibid.
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Proces ocjenjivanja je jedan od najtezih zadataka svakog nastavnika. Od
izuzetnog je znacaja jasno definisati i studentima prezenotvati koje su to
komponenete koje e se ocjenjivati, kao i koja su to znanja potrebna da bi se
dobio odredeni broj bodova, odnosno odredena ocjena. Nisu rijetki sluca-
jevi kada su nastavnici skloni subjektivnom ocjenjivanju. Subjektivno ocje-
njivanje moze imati svoje pozitivne strane kada govorimo o formativnom
nacinu ocjenjivanja i ako na taj nacin zelimo da motivisemo i podstaknemo
studenta da postiZze bolje rezultate. Bududi da ovo Cesto nije slucaj, nerijetko
¢emo u nasim ucionicama i amfiteatrima naic¢i na halo-efekat, ocjenjivanje
u afektu ili na nestabilne kriterijume pri ocjenjivanju.® Da bi se ovo izbjeglo
prilikom procesa ocjenjivanja ili evaluacije potrebno je: postaviti kriterijume
za ocjenjivanje studenta u skladu sa ishodima udenja, osigurati jasno razu-
mijevanje izmedu nastavnika i studenata koji je to kriterijum ocjenjivanja,
osigurati transparentnost i uvid u sistem ocjnjivanja, kao i povratnu infor-
maciju od studenata, tj. da li se student slaZe, odnosno ne slaze sa ocjenom,
u kojoj mjeri i $ta bi on / ona drugacije uradili.

Komunikacija i otvoren odnos izmedu nastavnika i studenta doprinijece
boljem razumijevanju i cjelokupan proces uCenja, poucavanja, pa i ocjenjivanja

6 Suzi¢, Nenad, Pedagogija za XXI vijek, 1zdavacka kuca Suzi¢ Books and Sounds™, Banja
Luka, 2005., str. 633 — 635.
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THE FIRST PRELIMINARY EXAM - ESSAY

The essay is one of the skills in language teaching, which gives a fairly
complete picture of the students’ knowledge level in terms of vocabulary,
sentence structure, style development, grammar and employment of gram-
mar rules used in a proper way. Students under this test can score maximum
of twenty points.Reflecting on what in the teaching of language is needed to
assess in the scope of this skill following components appeared:

1. VOCADUIATY ..ottt tse e isesess e sseseseeasane 0-2 points
2. SENTENCE SEIUCTULE ...vvvenereeereerteierenentereniesssesensssssesensosesesensosesessasosenes 0-2 points
3. TTOPIC weeitriieetnieieneteieiesestetereest et erese st etese st esesensssesessassasessassesensasesenen 0-2 points
4. Proper wWriting (SPelling)..........ccceeeeeererurerurucnineeerreneesenesisesenieees 0-2 points
5. Sructure Of the LeX o eieeiereeeieiererereeiesesessresensiiesssssssssesesssosones 0-2 points
6. The number of words in the essay ....ccccevvvennrnccnrncccnaeee 0-2 points
7. QEAIMNIMNAL .eeveuirrieieereierenenteterenestesesessssesentasssesensasssesensosesessnsosesessasosenes 0-2 points
8. PUNCIUALION ovvinreiieiiirienenteieienenteieeestereeesteseesssesenssssesensosssesensone 0-2 points
9. ConNections tO OLNEr LEXL ..covvvvvrieieierrernieiererereieesesessresesssressssssnenes 0-2 points
10, SEYLE ettt s 0-2 points

SECOND PRELIMINARY EXAM - READING

To adopt the knowledge of any subject it is necessary to master the skill
of reading. In the teaching of English as general subject that is taught at
non-core faculty, reading is one of the skills that students should master.
Students under this Colloquium may also collect a maximum of twenty
points. Within the reading skills component that can be assessed are:

1. VOCADUIATY ..ottt tse e iseesesssesesecasane 0-4 points
2. Understanding of a iven teXt ........covvcrrererrncneeeererencreeeueusesereeenenens 0-4 points
3. Regularity of speaking (respecting the student’s decision

tO USE BIE OF AE) oottt ssssss oo s ss s soseen 0-4 points
A FIUBIICY .ttt sencaceeusen s ea s e e enen s s s enea s saen 0-4 points
5. EXPIESSION .vtoieiiiieieiniieienenieieenenteieestetesesestesessnsssesessasssesenssssesensose 0-4 points
THE FINAL EXAM

The final exam includes checking the entire material through the test.
The test should include the tasks of different types, which are checked:
1. Understanding of the text through a series

Of qUESHIONS AN ANSWETS....vrvevreiieirrereierererereresesesesssssesssssessssssnes 0-10 points
2. Grammar LaASKS c.o.oeeeeeerereiieiesenennreseninieieessssssessiesesssssesosesesesssososens 0-10 points
3. CONVEISATIONS ..oveuvvrvrerreereinrerereninteseseniosesestsosesensesessssnsosessssssoseseos 0-10 points
4. Translation of text from English into Serbian .......cccccceceveeurueeee 0-10 points
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uciniti smislenijim, svrsishodnijim i uopste korisnijim. U nastavku ¢emo dati
prijedlog za ocjenjivanje jezickih vjeStina na primjeru engleskog jezika. Zavisno
od ishoda ucenja vjeStine ¢e imati razli¢ite komponenete koje se vrednuju i
ocjenjuju, a model se moze primjeniti u ocjenjivanju nastavnog predmeta
kombinujuci ocjenjivanje jezickih vjestina, i aktivnosti i angazovanosti stude-
nata na samim Casovima predavanja i vjezbi navedenog nastavnog predmeta.

EVALUACIJA NA PRIMJERU PREDMETA STANI JEZIK -
ENGLESKI JEZIK

Bududi da se ocjena iz nastavnog predmeta Engleski jezik najcesce izvo-
di kao zbirna komponenta dva kolokvijuma, zavr$nog ispita i prisustva i
angazovanosti na nastavi, ocjenjivanje jezickih vjestina moze se prilagoditi
predispitnim i ispitnim obavezama na sljededi nacin: prvi kolokvijum moze
da se ocjenjuje kroz esej, drugi kolokvijum moze da bude test Citanja, dok
bi zavr$ni ispit u tom slucaju predstavljao sintezu usvojenog znanja iz gra-
diva navedenog nastavnog predmeta. Prisustvo nastavi i angazovanost na
¢asovima takode nose odredeni broj bodova, te se rad studenata na taj nacin
dodatno prati, a studenti su motivisani da na ¢asove dolaze redovno i da se
na Casovima dodatno angazuju.

PRVI KOLOKVIJUM - ESE]

Esej je jedna od vjestina u nastavi jezika koja daje prili¢cno kompletnu
sliku o nivou znanja studenta u smislu poznavanja vokabulara, strukture
reCenice, razvijenosti stila, poznavanju gramatike i speremnosti studenta da
gramaticka pravila koristi na pravilan nacin. Student u okviru ovog kolokvi-
juma maksimalno moze skupiti dvadeset bodova.

Razmisljajudi $ta je to $to u okviru nastave jezika je potrebno ocjenjivati
u okviru ove vjestine doslo se do sljede¢ih komponenti:

1. VOKADUIAL ..evineeeciriieeci et ste e sesese e ieeseseeanaes 0-2boda
2. SrUKEULa FECEINICE. ..vvicuierrreeeeetrerereeeetetreseieieeeteesenereaeesenenereaeaeenen 0 -2boda
Be BIMIA ettt ettt ce ettt s s ettt ea ettt bt e s 0-2boda
4. pravilno pisanje (SPELliNg) .......ccceverererurirenecrrereeresereirieriereneee 0 -2boda
5. StrUKLUra tEKSTA ..ovoeeceeeirerrrcceetrereccietetetrercicieeee e creeeeeenenen s e eeenen 0-2boda
6. Droj rijeCi U @SEJU .coveeecceeerererccieietrercicicietetrencicieeeecee e e es e aeenen 0 - 2boda
7. Bramatika. ..ottt aaen 0 - 2 boda
8. INLErPUNKCIA ettt sinens 0 - 2 boda
9. povezanost sa ostalim tekStOM ......coeveveeverererereeeeeesesererenennns 0 -2boda
1. SEL ettt ettt er e ea et eaeaees 0-2boda
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5. Translation of text from Serbian to English .........ccccceevencnee 0-10 points

THE PRESENCE AND INVOLVEMENT IN CLASS

Since the introduction of the Bologna Process attendance became man-
datory. Therefore students have the option of regular learning and testing
the acquired knowledge. On the other hand, this provides the ability for
teachers to record, track and convert into point engagement and promptness
of students in the classes. This is necessary for the final mark. Attendance
can be marked as follows:

0750 96 cveeeeeneneeeieunenenerteteueeeeseaeuenencassesesesesenencaeatsesessstssstssesssssasasuenenerens 0 points
5100 % cvveneeeeceneeneeeueurentetsteteussasaesseeuenenesensesesssesenencacassscssssssnssesesssscos 6 points
BL-70 W eeeeeeeeererereeeeserereneaeceesesestseatetese st sesaeuessss e s senenescncassaescsescnca 7 points
T01-80 % eeeeeeeeeveeeueeeescncncneuecsescseseseaetseaesesesusuesssssasesenenescncasssscaccncncs 8 points
8190 W eeeeeeeeeercrreeesercrcaeaeeeesesesesen et sttt euens e e e seneneneneasseseeseneaca 9 points
1100 9 eeeeeeeverenereneeerercrencacescsesestseeesesesssesesuesenssssesensacsencscasasasccescn 10 points

CONVEYING POINTS INTO MARKS

It was previously listed the scoring system for Colloquium, final exam
and attendance in class. In order to achieve a positive mark the student
needs to collect a certain number of points, at the preliminary exams — col-
loquiums, attendance in class, as well as on the final exam. The sum of two
colloquiums, final exam and attendance in classes is a maximum of one
hundred points. According to that marks would be carried out by the fol-
lowing:

0 - 50 points (grade 5),

51 — 60 points (grade 6),

61 -70 points (grade 7),

71 — 80 points (grade 8),

81 — 90 points (grade 9),

91 - 100 points (grade 10).

CONCLUSION

Since the introduction of the Bologna Process a new system of student
learning evaluation have been introduced on colleges. The current testing
system adapted by summary mode has been replaced by continuous moni-
toring of the learning process and progress of each student individually. This
certainly requires a lot of work and preparation of both key factors in teaching
higher education, students themselves, as well as teachers and assistants.
The scoring system requires a process of continuous learning and fulfilling

124



aktuelnosti Casopis za drustvena pitanja
DRUGI KOLOKVIJUM - CITANJE

Da bi se usvojilo znanje iz bilo kojeg predmeta potrebno je savladati
vjestinu citanja. U okviru nastave Engleskog jezika, kao opsSteg predmeta
koji se izuCava na nemati¢nom studiju, Citanje je jo$ jedna od vjestina koju
bi trebalo studenti da savladaju. Student u okviru ovog kolokvijuma takode
moze da sakupi maksimalno dvadeset bodova. U okviru vjestine Citanja
komponente koje se mogu ocjenjivati su:

1. VOKADUIAL ...ttt 0 -4boda
2. razumijevanje zadanog teKSta.......covvrerrerencenererenceeeieenenecieeenns 0 -4boda
3. pravilnost izgovora postujudi pravo studenta da se opredijeli

za odredeni akcenat (britanski ili americki izgovor)................. 0 -4boda
4. fIUENENOSE ..ottt sttt sasaens 0 -4boda
B AZLAZATNIOSE ceeurriiceeieirirereneeietseseseeetetsesecseueteeseseseseseseenencsesesesnen 0 -4boda
ZAVRSNIISPIT

Zavrs$ni ispit podrazumijeva provjeru cjelokupnog gradiva kroz test. Test
treba da sadrzi zadatke razlicitog tipa kojima se provjerava:

1. razumijevanje teksta kroz niz pitanja i odgovora .............. 0 - 10 bodova
2. gramatiCki Zadaci ......coceeveeererenerencnieirencceetreeceee e eeaeiane 0 - 10 bodova
3. KONVEIZACIA ..cveveererercieieieiniiecicieirinicecieie et ce e ieese e asenens 0 - 10 bodova
4. prevod teksta sa engleskog na STPsKi ......ocoeeveeecncvccirnencnc. 0 - 10 bodova
5. prevod teksta sa srpskog na engleski ......ccevevevcerirerencenaee 0 - 10 bodova

PRISUSTVO I ANGAZOVANOST NA NASTAVI

Od uvodenja bolonjskog procesa prisustvo nastavi je postalo obavezno. Samim
tim studenti imaju mogucnost redovnog ucenja i isticanja steCenog znanja. Ovo,
sa druge strane daje mogu¢nost nastavnicima i saradnicima da angaZovanost i
azurnost studenata na Casovima biljeZe, prate i pretvore u bodove, neophodne
za ocjenu. Prisustvo nastavi se moze bodovati na sljededi nacin:

O = B0 ettt et e sre e saresarenns 0 bodova
DL = B0 % oottt et ve et te e e veerteeresrveentens 6 bodova
BL = 7O W ettt ettt sttt et et bbb s e ntrenren 7 bodova
7L = BO W ettt ettt et r et ettt nren 8 bodova
BL D0 W ettt ettt ettt v bbb v et nres 9 bodova
DL = JO0 D ettt sreseve e srase e esrverse e snvessenesnvenes 10 bodova’

7 Brankovi¢, Drago, Sistem bodovanja i ocjenjivanja ishoda ucenja, Evaluacija rada studenata
i nastavnika — hrestomatski izbor tekstova, Filozofski fakultet, Banja Luka, 2012., str. 80.

125



actualities Banja Luka College Journal

of preliminary exams, as well as the final exams. As a result of this, with
regular learning at the end of the learning process, students should bring a
more complete and comprehensive knowledge of the subjects.
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PREVODENJE BODOVA U OCJENE

Prethodno je naveden bodovni sistem za kolokvijume, zavrs$ni ispit i
prisustvo na nastavi. Kako bi student ostvario pozitivhu ocjenu na nastavhom
predmetu potrebno je da sakupi odreden broj bodova, kako na predispitnim
obavezama — kolokvijumi i prisustvo na nastavi, tako i na zavr$nom ispitu.
7bir dva kolokvijuma, zavr$nog ispita i prisustva na nastavi je maksimalno
stotinu bodova. U skladu sa tim ocjene bi se izvele iz sljedeceg:

0 - 50 bodova — ocjena 5,

51 — 60 bodova — ocjena 6,

61 — 70 bodova — ocjena 7,

71 — 80 bodova — ocjena 8,

81 — 90 bodova — ocjena 9,

91 — 100 bodova cojena 10.

ZAKLJUCAK

Od uvodenja bolonjskog nacina rada na fakultetima nametnuo se i novi
sistem vrednovanja znanja studenata. Dosadasnji sistem ispitivanja prilagoden
sumativnom nacinu rada zamijenjen je kontinuiranim prac¢enjem procesa uce-
nja i napredovanja svakog studenta pojedina¢no. Ovo svakako zahtijeva veliki
rad i pripremu oba klju¢na faktora u nastavi visokog obrazovanja, kako samih
studenata, tako i nastavnika odnosno saradnika. Bodovni sistem zahtijeva kon-
tinuran proces ucenja i ispunjavanja kako predispitnih, tako i ispitnih obaveza.
Kao rezultat ovakvog redovnog ucenja studenti bi trebali na kraju procesa
ucenja ponijeti kompletnije i sveobuhvatnije znanje iz nastavnih predmeta.
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