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- 
 obrazovni rad treba da predstavlja  i preventivni 

 

 

katalizator ili prepreka za ostvarivanje kvalitetne odgojno obrazovne  organizacije rada i pozitivnog 
preventivnog djelovanja. 
Lindstrom Johnson, 2009; Leff i sur. 2003; Swearer i Espelage, 2004; Elliot i sur. 2010; Cornell, 2011; 

-

(Vlah, Perger, 2014). 
-Kassabri, Benbenishty i Astor 

 

to da je klima svake organizacije jedinstvena. 

 

osnovu njihovog samostalnog razumijevanja u svezi sa zakonitostima i pravilima ustanova.' Upravo je 
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 prema: Vlah, Perger 2014). Kvalitetan 

  
2014). 

-ovim materijalima (2004; prema 
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 -to-reach) od 
drugih, konvencionalnih metoda; 
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1999.,http://www.mrezainkluzija.org/resursi/category/34-prezentacije-sa-petog-regionalnog-
sastanka-mreze-podrs,) 

kredibilniji izvori informacija i utjecaja za adolescente od odraslih, te da mogu doprinijeti promjeni 

 
 

 
  

  
 

  
 

  
(McNeely, Nonnemaker, & Blum, 2002., prema: Lohmeier &Lee, 2011) 

 
Restorativni pristup (Humphreys, 2019) 

 Ovaj pristup 
 restorativnu praksu (koja se temelji na obnavljanju odnosa, dijalogu i 

drugima)300. 

 
Izgradnja pozitivnih socijalnih odnosa: 

djelovanju. 
Oblikovanje grupnih normi, vrijednosti: 

 
  

 
Wallace, 2000). 
 

 
 

edukacije. Meta-

 

 
300 Sage Video - Healing from the Inside-out: A Restorative Peer Mentoring Model 
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-emocionalnih kompetencija (empatija, 

 

strategiju i kontinuiteta sprovodenja (SalmiValli, 2014). 
 

 
 

-obrazovnom 

 

 
 

 

razrednoj zajednici. 
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slabostima, snagama i prihvatati ih.  

incijativu i prave svoj program.  

-

 

 
Postaju odgovorniji prema sebi, ali i svojim prijateljima, kao i prema delegiranim zadacima, 

samouvjereniji su.  
Smanjuje se prostor za nasilne i incidentne situacije (odmah se reaguje i ne dozvoljavaju da se 

situacijama a ne dozvoljavaju da iste upravljaju njima. 

spremni su oko toga razgovarati .  

 

 
Vizija koju pratimo je 

.       

 

 

-

koja jasno komunicira da nasilje i as

 
Njen uticaj proizilazi iz jedinstvene sposobnosti da 
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cjelovite strategije a ne kao izolovanu aktivnost uz osiguranu kvalitetnu, kontinuiranu edukaciju i 
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Summary 
 
The paper explores the role of peer education in preventing aggressive behavior in schools. 
Aggressive behavior, which includes peer violence, discrimination, exclusion, and other forms of 
socially unacceptable conduct, represents a serious problem in educational institutions worldwide, 
with negative consequences for students' mental health, academic success, and social development. 
Peer education can represent one of the strategies for preventing aggressive behavior among students 
in the school environment through designed educational activities that will affirm and model positive 
values in the school, thereby reducing the space for supporting aggressive, deviant, and antisocial 
forms of behavior among students. The paper systematizes current knowledge on the effectiveness of 
various models, identifies key factors, and presents the mechanisms through which peer education 
contributes to strengthening a positive school climate as a significant protective factor for reducing 
aggression, victimization, and exclusion of students. The methodological approach is based on a 
review of relevant literature, empirical research, and presentations of the practical application of peer 
education in schools as an example of good pedagogical practice. The results indicate that well-
designed peer education programs lead to a significant improvement in social cohesion, a reduction in 
aggressive and discriminatory behaviors, and a strengthening of the sense of safety and belonging in 
school. However, long-term effectiveness depends on the careful selection and training of peer 
educators, adult support, institutional support, and continuous monitoring.It is concluded that the 
integration of peer education into the systemic prevention of antisocial behavior is an excellent 
strategy for creating a school as a supportive and inclusive community. 
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