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Uvod 

 
Termin  

godine, seksualnu orijentaciju, socio-ekonomski status, invaliditet, religiju, obrazovanje, 

 et al., 2016). Kako navode 

kultura

(Central Vancouver Island Multicultural Society, 2015). 

imperativ savremenog obrazovanja (Buterin, 2011). 

drugi akteri obrazovno-vaspitnog procesa bivaju suo eni sa novim izazovima i zahtevima koje pred 
 

va da 
kreativnosti i inovativnosti dovode do nerazumevanja, sukoba, nejednakosti i 

ijski i empirijski nalazi i dalje ukazuju na 

o

elinkventnog i kriminalnog 

cil

 

 
 

 
 

Ranije diskusije o prisustvu i 

-

socijalno-  
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Kako se poslednjih godina velika pa

Saarento et al., 2014; Stevenson et al., 2002; Tolsma et al., 
2013)

uzrasta 8-

ogovara

uspehom (Kowalski & Limber, 2013), jasno je da se stvara  
Pored toga, 
diskriminacije, obespravljenosti ili izolovanosti (Vican, 2013). Na primer, i

veoma je relevantno ako se uzmu o obzir 

(Baysu et al., 2016), ali i odbacivanja od strane nastavnika (Baysu et al., 2021) Diskriminacija dalje 

ers & 

Celeste et 
al., 2019).  

a se 

osoblja, zloupotrebe ili posedovanja droge i/ili alkohola i elektronskog nasilja (Chinemerem, 2022). U 

 da inkluzivna 

pripadnosti) 
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nasilja. 

faktor pro

svim aspektima i domenima njenog funkcionisanja. 
 
Elementi 

 
 

od pomenutih pristupa razvijen je

emokratije, 

stvarivanja benefita takvog pristupa. 

 

-  veze 
sa zajednicom  
zajednici i van nje (Barret, 2018; Buterin, 2011

2001). 

Pravilnik o standardima kompetencija direktora ustanova obrazovanja i vaspitanja Republike Srbije 

jima se procenjuje rad direktora/direktorki osnovnih i 

a i 
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-

ture sa 

 
-

neod

 

rad identifikuju se: inklu

-

provedeno na 

-

Laughter, 2016). 

 kao krucijalna u 

standardima kompetencija za profesiju nastavnika i 

podsti

interkulturalnog obrazovanja (
2013

prostoru i vremenu (Howard, 2010). Ove kompetencije podrazumevaju prisustvo tri kategorije  
 i svaka je neophodna za postojanje druge (Manning et al., 2017). Odnosno, 

kulturalno kompetentan nastavnik poseduje znanja o ob
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odsustvo stereoti

karakteristike (strpljivost, fleksibilnost, otvore

poziti
manjina (Aronson and Laughter, 2016). 

Low, 2014), odnosno 

 
razumevanje kako svojih, tako i prava drugih, razvijaju odgovornost prema drugima, pozitivne i 

 

empatija (Schultze-Krumbholz et al., 2020). 
-emocionalne kompetencije 

 
sops

-emocionalnih kompetencija. To su: samoregulacija  
; samosvest  sposobnost prepoznavanja 

; svest o drugima (socijalna svesnost)  
sposobnost usvajanja pe

; uspostavljanje odnosa  
cima i grupama, 

koja podrazumeva jasnu komunikaciju, aktivno slu
; odgovorno 

sposobnost pojedinca da napravi konstruktivne izbore kada je u pitanju sopstveno 

verenja i predrasude koje dovode do takvog 

(eng. Positive Youth Development  PYD
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ozitivne vrednosti i vrednovanja 
eng. Character). Prisustvo ovog faktora smanjuje 

 
 
 

 
 

(Nikolau et al., 2019). 

problema u p
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RESPECTING DIVERSITY IN THE SCHOOL ENVIRONMENT AS A FUNCTION OF PREVENTING 
STUDENT BEHAVIOR PROBLEMS 
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Abstract: With the development and complexity of society, school increasingly becomes a place that gathers 
members of different cultural groups. Expressed diversity in the school setting is often associated with the 
manifestation of peer violence, discrimination and hate speech towards students who belong to culturally 
different groups, which consequently leads to school failure, a lower degree of engagement in school activities, a 
higher dropout rate, and a higher prevalence delinquent and criminal behavior. Therefore, respect for diversity 
in the school environment is considered as one of the most important values that is currently being pursued, with 
the assumption that it creates a stable basis for reaching the full potential of all students, providing equal 
educational opportunities and developing purposeful interactions in an intercultural environment. The aim of 
this work is to review, analyze and summarize the research results on whether and under what conditions the 
respecting of diversity in the school environment has the function of preventing student behavior problems. In 
general, research findings indicate that students' perception of respect for diversity at school is a very important 
factor in their academic (higher level of academic efficiency, academic achievement, better quality of school 
life), personal and social functioning (fewer behavioral problems and more positive socio-emotional 
functioning), especially among members of minority groups. However, the results also suggest that respect for 
diversity in the school environment is a function of preventing student behavior problems only when it permeates 
all aspects of the school's institutional functioning (values, beliefs, norms, rules, procedures, curriculum, teacher 
training) and school staff members (manifesting respecting of diversity on a cognitive, affective and behavioral 
level in the relationship with colleagues and in the relationship with students), which is reflected in a higher 
degree of sensitivity of students to diversity. In this sense, a clear conclusion can be drawn that respect for 
diversity in the school context is a strong resource for preventing student behavior problems when the promotion 
of this value exists in all domains of the functioning of the educational system. 

Key words: respect for diversity, interculturality, education, prevention. 


