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Abstract: Based on the most important theoretical and empirical evidence on the importance and benefits of including 
children in preschool institutions, we conducted a survey on a sample of 334 parents in the Republic of Srpska (Bosnia and 
Herzegovina) whose children attended a preparatory program in the year before entering school in 2024, with the aim of 
determining their attitudes about motives for enrolling children in early learning programs. Factor analysis determined 
that one dominant factor explains 91.26% of the total variance of parental motives for enrolling children in preschool in-
stitutions. This research has important implications for educational policymakers and practitioners because the Republic 
of Srpska (Bosnia and Herzegovina) is a country in transition in the Western Balkans.
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Introduction and Background
Based on current scientific findings, preschool upbringing and education is the first step in the system of lifelong 

learning (Pramling Samuelsson & Sheridan, 2010; Sheridan et al., 2011, Travar, 2019; Travar, 2021), and early learn-
ing is one of the most pressing challenges of modern education (Black et al., 2017; Спасојевић et al., 2013). The 
right to accessible and quality education, starting from early childhood, is one of the fundamental children’s rights 
guaranteed by the Convention on the Rights of the Child (UNICEF, 1989), which has been ratified by many countries 
around the world, including Bosnia and Herzegovina.

A synthesis of current knowledge about preschool upbringing and education highlights its impact on the overall 
development of a child’s personality and general well-being, encouraging physical, intellectual, socio-emotional, 
and speech development; communication and creativity; experiential learning; and acquiring and expanding ideas 
about oneself and the world around one, which are necessary for all subsequent levels of education (Arteaga et al., 
2014; Bautista et al., 2016; Duncan & Magnuson, 2013; Lopez-Agudo & Marcenaro-Gutierrez, 2024; Rastovac & 
Cvetković, 2018). 

At the preschool age, which is a precious period in which the foundations of the future personality are laid, the 
support and participation of parents in the early learning process is of great importance. The authors conclude that 
the manner and type of their engagement in this process largely depend on the parents’ attitudes towards early learn-
ing. Parents are expected to be the first to recognize the importance of a stimulating environment for the learning and 
development of preschool children, in the provision of which they very often need the help and support of preschool 
institutions (Марковић et al., 2019). For the well-being of a preschool child, it is best if his development and learning 
take place simultaneously in the family and preschool institutions; that is, if, in addition to education in a functional 
family, the child is also enrolled in some institutional early learning program. 

Research shows that parental involvement in children’s early learning is related to the child’s later academic and 
socio-emotional skills, as well as long-term results and achievements. Therefore, it is of great importance to engage 
parents in the process of early learning and play, as well as to find ways in which the family can be involved in these 
processes (Mohammed, 2023). 	 The conclusions of other research studies show that knowledge about early learning 
needs to be incorporated into the education system and the preparation of future parents for responsible parenthood 
(Travar & Spasojević, 2018) in order to develop positive attitudes towards the importance of early learning and its 
beneficial impact on child development. Positive attitudes of parents about the effects of early learning would influ-
ence not only the inclusion of their children in early learning programs but also their own engagement in this process 
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and the establishment of a functional partnership between the family and the preschool institution. Cooperation 
between the family and preschool institutions ensures the continuity of the educational impact on the child, just as 
quality time spent by parents and children in the family is crucial for developing a positive attitude towards learning 
(Bakhtiyorova, 2024).

Method
Problem statement 
One of the important challenges in preschool upbringing and education in the Republic of Srpska is to approach 

European and global trends in education, meaning to increase the number of preschool children attending early learn-
ing programs. One of the ways to shed light on the situation in this area and to propose concrete measures and steps 
to improve the situation is through examining the attitudes of parents of preschool children, who are potential users 
of preschool services.

Examining the needs and perceptions of parents, as well as their motives for enrolling children in early learning 
programs, is an important research project that has its own scientific, social, and practical significance.

Research questions
The aim of the research is to identify the most common factors that indicate the motives why parents would 

enroll children in preschool institutions and early learning programs.
In the research, we started from the following assumption: the identified factors will indicate the most common 

motives why parents enroll children in preschool institutions and early learning programs.

Sampling
The sample consisted of 334 parents from the population whose children attended the free preparatory program 

in the year before entering school. The sample was selected by random selection on the territory of the Republic of 
Srpska (Bosnia and Herzegovina). That sample is representative in relation to the population, as it makes up approxi-
mately 22% of the total number of parents whose children were enrolled in the free preparatory program in the year 
before entering school. Parents from all regions participated in the research.

Questionnaire
The questionnaire for parents consists of two parts: the first part is intended to collect data on the socio-demo-

graphic characteristics. The second part was assessment scale of Parents’ Motives for Enrolling a Child in a Preschool 
Institution, which was used to determine parents’ attitudes about the most common reasons for enrolling children 
in preschool institutions and early learning programs. This Likert-type scale, with 5 levels of agreement (from 1, 
strongly disagree to 5, strongly agree), was partly taken from the author’s research (Hadela et al., 2019) and partly 
was originally constructed for the purposes of the research. The reliability of the assessment scale was verified by 
calculation (Cronbach’s Alpha), the value of which confirmed the very good internal consistency of the items in the 
scale (α=.993).

Data Collection
The survey was conducted in the period from March to June 2024. Respondents had the option to choose be-

tween Google questionnaires and printed surveys. All respondents entered research voluntarily, and their identity was 
completely anonymous.

Data Analysis
Statistical data processing was performed using the SPSS version 22 statistical package and included the fol-

lowing procedures: calculation of basic descriptive indicators (frequencies, percentages, arithmetic mean, standard 
deviation, standard error), and factor analysis using the principal components method with the application of the 
Kaiser-Meyer-Olkin (KMO) sphericity test.



Jun/June, 2026	 109

Marica Travar, et al. 
Parents’ attitudes about motives for enrolling children in preschool institutions and early learning programs	 Sports Science and Health 16(1):107-112

Results
Starting from the second research task and our expectation that parents would indicate in their attitudes the most 

common motives for enrolling their children in preschool institutions and early learning programs, we applied factor 
analysis through scores, using the principal components analysis method with the application of Kaiser’s criterion for 
“extracting” factors, and calculated Bartlett’s sphericity test.

Table 1. Parents’ Attitudes About the Motives for Enrolling Their Child in a Preschool Institution – KMO Test and Bartlett’s 
Sphericity Test

KMO sample adequacy measure .969

Bartlett’s sphericity test
χ2 11328.100
df 105
p .000

Based on the presented Bartlett’s Sphericity Test, which is statistically significant, we conclude that it is justified 
to apply the principal components method. Kaiser-Meyer-Olkin is .969 and shows that the scale has high reliability. 
By the factor analysis procedure, namely the principal components analysis, one main factor was singled out that 
explains 91.265% of the total variance. The contribution of the factor in explaining the total variance for the scale, 
Parents’ motives for enrolling their child in a preschool institution, is shown in Table 1.

Table 2. Parents’ Motives for Enrolling Their Child in a Preschool Institution —Explanation of Total Variance

Component Initial Eigenvalues
Extraction Sums of Squared 
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2.152
1.364
.964
.741
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91.265
93.417
94.781
95.745
96.486
97.139
97.678
98.166
98.551
98.872
99.158
99.421
99.658
99.886
100.00

13.690 91.265 91.265

Table 2 shows the factor loading matrix, which presents the correlation values between individual factor 1 and 
each variable with a separate factor; that is, with the lowest correlation obtained being .920 and the highest being 
.975. This confirms that the obtained data are reliable for further analysis for the purpose of scientific inference.
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Table 3. Parents’ Motives for Enrolling Their Child in a Preschool Insitution—Factor Saturation Matrix

Items Factor 1
It is important for the child to gain self-confidence.
It is important for the child to develop work habits.
It is important for the child to gain new experiences.
It is important for the child to learn something new.
It is important for the child to develop hygiene habits.
It is important for the child to adopt the basics of cultural behavior.
It is important for the child to learn to respect authority.
It is important for the child to become independent.
It is important for the child to prepare for school.
It is important for the child to talk to peers.
It is important for the child to play with other children.
The child will learn to help other children in kindergarten.
It is important for the child to be in a team with other children.
The child will learn to share things with other children in kindergarten.
It is important for the child to meet other children.

.975

.972

.969

.967

.964

.963

.957

.957

.956

.952

.951

.949

.946

.931

.920

Table 3 shows items with factor weights ranging between .920 and .975. We have named the factor “Main mo-
tives for enrolling children in preschool institutions.” The content of the items that make up the factor shows that the 
main motives for enrolling children in preschool institutions and early learning programs are gaining self-confidence 
and work habits. This is followed by the motives related to gaining new experiences in a different environment 
compared to the family one. After that, there are the motives related to acquiring hygienic and cultural habits in a 
preschool institution. Motives related to learning to respect authority and preparing the child for entering school were 
highlighted as completely equal. After them, we observe motives related to the importance of spending time with 
other children (It is important for the child to talk to peers; It is important for the child to play with other children; 
The child will learn to help other children in kindergarten; It is important for the child to be in a group with other 
children). Factor analysis showed that the items (The child will learn to share with other children in kindergarten; It 
is important for the child to meet other children) had the lowest factor weights. 

Discussion
The hypothesis in the research was confirmed, as factor analysis identified a factor that integrates and unifies 

the motives that would lead parents to include their children in preschools and early learning programs. Namely, 
factor analysis determined that parents in the sample surveyed recognize the importance of enrolling their children 
in preschools and highly value all the offered motives. It is encouraging to note that although the largest percentage 
of respondents included in this study are parents whose children have never been enrolled in preschools or an early 
learning program before (76.9% of parents), they still successfully identify motives for enrolling their children in 
institutions. Moreover, they value the motives for enrolling those related to personality traits necessary for further 
education and life in the 21st century (self-confidence and work habits) the most. They also successfully recognize 
the importance of the child’s stay in preschool institutions when it comes to gaining new experiences in a different 
environment compared to the family environment, aware that the family cannot replace the effects of the child’s stay 
in a preschool group. The results show that parents also recognize the effects of the stay in preschool institutions as 
important, which relate to the development of hygiene and work habits, acceptance of the authority of an adult (teach-
er), and preparation for entering school. The effects of socialization, namely staying in a group of children and talk-
ing and socializing with them, are also valued by parents as motives for enrolling children in preschool institutions 
and early learning programs, but somewhat less so. The reason for this is the knowledge that preschool children are 
today included in various informal peer groups; therefore, their socialization is not a priority reason for enrollment 
in preschool institutions. The results of similar empirical studies show that the main motives of parents for enrolling 
two-year-old children in early learning programs were taking care of their children while their parents are at work, 
developing intellectual abilities and acquiring knowledge, getting used to the routine of the team, and staying outside 
the family home. The results of the study showed that parents assessed the following as the largest developmental 
effects of attending early learning programs for their children: progress in communication, development of social 
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skills, and general progress (Wiegerová & Gavora, 2018). Similar to our study, the research (Višnjić-Jevtić, 2021) 
found that parents of preschool children assess that children’s social and emotional skills are important for successful 
functioning in society, but also as a basis for acquiring other skills. This author concludes that preschool teachers can 
use parents` assessments to gain better insight into the family context in which a child grows up, that is, to learn about 
the specifics of the socio-cultural community to which the child belongs.

Conclusions
Based on the theoretical and empirical study of this topic, it is possible to draw several conclusions and implica-

tions that are significant for educational policymakers in the Republic of Srpska, as well as practitioners and founders 
of preschool institutions that implement early learning programs in the public, private, or non-governmental sector:

- due to its complex, multiple, and optimal impact on the holistic development of a child’s personality in the 
period of his most intensive development, that is, in the first six years, preschool education needs to be further in-
stitutionally strengthened as the first stage of the education system in the Republic of Srpska as a constituent part of 
Bosnia and Herzegovina;

- through a careful analysis of the research results, we can conclude that parents successfully recognize the 
motives for enrolling children in preschool institutions, and primarily those related to the compensatory role of pres-
chool institutions to compensate children for what they are deprived of by staying only in the family environment. 
However, the results obtained indicate the need for additional education of parents of lower educational status about 
the advantages and values ​​of enrolling preschool children in early learning programs. The bearers of these activities 
could be faculties for the education of preschool teachers, as well as the students themselves in the role of volunteers.

References
Pramling Samuelsson, I., & Sheridan, S. (2010). A turning‐point or a backward slide: the challenge facing the Swedish preschool today. Early 

Years, 30(3), 219-227. https://doi.org/10.1080/09575146.2010.513328
Sheridan, S., Williams, P., Sandberg, A., & Vuorinen, T. (2011). Preschool teaching in Sweden – a profession in change. Educational Research, 

53(4), 415-437. https://doi.org/10.1080/00131881.2011.625153
Travar, M. (2019). Key differences in approaching education in kidergarten and primary school. VisnykTaras Shevchenko National University 

of Kyiv: Pedagogy, 9(1), 62-66.https://ouci.dntb.gov.ua/en/works/40WzYOA7/
Travar, M. (2021). Establishing continuity at the initial levels of the education system. Pedagogical Almanac, 1, 44-50. https://www.ceeol.com/

search/article-detail?id=959829
Black, M. M., Walker, S. P., Fernald, L. C. H., Andersen, C. T., DiGirolamo, A. M., Lu, C., McCoy, D. C., Fink, G., Shawar, Y. R., Shiffman, 

J., Devercelli, A. E., Wodon, Q. T., Vargas-Barón, E., & Grantham-McGregor, S.; Lancet Early Childhood Development Series Steer-
ing Committee. (2017). Early childhood development coming of age: Science through the life course. The Lancet, 389(10064), 77–90. 
https://doi.org/10.1016/S0140-6736(16)31389-7 

Спасојевић, П., Јефтовић, М., и Цвјетковић, М. (2013.). Рано учење као најактуелнији изазов савремене педагогије. У М. Ковачевић 
(Ур.) Зборник „Наука и традиција“ (стр. 597–612). Филозофски факултет Пале. [in Serbian]

UNICEF. (1989). Konvencija o pravima djeteta. https://www.unicef.org/bih/media/676/file/Konvencija%20o%20pravima%20djeteta.pdf? 
Arteaga, I., Humpage, S., Reynolds, A. J., & Temple, J. A. (2014). One Year of Preschool or Two - Is It Important for Adult Outcomes? 

Results from the Chicago Longitudinal Study of the Child-Parent Centers. Economics of education review, 40, 221-237. https://doi.
org/10.1016/j.econedurev.2013.07.009

Bautista, A., Ng, S.-C., Múñez, D., & Bull, R. (2016). Learning areas for holistic education: Kindergarten teachers’ curriculum priorities, 
professional development needs, and beliefs. International Journal of Child Care and Education Policy, 10(8), 1–18. https://doi.
org/10.1186/s40723-016-0024-4

Duncan, G. J., Kalil, A., Mogstad, M., & Rege, M. (2022). Investing in early childhood development in preschool and at home (NBER Working 
Paper No. w29985). National Bureau of Economic Research. https://ssrn.com/abstract=4098306

Lopez-Agudo, L. A., & Marcenaro-Gutierrez, O. D. (2024). Enrolment in the first stage of early childhood education and students’ academic 
performance: a cross-country analysis. School Effectiveness and School Improvement, 35(4), 365-386. https://doi.org/10.1080/09243
453.2024.2358226

Rastovac, D., i Cvetković, D. (2018). Uporedna analiza zakona i strategijskih planova predškolskog vaspitanja i obrazovanja u Republici Srbiji, 
Republici Srpskoj i Crnoj Gori. U D. Pavlović Breneselović, G. Stepić i I. Prlić (ur.), Inicijalno obrazovanje i stručno usavršavanje 
vaspitača – partnerstvo u građenju kvaliteta, str. 105-118. Visoka škola strukovnih studija za vaspitače i poslovne informatičare – Sir-
mium. [in Serbian]

Марковић, Е., Видосављевић, С., Круљ, Ј. и Младеновић, Н. (2019). Улога породице у предшколском васпитању и образовању. Knowl-
edge: International Journal, 35(2), 517–522. https://ojs.ikm.mk/index.php/kij/article/view/1757/1756 [in Serbian]

Mohammed, A. S. (2023). Perspectives on preschool education and care. In Recent perspectives on preschool education and care [Working 
title] (pp. 1–18). IntechOpen. https://doi.org/10.5772/intechopen.111745

Travar, M., i Spasojević, P. (2018). Stavovi roditelja predškolske djece o ranom učenju. Zbornik Odseka za pedagogiju, 27, 151-172. https://
zop.ff.uns.ac.rs/index.php/zop/article/view/28



112	 www.siz-au.com

Marica Travar, et al. 
Parents’ attitudes about motives for enrolling children in preschool institutions and early learning programs	 Sports Science and Health 16(1):107-112

Bakhtiyorova, M. (2024). The importance of the family in education of preschool children. Теоретические аспекты становления 
педагогических наук, 3(18), 74-78. https://inlibrary.uz/index.php/tafps/article/view/51480

Hadela, J., Rončević, N., & Pergar, M. (2020). Reasons for Enrolment in the Kindergarten and Parents’ Satisfaction with Specific Elements 
of the Kindergarten. Croatian Journal of Education – Hrvatski časopis za odgoj i obrazovanje, 121-135. https://doi.org/10.15516/cje.
v21i0.3441

Wiegerová, A., & Gavora, P. (2018). Preschool attendance of very young children: Parents’ choice and outcome satisfaction. Journal of Lan-
guage and Cultural Education, 6(2), 36-47. https://doi.org/10.2478/jolace-2018-0014 

Višnjić-Jevtić, A. (2021). Parents’ perspective on a children’s learning. Journal of Childhood, Education & Society, 2(2), 117-125. https://doi.
org/10.37291/2717638X.20212266

Primljen: 10. novembar 2025. / Received: November, 2025 
Prihvaćen: 25. februar 2026. / Accepted: February 25, 2026 

This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License.


